Back to basics--Understanding the Underlyin
Principles of the Communicative Approach

Kensaku Yoshida

Professor Emeritus, Sophia University

Honorary President, Eiken Foundation of Japan



A. The Overall Aim

To develop a practical basic knowledge of English as "speech'’ with primary emphasis on aural-
oral skills and the learning of structural patterns through learning experiences conducive to mastery
in hearing, oral expression, reading, and writing, and to develop as an integral part of the same an
understanding of, appreciation for, and a desirable attitude toward the English-speaking peoples,
especially as regards their modes of life, manners, and customs.

...both in the lower and upper secondary school, the term ‘English as "speech" [is included]. This is
because it is English as ""speech" that the teacher is to teach and not English as '"code", except in so
far as the latter contributes to the former. In short, the English teacher in the lower and upper
secondary school should concentrate on teaching English speech and not on teaching the English
language.

Since English is not only the speech of English-speaking peoples but is an international language as
well, the chief point to consider is its degree of utility. Consequently, the minimum standard that
should be expected of any student is that he make himself understood without much difficulty. This
would mean, among other things, that a student's pronunciation and intonation should be
sufficiently correct to prevent misunderstanding.




Fish Bowl vs Open Seas

Fish in the Fish Bowl

1. Somebody must take care of the fish
2. Can’t live outside the fish bowl

3. Not influenced by the world outside
4. Self-contained ‘Perfect’ world

Fish in the Open Seas

1. No assistance from outside
2. Can live by oneself (alone or in schools)
3. Must adapt to the natural world in order to survive
4. Lives in a limitless and changing world




English Education in the past
Education in the Fish Bowl

EFL Context (No need for English outside the classroom. No need to
communicate with foreign people)

English learned through reading documents, not through communication
Most efficient way to read accurately was through grammar-translation

No need to speak English, so non-native English considered flawed—only
native English used as model to imitate as accurately as possible

Most important goal being to acquire ‘Accurate’ grammar, usage, and
pronunciation (all based on native speaker English)
No need to use ‘My English’ (Tanaka) for any real-world purpose




Cracks appeared in the Fish Bowl

1964 Tokyo Olympics
1970 Osaka World Expo
1973 Oil Shock (4th Middle East War — reduction in oil production by OPEC)

— Awareness that ability to communicate was important

Great Debate in English Education
(Shoichi Watanabe vs Wataru Hiraizumi)

1970 Course of Study included ‘International understanding’ as a goal in English
education

An English conversation BOOM occurred
many English conversation schools opened (JACET 1962, %78 i7= 1963, Interac
1972, Aeon 1974, Berlitz 1980, Nova 1981)

English taught in school — ‘liberal arts education’
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Percent of class time allotted to student activities conducted in English
(2]
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Percent of schools administering performance tests, esp. speaking tests
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Percent of teacher’s use of English in class
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Test and Score Data Summary for
TOEFL i B T® Tests
January 2020-December 2020 Test Data

Why so low?

ASIA Reading Listening Speaking Writing TOTAL
Singapore 25 25 24 25 98
India 24 25 24 24 96
Malaysia 23 24 22 24 94
Hong Kong 23 24 22 23 91
Pakistan 22 23 24 23 90
Philippines 21 23 23 23 90
Bangladesh 21 22 22 22 88
Indonesia 22 23 21 22 88
Viet Nam 22 22 21 22 88
China 23 22 20 22 87
Korea, Democratic People's Republic 22 23 22 21 87
Macao 22 22 21 22 87
Kazakhstan 21 22 22 21 86
Korea, Republic 22 22 21 21 86
Myanmar 21 22 21 22 86
Nepal 20 22 22 22 86
Sri Lanka 20 22 22 21 85
Taiwan 22 22 20 21 85
Azerbaijan 20 20 22 21 83
Mongolia 20 22 20 20 83
Thailand 21 22 20 20 83
Uzbekistan 19 21 21 20 80
Afghanistan 17 19 21 20 78
Cambodia 17 19 20 20 77
Turkmenistan 18 20 20 19 77
Kyrgyzstan 17 19 20 18 75
Japan 19 19 17 18 73
Tajikistan 15 17 20 18 69
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Contents of JTEs teaching and student activities (Junior High)

(70)
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Types of L2/FL teaching approache

EFL/ESL >

CLT (weak) CLT (stfong) CLIL Immersion Submersion

AL PPP Task-bgsed Content-based ‘sink or swim’

Structure-based Communicative Natural
M instruction acquisition
EFL = English as a foreign language CLT = Communicative Language Teaching
ESL = English as a second language PPP = Presentation-Practice-Production
GT = Grammar-translation CLIL = Content and Language Integrated Learning

AL = Audiolingualism

A CLIL AASERESRFE « PERENEFEFTO




Development of Theories and Models of Language
Learning and Teaching from the 60s to the 80s

Pre-Communicative era

1960s Audiolingual Approach (Fries, Lado, etc.)

