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Yuria Tajima

1. Title: Integrating speaking and writing in English logic and expression I

In MEXT’s guidelines for teaching, it is said that the goal of English education is to
develop an attitude to communicate positively, and skills to understand and relate information
and opinions accurately. To achieve this, it says that teachers need to do activities including
English four skills: speaking, listening, writing, and reading. However, many teachers give
lectures based on the Grammar-Translation Method (GTM) or the Audio-Lingual method
(ALM). They cannot develop students’ communicative skills. Therefore, I tried integrating

speaking and writing this year to enhance students' English proficiency.

2. Context
1) Level: Senior high school (2" year): Most of them are Eiken 3™ level
2) Class size: 31 (They are students in the accounting course)11boys 20 girls
3) Time: 50 minutes, 3/ week
4) Textbook: Vision Quest Ace English I Standard, Keirinkan
In my school, most teachers use grammar-translation method, and my students do
not have opportunities to use English. And some students who do not master grammar taught
in junior high cannot understand what teachers explain in class. Therefore, I need to change

my class to one in which students can improve their English proficiency by using English.

3. Goal and Objectives
My goal is to increase students’ competence through integrating speaking and writing.

(1) By March, 100% of students can continue the conversation in English for three minutes



using CSs. (Opener and closer/shadowing/ rejoinder)

(2)100% of students can write their compositions with more than 100 words through fun-essay
by March and 100% of students can write what they want to say with few grammatical mistakes.
(3) More than two-thirds of students will answer that they would like to speak and write English

more in the final survey. These are the objectives for the goal.

4. Literature review

(a) Focus on Form Instruction
With the increasing necessity of global communication skills, growing English

proficiency is becoming a more important factor in a global society. Lee and VanPatten
(1995) say “learners need not only input to build a developing system but also
opportunities to create output in order to work on fluency and accuracy” (p. 118).
Therefore, students need both input and output to develop their language skills. In other
words, it is essential to use the target language. Lee(2000) claims that “the purpose of
language use is to accomplish some tasks rather than to practice any particular language
forms”(p. 9). It means students develop their English by doing some tasks. According to
Ellis(2006), Focus on Form Instruction (FFI) “entails a focus on meaning with attention
to form arising out of the communicative activity” (p. 100). So, by using FFI, students
can communicate with others by doing tasks, get the target grammar meaning, and

acquire it.

(b) Integrating speaking and writing
Brown (1994) claims the importance of integrating four skills in communicative language

teaching(p. 219).



The following six remarks are introduced to support it, cited from Brown(1994).
1. Production and reception are quite simply two sides of the same coin; one cannot split the
coin in two.
2. Integration means sending and receiving the message.
3. Written and spoken language often bear a relationship to each other, to ignore that
relationship is to ignore the richness of language.
4. For literate learners, the interrelationship of written and spoken language is an intrinsically
motivating reflection of language and culture and society.
5. By attending primarily to what learners can do with language, and only secondarily to the
forms of language, we invite any or all of the four skills that are relevant into the classroom
arena.
6. Often skill will reinforce another; we learn to speak, for example, in part by modeling what
we hear, and we learn to write by examining what we can read.
That means both written and spoken language should be taught in the classroom. In addition,
English four skills reinforce each other. So, I made both speaking activities through FFI and
writing activities through fun essays.
(c) Communicative Language Teaching through conversation strategies

As I mentioned before, communication is seen as an important factor in English
education. Savignon(1997) says “Communication is the expression, interpretation, and
negotiation of meaning.” Therefore, in the classroom, teachers need to have activities to make
a negotiation of meaning. It means students are supposed not to know the answers. They need
to find an answer by negotiating with each other. To negotiate, they should know the
strategies to make conversation. In other words, students need to have communicative
competence. Canal and Swain (1980) defined communicative competence as “the four

components of communicative competence that (1) grammatical competence, (2)



sociolinguistic competence, (3) discourse competence, and (4) strategic competence” (p. 40).
Savignon (2002) defines “the essence of Communicative Language Teaching (CLT) is the
engagement of learners in communication to allow them to develop their communicative
competence”(p. 22). In other words, CLT aims at developing learners’ communicative
competence through communication. As presented in figure 1.5, Savignon(1997) mentions
that it’s significant that strategic competence is included as a component of communicative
competence at all levels because it identifies that regardless of students’ experience and level
of proficiency. Therefore, I introduced conversation strategies(CSs), such as opener, closer,

shadowing, reaction, and follow-up questions.

