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Prequestions for discussion purposes

1. Why has Japan’s English education persisted in
employing the Grammar Translation approach despite
the efforts of the MEXT to implement communicative
approaches?

2. How will the developments in Al and ICT influence
English education?

3. Is acquiring linguistics proficiency the same as
communicative proficiency? What should language
teachers teach?

4. How should students’ English ‘proficiency’ ( not knowledge) be assessed in
the communicative approach?




When did English education officially begin in Japan?
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English Education in Meiji Era

Meiji Era heightened interest in Western civilization leading to interest in learning English

There were the [IERI] (English through English) approach and the 2RI
(Translation) approach.

According to [/NEBSH XESERZFAS (Fl, FZZEHMH teacher’s manual)
Start with the ears, then the mouth, then eyes (reading) and finally hand (writing)

At Kaiseigakkou (U. of Tokyo) all subjects were taught in English

Mori Arinori (% fL) proposed making English the official language of Japan. Became
first Minister of Education.

Problems with elementary school English (public schools: lack of teachers)
Private institutions were taught by foreigners. Later became private schools.

LA (2018) . #um (1988) . FAHho001) . VI (2017) . HLE (2012) .



B—E RIEFFEE D EBEE Aim of English Education
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Aim: not memorization, not translation, but learning English as living language—all 4 skills
Thinking in English = most natural and effective method

19474 FEEHEER
Draft of Course of Study, 1947)

First question

1. Why has Japan’s English education persisted in
employing the Grammar Translation approach despite
the efforts of the MEXT to implement communicative
approaches?




Fish Bowl vs Open Seas

Fish in the Fish Bowl

1. Somebody must take care of the fish
2. Can’tlive outside the fish bowl

3. Not influenced by the world outside
4. Self-contained ‘Perfect’ world

Fish in the Open Seas

1. No assistance from outside

Can live by oneself (alone or in schools)
Must adapt to the natural world in order to survive
Lives in a limitless and changing world
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Number of Japanese going abroad
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19584 D EFEEEHE : Structuralist & Deductive
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FEOTEE (1989) 2 OEFHEFFE I LITRY i< iaoTe
The term Communication introduced for the first time. Assignment of grammatical
rules to different grades abolished—but still Structural & Deductive
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Contents of JTEs teaching and student activities (Senior High)
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Reading aloud
Pronunciation Practice

Grammar explanations _ 426 89.4
Q&Aoftext | a1 ees
Listning of et | S 38711 51 Fish Bowl

Grammar Practice 45 72.0

38.7 65.9
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Translation of text

Memorizing & practicing key sentences
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Summary retelling of text 23.4 337

Reading authentic texts 232 324
Spontaneous use of English to talk about 221 29.4

21.6 289

20 28 Open Seas

Writing summary of text
Speech, presentation
Listening to authentic English
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Change to the Communicative Syllabus

Common European Framework of Reference
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CEFR ‘Can-do
Statements’
‘Global Scale’

EIKEN Levels
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Can-do statements (~23TX 3)

Table 1. Common Reference Levels: global scale

Proficient
User

Cc2

Can understand with ease virtually everything heard or read. Can summarise
information from different spoken and written sources, reconstructing
arguments and accounts in a coherent presentation. Can express him/herself
spontaneously, very fluently and precisely. differentiating finer shades of
meaning even in more complex situations.

Can understand a wide range of demanding, longer texts, and recognise
implicit meaning. Can express him/herself fluently and spontaneously
without much obvious searching for expressions. Can use language flexibly
and effectively for social, academic and professional purposes. Can produce
clear, well-structured, detailed text on complex subjects, showing controlled
use of organisational patterns, connectors and cohesive devices.

Independent
User

B2

Can understand the main ideas of complex text on both concrete and
abstract topics, including technical discussions in his/her field of
specialisation. Can interact with a degree of fluency and spontaneity that
makes regular interaction with native speakers quite possible without strain
for either party. Can produce clear, detailed text on a wide range of subjects
and explain a viewpoint on a topical issue giving the advantages and
disadvantages of various options.

B1

Can understand the main points of clear standard input on familiar matters
regularly encountered in work, school, leisure, etc. Can deal with most
situations likely to arise whilst travelling in an area where the language is
spoken. Can produce simple connected text on topics which are familiar or of
personal interest. Can describe experiences and events, dreams, hopes and
ambitions and briefly give reasons and explanations for opinions and plans.
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Basic
User

Can understand sentences and frequently used expressions related to areas of
most immediate relevance (e.g. very basic personal and family information,
shopping, local geography, employment). Can communicate in simple and
routine tasks requiring a simple and direct exchange of information on
familiar and routine matters. Can describe in simple terms aspects of his/her
background, immediate environment and matters in areas of immediate
need.