/‘

Corder’s Error Analysis
1970s

Selinker’s Interlanguage

- J




Moving out towards the Open Seas

1980s

Spread of SLA research, communicative approach

SLA: input, output, interaction, noticing,
BICS & CALP, communicative competence

Foreign language pedagogy: notions, functions,
communicative approach, task-based instruction

Changes in Japan: Introduction of ALT (Assistant Language Teacher), Debate on
introduction of English in elementary school begins

Course of Study in 1989: importance of developing in our students a positive attitude
towards communicating in foreign languages as well as to develop interest in learning about
foreign languages and cultures, hence, developing the basis for international understanding




1980s Communicative Era

The American Research Trend in the 80s

Concept of Communicative Competence (Canale, Swain, Savignon)

Linguistic Competence Discourse Competence
Sociolinguistic Competence Strategic Competence

Input Hypothesis (Krashen)

Output Hypothesis (Swain)

Interaction Hypothesis (Long)

BICS and CALP (Cummins)

Noticing and Focus on Form (Schmidt, Doughty, Williams)

Language Learning and Communication Strategies
(Oxford, O’Malley and Chamot)

Display and Referential Activities (Long and Sato)




Focus on forms (Structure)

Grammar explanation, grammar drills, pronunciation practice, reading out loud, etc.,

Focus on meaning (Meaning)

Learning subjects other than language in English (social studies, math, science, etc.)

Focus on Form (Structure through Meaningful Context)