COMMUNICATIVE COMPETENCE

FIGURE 15
The Components of Communicatlve Competence

(d) Group Dynamic Theory

Peer groups may exert a powerful influence on individual motivation, especially
among young adolescent learners, because children have stronger motivation, have better
achievement outcomes, and are more engaged in school when they feel socially supported and
accepted by their peers. (Wigfield et al. 2019, p. 448). It means group work which urges
students to exchange opinions and interact with each other is an effective way to increase their

motivation.



(e) Zone of Proximal Development

Lev Vygotsky(1978) concluded the Zone of Proximal Development (ZDP) is the
difference between what learners achieve independently and what they might achieve when
assisted. Wood et al.(1976) mentioned that scaffolding is a process that enables a child or
novice to solve a problem carry out a task or achieve a goal that would be beyond one’s
unassisted effort. (p. 90) Therefore, the ZDP and scaffolding support each other. And near-
peer role model is someone we can look up to and learn from “who might be ‘near’ to us in
several ways.”(Murphey&Arao,2000, p. 1) Through scaffolding from others and near-peer
roles, learners can develop what they can achieve. Therefore, by doing pair work, students can
make their near-peer role models and get the scaffolding from others.

Method (What I did )
I integrated writing and speaking and students wrote about topics and had speaking

tests which were the same topics as the fun essays.

Table 1 Topics for speaking tests and writing tasks.

Month Topic time
May Introduce yourself 1:30
July Summer vacation plan 2:00
September School rules 2:00
November The best memory about a trip 2:30
February The person who I admire 3:30

Sato Takahashi(2008) explained how she integrated writing and speaking.

(1) introducing three questions about the topic

(2) practicing conversation strategies

(3) writing assignment (homework) (a) what you want to say (b) vocabulary you want to use
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for this topic (c) Three new questions you will ask in the next conversation

(4) peer conversation
(5) timed conversation (3mins conversation and 2mins summarizing ) X 3

(6) recording
I have followed these steps in the activity since April. In step(3), I gave common errors
feedback to my students and students revised their essays. After several timed conversation

practices, students had a speaking test.

(1) FFI
In the first semester, I used only incidental FFI. However, students needed to review
the content of junior high school grammar, so I introduced planned FFI from the second
semester. Then, they had timed conversation practices several times.
(2) Fun essays
Students answered three questions about the topic. Then they made a mind map
about the topic to organize their thoughts. Then, they added two more sentences to the
previous three sentences. Their final goal was to write 100 words in the essay. Finally,
they made a poster about their essays.
(3) Timed conversations (using CSs)
I conducted a speaking test before each term test. Students had the speaking test in
May, June, September, December, and January. Students practiced timed conversations more
than two times in every class. In the second semester, I introduced five-finger questions
(What, Why, When, Where, How, and Tell me why) as follow-up questions.
(4) Survey and interview
Survey: I asked students about my class and English and to compare speaking and writing

skills between April and now. I also asked which class activity helped them to improve their
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English proficiency and how their motivation toward English has changed between April and
now.
Interview: I picked up three students (low, middle, high) and asked how they prepared for the
speaking tests, how each activity in class influenced them, and their opinions about my class.
(5) Observation of my class through video recording
Results

Data Collection

This research aimed to determine how the integration of speaking and writing
improved students’ English proficiency and had an impact on their motivation. Therefore, data
were collected through video recordings of performance tests and transcription, video
recordings of the whole lessons and teacher journal, surveys, observations, self-evaluation, and
interviews with three focus students. I collected video clips and analyzed students' talk to see
how many times they could use CSs and how they improved their fluency. In addition, I made
surveys in July and February. In the final survey, students compared their situation in February
and in April.
Survey: Speaking I asked my students how they improved their speaking by comparing

between now and April. I also add the data from July. And the results were Table 2 and 3.