Al

Can understand and use familiar everyday expressions and very basic phrases
aimed at the satisfaction of needs of a concrete type. Can introduce
him/herself and others and can ask and answer questions about personal
details such as where hefshe lives, people he/she knows and things heshe
has. Can interact in a simple way provided the other person talks slowly and
clearly and is prepared to help.




Relationship between Communicative Ability and Content
(CEFR A1~B2)

Language Use (Can-do)
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Development of Strength and
Human Character to Learn
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Can-do as measure
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Accuracy & Acceptability D B

A8k - DIRE

—  Accuracy (Grammaticality) Competence
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BES - KW - KBS
—  Acceptability Performance

(FEa=r—va COREBPIBEC [EDPE S5 )

Only One Correct Answer (accuracy)
Many Possible Answers (acceptability, adequacy)
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Congratulations! DA IEfZ?  Good job! That's wonderful! You did great! 72 33D 5
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Key characteristic of the Course of Study

English translation based on
Link Interac, 2020

< Z & (listening)
H1Z (objectives)
INER (elementary)

SEEBROSEOME BT 5 FH

(How language activities should be conducted)

To enable students to comprehend the outline of a
short story about simple and familiar things in
daily life if spoken slowly and clearly.

F1% (junior high)

To enable students to comprehend the main points
of a short explanation about social topics if
spoken clearly.

Activities where students, while referring to illustrations
and pictures, listen to short conversations and explanations
with simple words, phrases, and basic expressions regarding
simple and familiar things in daily life such as friends,
family, and school life and acquire necessary information
from them.

¥ (senior high)

Activities where students listen to and comprehend the
outline and main points of conversations and explanations
about everyday and social topics such as friends, family, and
school life. In addition, activities where students explain
that content in English.

To enable students to listen and understand
necessary information about social topics and
comprehend the outline and main points in
accordance with the purpose. In order to achieve
this, teachers will provide ample support
regarding speaking speed, words, phrases,
sentences, and overall amount of information
presented.

Activities where students listen and understand necessary
information about social topics from dialogues and
explanations and comprehend the outline and main points.
To do so, the teacher adjusts the speaking speed and uses
paraphrases by using basic words, phrases, and sentences.
In addition, activities where students exchange what they
understood through speaking and writing.




Fete Z & (reading)

H#Z (objectives)

INERE (elementary)

EEEBROEHEOH S ICET 5FH

(How language activities should be conducted)

To enable students fo understand the meaning of
simple words, phrases, and basic expressions fully
experienced through sounds.

Activities where students recognize simple words, phrases,
and basic expressions in picture books fully experienced
through sounds.

HZ (junior high)

and sentences about social topics.

To enable students to comprehend the main points of
a short written passage using simple words, phrases,

#it% (senior high)

Activities where students read about social topics written
using simple words, phrases, and sentences as well as
comprehend the main points while referring to illustrations,
pictures, and charts. In addition, activities where students
agree or disagree with statements and share their thoughts.

outline and main points in accordance with the
purpose. In order to achieve this, teachers will
provide ample support regarding words, phrases,
sentences, and overall amount of information
presented.

To enable students to read and understand necessary
information about social topics and comprehend the

Activities where students read and understand necessary
information about social topics from explanations and
opinion articles and comprehend the outline and main
points. To do so, the teacher paraphrases by using basic,
words, phrases, and sentences regarding the background of
the material. In addition, activities where students
exchange what they understood through speaking and
writing.

FETZ e [R°VEY] (interaction)

H1Z (objectives)
/NERE (elementary)

SHEEBROSHEOEE ICETHEH

(How language activities should be conducted)

To enable students to comprehend the outline of a
short story about simple and familiar things in daily
life if spoken showly and clearly

Activities where students answer simple questions on the
spot about themselves and ask relevant simple questions
about others and conduct short conversations.

H1% (junior high)

To enable students to use simple words, phrases, and
sentences to describe to each other their thoughts,
feelings, and reasoning concerning information
listened to and read regarding social topics

Activities where students read about social topic written in
simple words, phrases, and sentences as well as
comprehend main points while referring to illustrations,
picture, and charts. In addition, activities where students
agree or disagree with statements, and share their thoughts.