CLIL, Strong version of the Communicative Approach

\

Importance of Noficing and Attention




Importance of ‘Noticing’
Input, Uptake, Output, Intake through Interaction

Meaningful Noticing: Attel.ltion: .
context Focus-on-Form Hypothesis testing
~~~
_____Input | Uptake&Forced Output | Intake | Output ___
Processible language Learned language Processed language Natural language
Comprehensible Language that has become Language noticed and Language use as
language data part of the learners’ language processed & automatized procedural knowledge
system (interlanguage) (metalinguistic knowledge)

Krashen (1987) Principles and Practice in Second Language Acquisition

Swain, M. (1985) ‘Communicative competence: some roles of comprehensible input and comprehensible output in its development’. In Gass, S.
and Madden, C. (eds.) Input in second language acquisition

Van Patten (1996) Input Processing and Grammar Instruction in Second Language Acquisition.

Lyster & Ranta (1997) Corrective feedback and learner uptake: negotiation of form in communicative classrooms. Studies in Second Language
Acquisition

Doughty & Williams (1998) Focus on Form in Classroom Second Language Acquisition

Schmidt, R. (1990) The role of consciousness in second language learning. Applied Linguistics




Japanese vs. English (ZAIZHIZ, L L — Hello)
Japanese vs foreign culture (bow — hand-shake, hugging)

Lack of linguistic knowledge ( It was hot today. — 1 was play baseball )
Lack of communicative strategies ( What’s a polite way to ask for something?)

Noticing from Input
hypothesis testing

(repetition included)

Input Uptake & Forced Output Intake m

[ Attention and

Processible Learned language Processed language Natural language
language Language that has become part of the noticed and processed | Language use in the
Comprehensibl |learners’ language system &automatized real world

e language data | (interlanguage) (metalinguistic
knowledge)

Stage for consciously practicing language forms — forms noticed in the
input & forms learner tries out (pays attention to)

spiral learning & teaching




What can be done in school with scatfolding

Uptake & Forced Output (Attention)

Consciously practicing forms and expressions noticed in the input

Meaningful practice
(in pairs, etc.) of

Practicing with
other situations

forms and already known to
expressions the learner (in
introduced in the pairs, etc.)

input

(What day was
yesterday? How was
the weather
yesterday?, etc)

(How was today’s class?
It was fun.
— was = past tense)

Allowing students to try out
their authentic expressions,
etc. in pairs, etc. (further
noticing)

(I was play soccer.
— I played soccer.
I goed to school.
— I went to school.)

Practicing Negotiation of
Mearning

Using learned
expressions in
pseudo-real

situations, e.g.
TGG

Further practice in
Negotiation of
Meaning

Stage for consciously practicing language forms — forms noticed in

the input & forms learner tries out (pays attention to)
spiral learning & teaching




Negotiation of form

(ANER T EE

Ap2ftHBH25, . . book.....
SAFREEZEND, o . .

“compare to” --- & “compare with -—" DEVL?

Negotiation of meaning

(BED -l - KREBES)=alia=r—a )
Clarification of meaning

What did you say?
Could you repeat that again? Do you think

Negotiation of Meaning
Do you mean ~? is possible even in
In other words......... ? elementary school?

Confirmation of meaning

Comprehension of meaning

Do you understand what I mean?
See what I mean?




Communicative Approach

The British/ European Tendency in the 80s

Communicative Language Teaching (Littlewood, Widdowson)
Notional Functional Approaches (Wilkins, Brumfit)
Functional Syllabus (van Ek)

Communicative Syllabus (Nunan)

Task-based language teaching (Nunan)

}

CEFR, CLIL




Functions, Notions, Content, Context + Language
+
Higher Order Thinking SKills (Bloom)

|

Forced Can-do (+ Language) in TASKS

|

Acquired Can-do




Principles of the new Course of Study

Structure syllabus — Communicative syllabus

Common European Framework of Reference
(CEFR)

Can-do statements




Common European Framework of Reference

Common criteria for all official languages in the EU
Guideline for language learning, teaching, and assessment

Need to come up with a common language criterion in the EU where people are free to move
from one country to another to study, work, etc. — the traditional Contrastive Analysis
doesn’t provide a common criterion for dealing equally with 24 languages

A

Basic User

/N

Al A2

B

Independent User

/N

B1 B2

C
Proficient User

/N

C1 C2



CEFR ‘Can-do
Statements’
‘Global Scale’

Table 1. Common Reference Levels: global scale

Proficient
User

Cc2

C1

Independent

User

B2

B1

Can understand with ease virtually everything heard or read. Can summarise