Table2
1.How do you feel about speaking in English?
April I
July —
Feb ||

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

B [ can speak freely.
I can say what [ want to say with few mistakes.
I can say what [ want to say with many mistakes.
I can say a few English words.

B I can hardly speak English.



Table 3

How long can you talk about a daily topic?

Ap ril  ——— T ——
]uly I I
Feb s s s s |

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

m [ can talk smoothly for more than 3 minutes.

m I can talk smoothly for more than 2 to 3minutes.

m I can stumble through talking for 2 to 3 minutes.
I can manage to talk for 1 to 2 minutes.

m I can talk for less than for 1 minute.

As for Table 2, the number of students who think they can speak what they want to say with
few mistakes and many mistakes increased by 80% and the number of students who think they
can hardly speak English is only one in February. In addition to Table 2, Table 3 shows students
can continue talking more than in April. And now only one student answered he or she can talk
for less than 1 minute. The numbers come from students’ answers in the survey.

In the video recording, students did more shadowing than in April. So, I asked about
how many times they could do shadowing.

Table 4

4.Can you use shadowing?

aly - | I

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

M naturally M several times M three times M once or twice M can't use



Table 4 indicates more than 80% of them can do shadowing more than three times now even
though still one student thinks he or she cannot do shadowing. I counted how many times they
made shadowing and all of them made shadowing. As I mentioned before, this data comes from
students’ opinions, so this student doesn’t have enough confidence to make shadowing in every
conversation. Students’ comments about their changes through the course in the survey showed
they felt their development in communicating and in the use of CSs. The comments were

translated by the researcher.

Even though | have some mistakes, | can have more conversations in English through

practice compared to April.

| can make reactions now.

Writing | set my final goal to be able to write about 100 words at the beginning of the
year. However, Table 5 shows only one student could write more than 100 words, and
even though most students could increase the number of words, about 50% of them could
write 50 to 80 words. Since | changed the number of words in the survey, there is only

data in April and February.

Table5
How much can you write essays in English?
April I |
Feb |HIN ]
0% 20% 40% 60% 80% 100%

m more than 100 words about a daily topic.
m between 80-100 words about a daily topic.
between 50-80 words about a daily topic.
between 30-50 words about a basic topic.

M less than 30 words about a basic topic.




Motivation

I asked my students whether they like English or not and the data is in Table 6. The
number of students who answered yes or rather yes was six in April but now it is 4. The number

of students who answered rather no or no was nine in April but now five.

Table 6

Do you like English?

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%
mYes mRatheryes m Neitheryesnorno Ratherno mno
I also asked whether they think they want to be able to use English. In table 7,

surprisingly I could not see any big change. However, nobody answered “No” in February.

Table 7

Do you want to be bale to use English?

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%
B Yes, very much. m Rather yes. m Neither yes nor no m Rather no. m No

Finally, I asked for any comments about this class. I found the textbook was too
difficult for them to understand the target grammar. The comment is a representative
comment of similar comments.

I could not understand the content in the textbook. (6)
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Other similar comments are below. They were translated by the researcher.

The translation in the textbook was difficult because it was not a literal translation.
The drills in the textbook were more difficult than I expected.
I felt sleepy when we read the textbook since the content was too difficult. (2)

I felt difficulty when we treated the grammar in the textbook.

Interviews

Here are the comments from the interviews in February. I picked up three students:
low, middle, and high. Students commented on what they felt about learning English before
and after the school year began. The comments were translated by the researcher.
This low-level student said she hated English in April but after taking the course, she felt fun
to talk with others by mastering CSs. That showed CLT motivated them. At the same time,

she mentioned the lack of vocabulary is one of the problems.