B (senior high)

To enable students fo use basic words, phrases, and
sentences to communicate information, thoughts,

and feelings about everyday topics, making sure to
provide appropriate reasoning. In order to achieve
this, teachers will provide ample support regarding

words, phrases, sentences and prior preparation.

Activities where students communicate information,
thoughts, and feeling from the standpoint of pros and cons
on social topics including their reasoning through listening to
and reading dialogues and explanations. To do so, the
teacher sufficiently demonstrates the words, phrases,
sentences, and the specific way on how to interact with
others. In addition, activities where students organize,
present and write their own thoughts on the information
they experienced.




53 & [F#] (presentation)
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H#Z (objectives) e
. (How language activities should be conducted)
/NERE (elementary)
To enable students to organize what they want to Activities where students use simple words, phrases, and
communicate and then use simple words, phrases, and basic expressions to talk about their thoughts and
basic expressions to talk about their thoughts and feelings regarding simple and familiar things such as
feelings regarding simple and familiar topics. school life and the community.
H % (junior high)
Activities where students verbally summarize and talk
To enable students to use simple words, phrases, and about their thoughts and feelings, while using their notes,
sentences to talk about their thoughts, feelings, and based on the information grasped through what they
reasoning concerning information listened to and read have listened to and read about social topics.
regarding social topics.
. . Activities where students communicate information,
) thoughts, and feelings about social topics including their
To enable students to use basic words, phrases, and reasoning through listening to and reading dialogues and
sentences to communicate information, thoughts, and explanations. To do so, teachers sufficiently demonstrate
feelings about social topics based on what they have the words, phrases, sentences, and examples of how to
listened to and read, paying attention to making sure to give a presentation and ensure ample time for
provide appropriate reasoning. In order to achieve this, preparation. In addition, activities where students ask
teachers will provide ample support regarding words, and answer questions and exchange their opinions and
phrases, sentences, and prior preparation. impressions about what others presented.

FLZ L - —
B #Z (objectives) EEEBROSEOH X ICHET 32 EHE

/NEEE (elementary) (How language activities should be conducted)

Activities where students choose and copy words from
simple words, phrases, and basic expressions fully

To enable students to use simple words, phrases, and
basic expressions fully experienced through sounds to

i . o experienced through sounds about simple things such as
w1.'1te about thel'nselves as well as simple and familiar one’s name, age, hobbies, likes, and dislikes for the purpose
things by referring to example sentences. of communicating with others.

H12£ (junior high)

To enable students to use simple words, phrases, and Activities where students write about their thoughts, feelings,
sentences to write about their thoughts, feelings, and and reasoning based on the information grasped through
reasoning concerning information listened to and read listening to and reading about social topics.
regarding social topics.

4% (senior high)
To enable students to use basic words, phrases, and Activities where students write a paragraph to communicate
sentences to create a piece of writing to communicate information, thoughts, and feelings about social topics
information, thoughts, and feelings about social including their reasoning through listening to and reading
topics based on what they have listened to or read, dialogues and explanations. To do so, teachers sufficiently
making sure to provide appropriate reasoning. In demonstrate the words, phrases, sentences, and written
order to achieve this, teachers will provide ample examples and ensure ample time for preparation. In addition,
support regarding words , phrases, sentences, and activities where students read what others wrote, ask and
prior preparation. fmswer (}uestions and exchange their opinions and

impressions.
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Presentation — Practice — Production
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Production — Noticing —  Understanding
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What do you think of the following?

1. An elementary school teacher teaching 3¢ grade did the following:

After a student had given a good answer, he told the class

Let’s give him/her a BIG ‘GOOD JOB’ (raising the thumb).

2. In small talk, the HRT makes sure the ALT does not use grammatical structures and
expressions students have not yet learned (ALT is given a ‘script’ to read)

INPUT vs OUTPUT: How much should students be
asked to ‘use’ productively?