information from different spoken and written sources, reconstructing
arguments and accounts in a coherent presentation. Can express him/herself
spontaneously, very fluently and precisely, differentiating finer shades of
EeAnne evenin more complex situations

Can understand a wide range of demanding, longer texts, and recognise
implicit meaning. Can express him/herself fluently and spontaneously
without much obvious searching for expressions. Can use language flexibly
and effectively for social, academic and professional purposes. Can produce
clear, well-structured, detailed text on complex subjects, showing controlled
use of organisational patterns. connectors and cohesive devices.

Can understand the main ideas of complex text on both concrete and
abstract topics. including technical discussions in his/her field of
specialisation. Can interact with a degree of fluency and spontaneity that
makes regular interaction with native speakers quite possible without strain
for either party. Can produce clear, detailed text on a wide range of subjects
and explain a viewpoint on a topical issue giving the advantages and
disadvantages of various options.

Can understand the main points of clear standard input on familiar matters
regularly encountered in work, school, leisure, etc. Can deal with most
situations likely to arise whilst travelling in an area where the language is
spoken. Can produce simple connected text on topics which are familiar or of
personal interest. Can describe experiences and events, dreams, hopes and
ambitions and briefly give reasons and explanations for opinions and plans.

Basic
User

Can understand sentences and frequently used expressions related to areas of
most immediate relevance (e.g. very basic personal and family information.
shopping, local geography, employment). Can communicate in simple and
routine tasks requiring a simple and direct exchange of information on
familiar and routine matters. Can describe in simple terms aspects of his/her
background, immediate environment and matters in areas of immediate

Al

Can understand and use familiar everyday expressions and very basic phrases
aimed at the satisfaction of needs of a concrete type. Can introduce
himjherself and others and can ask and answer questions about personal
details such as where he/she lives, people he/she knows and things he/she
has. Can interact in a simple way provided the other person talks slowly and
clearly and is prepared to help.




Content treated in the respective levels
(CEFR A1~B2)

Language level
4

abstract

A

concrete

=P Contents

environment environment (e.g. SDGs)




Basic concept underlying the new Course of Study

Teaching students to acquire the Procedural Goals set in
the Objectives of the Course of Study
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From Declarative Knowledge to Procedural Knowledge

Declarative

Procedural

— e = — 4 Use of language in Context F —— -




& < Z & (Listening Comprehension)
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Procedural Knowledge
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RE R T AR, £, AEHRoENEZFL
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Language Activities to develop Procedural Knowledge




wtieZ & (Reading Comprehension)

INFRE

B iR

B CHOITENE LA EREACERD
REBEIDERDE D X HITT B,
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o

&8

EFE CHOICENE LAEBEAREASCEAN R EH,
T, AR EOHNHLEAT BIEH,

H

HESR7REEEICBE LT, fERFEAOXTED
NEEWTEDEREZRZAIENTESD LD
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HEHRFEEICONVT, FEHINDIEARNX, 1§
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Procedural Knowledge
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WEDFRATED LG, BLEASCRORRE SR E DL ERE
WEFAIY, BMESCE QAR TAEE, £, 7240-
JENBEFEELEVEEDL Tlsz 20758,

Language Activities to develop Procedural Knowledge




myZe [PVEY]
INFRR

(Speaking—Interaction)

B

HAPHFEDOZ L EREOE Y OMIZBET 2 EHIC
DNWT, ERFEACEANREZRZAWVWTZEDS
TEMZ LV ERICEATZY LT, BEx6852¢&
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SEEE T HIREN,

¥
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Procedural Knowledge
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¥z, RCVBOWLIZNBZBEEZXT, BOEFDOE X 2E5%
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Language Activities to develop Procedural Knowledge




a9 Z & [FEZE] (Speaking—Presentation)
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RBELIEAFIZONWT, BERINEELY, BRCORER
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Language Activities to develop Procedural Knowledge




F< Z & (Writing)
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Procedural Knowledge

HEWZRFEBIZOWT, AT REAR, XEFINT
SNTRENTZY, TR DT DEL DR DS REIR-S LY
TARMT, *EECHALREZBWZDFHEATLOLT,
WOEZ, [IFLREEZHBECRIMELLITIBEXDERES