I could not use CSs at the beginning, but now I know how to use them, so I enjoy speaking.

1 do not like English at all, but I feel fun little by little. I do not have vocabulary, so if you have

word lists, it helps me a lot. (low)

A high-level who hated English felt fun gradually after taking the course. Her comment showed
that the correlation between the content in the class and the evaluation has a significant impact
on students’ motivation.
I came to have the motivation to speak better than before. I want to perform better in the
speaking tests.

I hated English at first, but when I could communicate with others by making an effort, I felt

so much fun. I am still not good at English, but I felt fun learning English gradually. (high)
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And finally comments show integrating speaking and writing helped them to remember the
expression and understand the target grammar.
Integrating speaking and writing helped me to remember the content. (middle)

Since the contents were about my stuff, it was easier to understand and remember. (high)

What I learned

The survey and recording indicate students could improve their speaking skills. In
the survey, about half of my students answered they could continue talking for one to two
minutes in April. However, I analyzed the recording and about 60% of them could continue
talking for three minutes and a half in January. Most of them master openers and closers and
they could do shadowing. However, some could not make a reaction and most of them
couldn’t make follow-up questions. Therefore, before moving to five-finger questions, it is
better to introduce some examples of follow-up questions so that students get used to them.
As for writing, they could not achieve the goal “to write more than 100 words.” However, the
number of students who could write 50 to 80 words has increased twice since April. I could
see some comments that they felt difficult to understand the textbook grammar and my
worksheets helped them understand the target grammar. That means my FFI helped them to
understand the target grammar. In addition, the comments in the interview show integrating
writing and speaking made it easier to remember the expression and understand the target
grammar. As a result of continuing FFI and integrating writing and speaking, their vocabulary
and grammar understanding have been developed, and they will be able to write more than
100 words. The comments in the interview suggest that the relationship between the
classroom contents and evaluations has a significant impact on students’ motivation. A

student’s comment indicates that she practiced hard to perform well on the speaking tests. In
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addition to this, students answered that they felt fun when they could communicate with other
classmates.
Conclusion and Future issues

FFI and integrating writing and speaking developed students' English proficiency.
Compared to April, students could develop both speaking and writing. CSs helped students
continue talking. By integrating speaking and writing, students speak and write the same
content. That helped them understand the grammar and remember the expressions. In addition,
since the content was written by students, that promoted their understanding. The comments
and the interview reveal that speaking with others and speaking tests became their motivation
to learn English. Students felt joy when they could communicate with others and could
understand what others said. Therefore, the number of students who answered they like English
or rather like increased from six to 14. However, to show strong proof that indites near-peer
role models and group dynamic theory, I need to revise my survey and interview questions.
And the speaking test was also one of the motivations. However, as for writing, they could not
achieve the goal “to write more than 100 words.” The interview comments indicated that their
lack of vocabulary was one of the causes. So, making word lists can encourage them to write
more. | could notice how to improve my teaching from various data. By continuing to research,

I can see how integrating speaking and writing will make more change.
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Appendix1-A
Lessons for best memory about a trip

Classl
Time Interaction Activity and Procedure
T-Ss,S-S,S
10 T-Ss Greeting
Small vocabulary Test
Dictate words and translate them into Japanese
5 T-Ss Listen to the teacher’s story and answer three questions
3 S<Ss Check the answers in pairs
3 T-Ss Check the answers in the whole class
7 S Make a mind map of the trip
5 S Answer the questions 1 and 2
7 S Add information to 1 and 2
10 S-Ss Timed conversation in pairs X 2
Class2
Time Interaction Activity and Procedure
T-Ss,S-S,S
10 T-Ss Greeting
Check vocabulary
Dictate words and translate them into Japanese
5 S-Ss Timed conversation ( previous content: Q1 and 2)
5 S Answer question3
10 S Add information to 3
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10 S-Ss Timed conversation in pairs X 2
10 T-Ss Check the textbook
Class3
Time Interaction Activity and Procedure
T-Ss,S-S,S