NEROHEBRIZTIBWTIE, X RUUEEZ EAWRRE L LTH
FZENREREINTWS, #HilxiX, MMERDO AFEERICBWVW T, &
BROLOZENLEIEENZEBWT I am good at playing tennis.
EWVWHRBLUANT, TOERZHE LY, BOIEHALRED 352,
(R4 ORES 18145 OB YW TEHE LIERATH0I3HE
BOBERETH S,

728, he X° she 2 EDAFHRETFAEF T 2H O BRITIX, REORKE
DEEE 2BEBL T, TORICWBRWAZEERICT AR EDOBHEREL

L, JRED he, she REDHEWHFEZESHEFEHZEL TONDLII1ITT

5L EHIT, NEOERE LEZVEHELRTRo2 LWL Iz

BETHILENNETHS,

INEROAETERNCIBWTIE, BIAFCRERZ XY L THEE
TAHZ LIl BlziX, GERbOEEZD L X, 1 like
playing tennis. ¢RI $5Z L 2HEIT S, playing tennis @D
WHAIZERZHTT, BIAFHOME N 2 HAE X, Playing tennis is
fun, 2EDERRDZRBOPTIEHATHZ &% BET LT TIERY,

HEREFHEHRGTCTEH L

(scaffoldingZ £ 9 )
otake & Forced O 0
[ ZICESEHZ DN EREE L EBIE->THD
EE’? iﬁ%{}?j‘ %Z ) zg_z AFEDauthentic/2RH - 5 | TGG, Online
CEEBL- R |vakmoiE |EREST - 7o | ERSi U
. EE AT ) B GrlenRME) DEELIEBCHT
(What day was (I was play soccer. TR oEZR
(How was today’s yesterday? How was I plaved soccer: L g 28 Iz 7
class? It was fun. the weather 1 voed to scho:l)’l Y :  BREDIR
— was (Z18ZE) yesterday?, etc) & . r;:ent to school,) 75 I
([ EWHC TEERR R TR THE EMET 27— - input CTEA
SINERBAZRT, HICHGTRBALERBIISALTARS
spiral learning & teaching

\

Scaffolding (3Z#2)
25 Z L TRSDED)

: recast & prompts DEEM: (EEOBRVELXTEBEEITICIELVWRELZ S

* SFEIEBI D P DS caffolding DFF (T — S, ALT — S, S S)




The more communicative the activities become, the more need to use
Communication Strategies

Negotiation of Meaning

Clarification of meaning EOVNIERTTN? b —EE-oTboE¥AMMN
What did you say?  Could you repeat that again? (Excuse me? Pardon?)

Confirmation of meaning DFED, ~LWNWHTZ L TIM?
Do you mean ~? In other words.........27 (repetition e.g. hobby?)

Comprehension of meaning FARFWNWWZ LN E L7

Do you understand what I mean? See what I mean? (Okay? )

*RBEREFETOSWVERZ L) o7z & 25 How do you say this in English? 72 &£
%Y communication strategy & L CTKY])

ICTOEEM:

20224 EE SRR HE IR RILAE D b CLRHE)

BT OEECICTHSRZERALERS

BEOHT SN B ERTERUIEEE 99.8% (99.7%)  99.7% (98.8%) 98.3% (94.6%)

REBAGEN 1 A 1 BlRERURE R 96.8%(-%) 99.4%(-%) -

REAENNYIVEERVTHRPFE I LB I DPTVEDZY BEE) 85.3% (80.1%)  90.8% (86.2%)  86.9% (69.7%)

1=

Iﬁ BEBERFICLIREPR BN ZIRE - 1RE S 3 EE 66.1% (54.7%)  78.4% (66.5%)  69.6% (49.7%)

% | RBAFENF—R—RADETECEE 67.6% (54.4%)  87.0% (76.5%) 78.3% (57.2%)

% BEAENEFA—IPSNSZR VL PDEDZ I 25EE 6.1% (3.1%) 14.0% (8.1%)  28.3% (18.8%

g IREBE NI R B4 L KB THEZL T3 I IEE) 11.4% (8.6%) 10.1% (7.7%) 19.8% (15.9%
ERMMOBEDCALTEET(— L - T —F I RATHIRE 6.1% (6.5%) 6.4% (6.9%)  13.7% (12.0%
IBEAENRIEORETIREEB A AR [CEFEEZITIED 3.8% (3.8%) 5.9% (5.2%) 11.4% (11.9%

% () A FFE (HHB3FEERSE) OE.
XETDEIGICDNT. [ICTHEIFEERUIZFERER] Z0F. EFREEDEBEUTEHE.

https://www.mext.go.jp/a_menu/kokusai/gaikokugo/1415043_00004.htm
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[B=E] DEWROBFFRBLEILRD

OF TRRBEDLRVVHIRDEFZEEL X

EHEE [ KBOANFEH (Universe) IZITIHE, FrLWEXEL T T
R BB EPEENS] TFEPOR>TELEARAN]  (FEHH)

Metaverse ({FARfH5)

= interpersonal communication (My, Your, Their — Qur57&, X1F)