EER, £, BOVENBEETRAEW, BRELEE L
D, BROBBEEZ G220 THIEE,

Language Activities to develop Procedural Knowledge




Traditional approach to teaching (Deductive learning)
Presentation — Practice — Production

Learning Practicing Using

Communicative Approach to teaching (Inductive learning)
Language activities — Noticing — Acquisition

Production Hypothesis testing Understanding




Underlying Principles of the New Course of Study

Can-do based on CEFR as Goal to attain
Language = tool (as in Communication and CLIL)

Language learning based on SLA
(e.g. Noticing. Focus on Form)




English proficiency required of Japanese teachers of English
Not just knowledge of English, but the ability to use it to think, make
decisions, and expressing oneself

Accuracy might be the rule in the Fish Bowl, but in the Open Seas, more important is
Acceptability—Expanding Circle English is fine, so long as it is comprehensible

Kawashima (2013) DfA3E

The Effects of Exposure to Non-native English on Self-confidence of Japanese High School Students.

Exposing non-native English to high school students
— the more non-native varieties of English the students are exposed to in class, the

more the students themselves develop positive attitudes towards non-native varieties of
English, as well as towards using non-native Japanese English

— the less exposure to non-native varieties of English and the lower the English
proficiency level of the students, the more negative their attitude becomes towards non-
native varieties of English, and the stronger their attitude becomes towards the use of
native English




Accuracy vs Acceptability (Adequacy)

Knowledge & Skills

Accuracy (Grammaticality) Competence
(accuracy of language form, regardless of meaning —
criterion for judging language competence

Thinking, Making decisions, Expressing oneself

Acceptability (Adequacy) Performance
criterion for judging communicative proficiency
(ability to perform adequately)




Only One Correct Answer (accuracy)
Many Possible Answers (acceptability, adequacy)

ILEED
(e.g. BEH LU bbb bHoT)

#f 5
(e.g. ARIZF LN BITIT2\)

72D 5
(e.g. BENIRT—FIZRoTKZITH L T)




English Education in the Open Seas

Knowledge of what one ‘knows’ must become knowledge
that one ‘Can use and do’ (Can-do)

Importance of Procedural knowledge

Importance of communication in order to acquire
procedural knowledge

Acceptability (adequacy) should be emphasized over Accuracy




Relationship between ‘knowledge and skills’ and ‘thinking,
decision-making & expressing oneself’ in the New Course of Study

Thinking, Decision-making,
Expression (Can-do)

>

Knowledge — _ Language
& SKkills Activities




Example: connecting Can-do and
language knowledge and skills

Objective: LR RFEEICE L TRWZ VW BRATED LizZ IOV T, BxTIZ &K
CleZ t, TOEBLER, fELFEACXZHNWTERE ) ZENTEDLIITT S,
Can use simple language to express thoughts and feelings logically on social topics learned
through reading and listening

Thinking, Decision-making, Expression (Can-do)

VAN

Can-do for thinking, Decision-making, Expression:
Express thoughts and feeling about social topic learned
through reading and listening, ask questions and respond

appropriately to questions from others

/ N

Knowledge & Skills <= = = == [anguage Activities

I think, because.../What do you think?/ Concrete Language Activity:
Why...? /T agree.../ I don’t agree... etc, Conduct discussion on topic of
interest to students

Discuss the problem of Food loss and
what can be done about it.

food loss, hunger, waste, help, save, etc.




TASK

Go back to the HAE and EZ 7 - H|Wr/ - &BLS) activities in the Course of Study and
choose a goal, match it with the Can-do statements in the Communication (Language)
Activities (S7&75E)) and create a Communication Activity you could use in class.

reading and listening

Objective: B RFEEICBEA L THWEZ VALY L2 Li22oWNWT, BX IR LD
L, FTOEREREE, ERFEACXZHVWTRIEIZENTEBELHITT 5,

Can use simple language to express thoughts and feelings logically on social topics learned through

Thinking. Decision-making. Expression (Can-do)

Can-do for thinking, Decision-making, Expression (Communication Activities):
Express thoughts and feeling about social topic learned through reading and listening,
ask questions and respond appropriately to questions from others

r'd

Knowledge & Skills

"N

4> == = a=  Language Activities

I think, because.../What do you think?/
Why...? /T agree.../ I don’t agree... etc,

Concrete Language Activity:
Conduct discussion on topic of interest to students

Discuss the problem of Food loss and what can be

food loss, hunger, waste, help, save, etc.

done about it.




Principles of Assessment

https://www. mext. go. jp/a_menu/kokusai/gaikokugo/index. htm




Coherence between teaching and assessment