10 T-Ss Greeting
Small vocabulary Test
Dictate words and translate them into Japanese

10 S<Ss Timed conversation about the best memory of a tip
(make a memo about the partner) X 2

10 Ss Discuss the common errors.

5 T-Ss Check the common errors

15 T-Ss Check the answers in the drill

Class4 — Speaking Test & Surveys
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YBest memory about your trip for the speaking test

Chips

What is Ms. Tajima’s best memory about her trip?

What did she do there?

What else did she do?

Mind map How did you feel ?

Where did you go ?
What did you do?



Y Best memory about your trip for the speaking test

Q1. What is your best memory about your trip?

$ : My best memory is a trip to Taiwan.

*

Q2.What did you do?
#1 : T went to Taipei 101 Tower.

*

®Add information of two sentences.
# 1.My best memory is a trip to Taiwan. I went there with my students.

I went there by airplane.

*

#1 2. I (went to Taipei 101 tower.) I was happy ( to go to Taipei 101 Tower.) I bought Taiwan tea

and snacks.  excited/ surprised i

*

A: Hi,~. How's it going?

B: Good. / So so./ Not bad. How about you?

A: Good. / So so./ Not bad. Let’s talk about our memory! What is your best memory about a trip?
(QL)

B: %My best memory is a trip to Taiwan. | went there with my students. I went there by airplane.

A: Oh, sounds nice! (Reaction) Your best memory is a trip to Taiwan! (Shadow) What did you do?
(Q2)
B: %I went to Taipei 101 Tower. I was happy (_to go to Taipei 101 Tower.) I bought Taiwan tea and

snacks.
A: Really?(Reaction) You went to Taipei 101 Tower! And you bought Taiwan tea and snacks.
B: How about you? What is your best memory about a trip? ( A & B 38{%)




Y Best memory about your trip for the speaking test
Closer

Q3. What else did you do?
# : I went to Starbucks near the hotel.

*

Add information of the sentence.
#i : I went to Starbucks near the hotel. I ordered the local limited menu.

It was tasty. And I took a picture of local menu.

*

Speaking test script

A: Hi,~. How's it going?

B: Good. / So so./ Not bad. How about you?

A: Good. / So so./ Not bad. Let’s talk about our memory! What is your best memory about your trip?
QD

B: %My best memory is a trip to Taiwan. [ went there with my students. [ went there by airplane.

A: Oh, sounds nice! (reaction) Your best memory is a trip to Taiwan! (shadow)What did you do?

B: % [ went to Taipei 101 tower. I was happy to go to Taipei 101 Tower. I bought Taiwan tea and

snacks.
A Really? ( reaction) You bought Taiwan tea! (shadowing) What else did you ?

B: %I went to Starbucks near the hotel. [ ordered the local limited menu. It was tasty. And I took a

picture of the local menu.

A: Nice ! You went to the Starbucks. And you took a picture of the menu.

B:  (3fX) How about you? What’s your best memory about your trip?

F 7P 34Y o 72 . What/ Where/ When/ Who/ How/ tell me more Z{#i - CTERIL X 9 %
5l : Who did you go to the Starbucks with?

How much was it?

205720
A: Nice talking with you.

B:You, too.




<survey >

Part 1 Speaking / Writing

OHFETHET ZLITHDNTEIKL D ? (4 A - BfE)
HHIZEEED

2V DREWVTH DN EF NN LITE R D
AELENENWIZWI L2525

MR S CHEEL 2.3 EE~ 2R
FEALEFEERN

How do you feel about speaking English? (April * now)
I can speak freely.

I can speak what I want to say with few mistakes.

I can speak what I want to say with many mistakes.
I can say a few English words.

I can hardly speak English.

QHERFHFETENS BWEEEET? (4 A - BifE)
37U B B NZEEE D

2~ 3L LWL NICEHEE D

2~ 307 bARTE DT D
1~2573767 0 LDEED

1 3F= 720

How long can you talk about a daily topic? (April * now)
I can talk smoothly for more than 3 minutes.

I can talk smoothly for more than 2 to 3 minutes.

I can stumble through talking for 2 to 3 minutes.

I can manage to talk for 1 to 2 minutes.

I can talk for less than 1 minute.

@ ENL BUWMEZET D, Opener Closer (ZOWT (4 H - BIfE)
G AL o)

TEFEITENLDNTEWWMEZ S

F 2 54 %

F<END

fiff 2 720>

How much can you use opener and closer? (April *+ now)
I use them always.

I use them usually but forget them sometimes.

I forget them sometimes.

I forget them often.

I cannot use them.



@ENL BUWMEZ E 90, shadowing (4 A -+ BifE)
HARZ 5 EILLEHTLS %

4~ 5 [EIHkD

3ENTHIR S

1~ 2[EHkS

B TERND

How much shadowing can you use? (April * now)

I can use it naturally more than 5 times.

I can use it 4 to 5 times.

I can use it three times.

I can use it twice or once.

I cannot use it at all.

GENL BUWEZET D, rejoinders (4 A - BifF)

5 AL LR D

3~ 4IRS

2 FRAH IR D

1HHTE S

ARPIANA

How many rejoinders can you use? (April * now)

I can use more than 5 kinds.

I can use 3 to 4 kinds.

I can use 2 kinds.

I can use one kind.

I cannot use it.

@FEFFETENS BWXENETET 4 A - B
BT 72255 EIC DT 100 FELL BT 5

BT 72255 EIC DV T 80~100 RE LT 5

BT 7255 REIC DT 50~80 REELT 5
LR 7227 —~ T 30~560 FEEIT 5

FLRE 72T —~ T 30 RELA T LnE T 220

How many words can you write in English? (April *+ now)
I can write more than 100 words about a daily topic.
I Can write between 80-100 words about a daily topic.
I can write between 50-80 words about a daily topic.
I can write between 30-50 words about a basic topic.

I can write less than 30 words about a basic topic.



Part2 Activities in class

OFFEO N E T TOIZENL BWERIZEDEBWETH, (4 A - BfE) 43R HEICTLD
+V% (FonF) 4 3 2 1

timed conversation (2 733G Lfei 75&) 4 3 2 1

fun-essay (#fEF) 4 3 2 1

How much is each activity useful for developing your English proficiency? (April + now) 4 is the most.
Worksheet 4 3 2 1

timed conversation 4 3 2 1

fun-essay 4 3 2 1

@RT T =R N—T T =¥ DaAR a=lr— a3 UGB EE LREE S EITENTT A, ZOHH
LHZTLIEE, (4 A - BiTE)

v, & TH

EbLbmnEVnzIE, 1Twv

EbbEbunzan

EHHnENZIE VWnk

BLEEA

Is it useful to learn English through communicative activities such as pair work and group work? And tell
the reason. (April * now)

Yes, very much.

Rather yes.

Neither yes nor no.

Rather no.

No.

@7 U — 7 ISR £ L2

LA

A\AY-4

Did you join pair works actively?

Yes.

No.

DWNZ EEZ T NCHE TS, ZOJRRIIT T D, (B
AT T — 7 DI

G L2 RUWHFERRT 12072

FHFERSIML 720

HANR L TR OB L

MEkZLTLED

BARDIRWEEEZ A D b S D

N7 =7 PREEIZR AL

HRINEE L

X7 b=



BEBIZRLA I L5 LA NG0NT
KENEEBIZRS TR0 D, AababETLED
I hate pair talk.

The person who I didn’t want to talk to was my pair.
The partner didn’t do the activity.

I feel embarrassed to talk in English among Japanese.
I cannot help chatting.

Others chat to me.

I don’t think pair work is important.

Questions are difficult.