Knowledge and sKkills can be learned without language use

— Accuracy does not require use of language to assess

Thinking, making decisions, expressing one’s ideas can only be
acquired through the use of language

— Acceptability (adequacy) is assessed in the process of
using language in thinking, making decisions and expressin
oneself

Knowledge and skills cannot really be assessed without
examining how they are used in communication




FR29FRITT, FVERERNEORMRUNDD | oo mms 7, ARt ok
BRHE-BEAD=DOETHBBINICLERER, | @rapmc#BICRVECEE 1S L TRABIFE(FTR
EHEH S DR AN BIROTHEOEAIT OV T RESIONIRAS) £iB LT RIRD LA TESHAL,

£, 50 - AE MR- M-I T ERe9(c 2B | QBRANFESLHEEICEELET, S5LAFETCRRLEN
(TR 4 AR O IR (S BETE S LT 4o HLZ LA SBARTHBH B TRIRSBHN HYET .

SHEHEH T HFMOEFIES

FURERBAICTY zan BE S -2 FUICEN SN,
The 3 components of s A58 R RE l 557 l X
the course of study —
AP BRI DD H i'_%; 7'] B BLPY
‘ A LAiE e BE
' Yz
oA I EHEL R A . =|=|J W 77
EDFETIRRE DO
mrste behE RE 7 .
. ® BT EICABCO3RRRE T mYBLEE
Perspectives of wa
Assessment A i R :
® B AR EIRIROET HRTEETILO, o R K P BIRR OIS IFEICIIRLE
® 5ELPE TR (U F SERFE/NEBUESFAE (1T h W) NEWBEEFED - A—ADI L ERT
BE EHOIRRICOWTEFBH T 26D,
y 4 y 4 Z
EHBZE BT E HEHHZE DR MR UHETESL BARGHT O RELDED
OB A B LI R T MR U IS A 1), BE 0, ¥k h, ®IR (20T, REEEHFFEL
HEEDBEFIRRIZ ST LTRBEmRT HEEFIH YT D fel b BEECMiE+EETE
FiEITIEEBIC, TN BEDHICLE @I, BonFBIRNEILE 247, BADHEETBHEDFT
5% B DRI R UM BE L BED, FIED, EL FEEHAIZ DNV BEERIIZADIEDNEET
LREF T IEALICY RIHhEETHITT TEITER T 2B D FTHFIC, RV IC@mH 5, AR
TEPT,MDFBHE (FTLESNEIR FREFAELLH S, FIF HFEIDFIBIZ LB Y]
EOZBATLIEATES FEHMBLED S FELTENETRENS LEREBEEE—A—ADLN
RECBSSETIEMELI EEHNsflmEF@mLE SRR, EF DR EE
Y RRETBIFLIYLT To FEEYCET@L IR EAEICE
WEDEFFELES ABTENEBEETE.




Performance test (Rubric) Observation scheme
Content, coherence, cohesion, meaning
Forms: intonation, pronunciation,

grammar, usage

Importance of meaning and context Production is assessed through Performance
(f51) N—INN—TAEDOHER NIA—TUVATALRVEHOBEEDOHE
(EEROFMBROBREME) (R—I—FTAFDOHREM)
1

|

_ -y | Eyoe | myce _o | mam
un-:,_aL moce | BICE | BT /nha LUl
| 2

3% - TRAE I/'b I:N r‘/_c c b_‘\\ B

SRS b b c b o B 3
e e =1 I e e R E R
HR\)$A 5 L_I:_’___________E___}____E.V_l_:' ____________ b | .8 B

I BEFE (RYRYDEANE) #EE I

Can-do is a criterion to measure level of ‘Confidence’




Performance test (Rubric)

Content, coherence, cohesion, meaning

Forms: intonation, pronunciation,
grammar, usage

|

Content & Coherence Cohesion & Meaning | Grammar & other Language Forms

Connecting words,

Adequately responds to given pronouns, etc. are
task adequately used.
Grammar, usage, language forms are
Coherently develops Vocabulary, etc. are used| | ,ced adequately to communicate
response in line with the adequately meaning
given task
29999299999

Acceptability and Adequacy are the most important, and simply knowing
accurate (correct) grammar, usage, etc. cannot be assessed separately




How will language proficiency be assessed in Entrance
Examinations?

Proposal of KFEARD H VY FIZEHT D RETE 02178

CEHFHFE RN T, BRI K DIRESENAF LR CRFERRS ORI, REAFE
BHEEOCANZEROHT 2 HENIGES S B TERBR R BEORERZHE LD L & b, %
ERIVEDILERD D, ZOB, BENICERBTEOAMMIINEL SNDFEFEN L, R D50%
EBRDOEFREBROTNWIRTETORFELEICERTARERKFNIIR LRI R EOEREEE R,
REASEORFBAZHROCE LT T570 77 5 EREECHRZ., BERE VX RAEDEKH]
MCIERBCTEIRERAMZERT 2EOBVWERFHT. BEMABTLEFBHEFLOREGEZR T
a7 LiRE, ENENOEMEEIZEIT S AMBRO=—X2)s Ce SRR B 2 #ET 5
CEREETHD,

Although language proficiency cannot be assessed in the national common examinations,

universities developing language programs to raise the overall proficiency level of their

students should be encouraged ‘

CHBEE D, A O RELEFERFEHRBROEA LR EARYE ITEBAICE Y T REFIZ
Xt L. MBI&Z I A ZRIT DI EM8A, ahoTc, REAFILET X F TOEHRZHE
TORBLERY, FRZEOEHARTERRENZR D WELRT HHIZ, (BB FTH
2021/7/8)

Subsidies will be provided to assist universities making efforts to assess wide varieties of proficiencies



Language proficiency required of teachers

Teachers must be able to use English to ‘think, making decisions and
express their opinions if they are teaching their students to do so.

— teachers need to be able to function in the Open Seas

In the Open Seas, acceptability is initially more important than accuracy. Accuracy
gradually becomes an important tool to improve the quality of the acceptability. What is
most important is to create opportunities where communication is essential

English in the Expanding Circle — My English is fine, so long as it’s comprehensible

Teachers must be able to say ‘Yes, I can’ before they can get their students
to say ‘Yes, I can’

How far have we come from the Fish Bowl to the Open Seas?
It’s up to each teacher to answer this question.
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