I am tired of pair works.

Others ridicule when I try hard.

I don’t try hard since my friends don’t work on seriously.

Part3 Motivation
QEDHFFEMELIZNTT A, 1 OBRATIES Y, 4 A - HfE)
Reading

Listening

Writing

Speaking

PR OB AL )

What area do you want to improve? Choose one. (April * now)
reading

listening

writing

speaking

The skills for school exams
QEFENMEX D I IR TonwTdy (4 A - BUE)
IV, & TH

EBLEHNEVZIE, T

EbHH e

EBLEHMNEVNZIE, Wz

B EHA

Do you want to be able to use English? (April *+ now)
Yes, very much.

Rather yes.

Neither yes nor no.

Rather no.

No.

@uFEITAFE T (4 A - Bl

h &

EL L0 E2IThrE



EHHTHARN

ELbLmEF AT, Hew

Biew

Do you like English? (April * now)

Yes

Rather yes

Neither yes nor no.

Rather no.

No.

@HFE TRV Z B 720 T,

v, & ThH

EbLbmnEnzE, 1Twv
EbbEbunzan
EHHnENZIE VWnk

BLEHEA

Do you want to get a good grade in Eglis? (April * now)
Yes, very much.

Rather yes.

Neither yes nor no.

Rather no.

No.
OANEBRAMZE LIZ0 T T =0 %F 5 DIEHE LTI,
IV, & TH

EBEHMnEVZIE, T
EbbEbnzan

EBEHMNENZIE, Wz

BEUEHA

Do you feel fun exchanging opinions and doing pair works? (April * now)
Yes, very much.

Rather yes.

Neither yes nor no.

Rather no.

No.

OFL ZERFHET 2 LITES LK T 3D,
v, & TH

EBEHNEVZIE, T

Ebb ez 2N

EBLEHMNEVNZIE, Wz

BEUEHA

Do you feel progress in speaking and writing in English? (April * now)

M

Yes, very much.

Rather yes.



Neither yes nor no.

Rather no.

No.
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Do you think English is necessary for your future?  (April * now)
Yes, very much.

Rather yes.

Neither yes nor no.

Rather no.
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timed conversation (2 735& L#ElT 2 15Eh)

fun-essay (FAfE)

What activities in class do you like? ( You can choose several ones.) (April * now)
worksheet

timed conversation

fun essays
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Do you think you are good at English?  (April * now)

Yes, very much.

Rather yes.

Neither yes nor no.

Rather no.

No.

© WMRIOBEELZTT T, EOLIREBIRHY E LT, 4 ALV TEDL LI T80/ & & BRI ED
TLIZEW,

What change did you have through this English and logic Expression 1 ? Please write what you could do

more than in April precisely.

i T IZxT 2 BAEPHEELFENTLEZEW, 3FHNLOREL IS T DI EVFNTI S,
Please write your opinions and requests for English and logic Expression I . To improve my class for the third

semester, please write.



<Interview >
DQEDE AL —=F 0 7T X M THEN L E L2,
How did you prepare for the speaking test?
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From this year, there are more pair works and group works. Were they effective? What influence did they

have on you? Please answer freely. (April * now)
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Was it useful to learn grammar through worksheets? What influence did they have on you? Please answer

freely. (April * now)

@fun essay IZZWEHT LD, HRTICED X I REELE G2 F L2k, HEIZEZ T EEY, (4 A -8ifE)

Was the fun essays effective? What influence did they have on you? Please answer freely. (April * now)
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Was it useful to practice conversation using the content of fun essays through CSs? What influence did it

have on you? Please answer freely. (April * now)
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Do you think integrating speaking and writing about the same topic helped you to improve English ability?

DAANPLEGOIFRTE DB LE L, BHIZEZTIZSW

How has your English changed since April? Please answer freely.
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Was your motivation toward English changed through classroom activities?

@ DMIEFEDFMEZH X TITEIVY,

Please tell me your other opinions about the class.