#il. SDGs DHFEI#EER L

Effects of interactive internet games, VR experiences on language learning
Dixon & Christian (2021), Sundqyvist, P. (2019), Tai, T.Y. (2022)

ChatGPT7 E DAIEMT OB

B3 Maf% & LTBBINDDTIIRL.,
S F IR TT 2= — g DR EIDETEELAIAZ D

Tai, T.Y. (2022) Impact of mobile virtual reality on EFL
learners’ listening comprehension

Participants were 49 Taiwanese seventh-graders, randomly assigned to either the VR group
or video group. The VR group played with a language learning VR app using mobile VR
while the video group watched the walkthrough video of the VR app on personal computers.
The effects of mobile VR were analyzed based on listening comprehension post-tests, recalls,
and interviews. The results revealed the VR group’s listening comprehension and recall were
significantly better than that of the video group. The interview data indicated that, for most
VR players, mobile VR-mediated EFL listening was motivating, beneficial, and convenient.
They felt more engaged in the listening tasks. Simulated real-life scenarios and interactivity,
particularly the interaction with virtual characters, led to a stronger sense of presence and a
higher degree of immersion, which enabled them to listen as a participant rather than
overhearer. Interaction in an authentically fully-immersive context facilitated listening
comprehension.

Language Learning & Technology 2022, Volume 26, Issue 1



Reading Comprehension test created by ChatGPT

SDG: Clean Water and Sanitation

Water is an essential element for the survival of all living beings, including humans. Although water covers almost 71 percent of the earth's
surface, only about 2.5 percent of it is freshwater. The rest is saltwater, which humans cannot use for drinking, irrigation, or industrial
purposes without desalination. Water scarcity is a severe problem, especially in developing countries, where millions of people lack access to
clean drinking water and basic sanitation.

Achieving access to clean water and sanitation facilities for all by 2030 is the sixth Sustainable Development Goal (SDG) set by the United
Nations. Increased investment in infrastructure, education, and awareness about proper hand hygiene and sanitation can contribute to the
success of this target. Moreover, the installation of low-cost, sustainable, and appropriate technologies for water harvesting and conservation
can also play a vital role in reducing water scarcity.

Q1. Which of the following is true about water?

A. Water is not essential for the survival of living beings.

B. Saltwater can be used for drinking and irrigation.

C. Only a small portion of water is freshwater for drinking, irrigation, and industrial purposes.
D. Water scarcity is not a severe problem globally.

Q2. Which of the following can help achieve access to clean water and sanitation facilities by 2030?

A. Decreased investment in infrastructure and education.

B. Ignorance of proper hand hygiene.

C. Promotion of water wastage and misuse.

D. Low-cost, sustainable, and appropriate technologies for water harvesting and conservation.

Question 2

2. How will the developments in Al and ICT influence
English education?




EaRe /) LFEEMEES

Linguistic vs Pragmatic Proficiency

Speech Act (FHEEITS) (Searle)

1. Utterance acts (S7ERES)
sounds, grammar, vocabulary, etc.

2. Illocutionary acts EELFOEKX)
As you come home from a busy day you say:
Mom, I’m thirsty. — give me something to drink

3. Perlocutionary acts (& F0ER)
As your child comes home and says:

Mom, I’'m thirsty. —  I’m sorry to hear that

4. Propositional acts (BHAZR)
I’m thirsty — DEPEBNHTS




Conversational Implicatures (ZE5HIEE)  (Grico)
Cooperative Principles (i FARE)

1. Maxim of quality (NEDE)
If you knew the other person way lying, would you listen to him/her?

ﬁff&bi))OT‘l\T%%ztﬁb\ H13 ] BEOBELFELE -

2. Maxim of quantity  (FEIFEOE)
Hi, how’s it going? Oh, I’m fine..... » % D [ HHEREESMRRE LTS ?

3. Maxim of relevance  (BEE#EM:)
How was the test today? Say, how about going to the concert tonight?

4 . Maxim of manner (B&FEDHLH)
When I was asked to give speech at a graduate’s wedding
(What am I going to say? He almost failed my course, and he was often sleeping in class)

WIZTHEZE Lo V> TEY, BVICHETSZ LR, BRBEo/~EZ
EERELETRILS, +

Question 3

3. Is acquiring linguistics proficiency the same as
communicative proficiency? What should language
teachers teach?
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ST oD BEAT

Performance test (Rubric)
Content, coherence, cohesion, meaning
Forms: intonation, pronunciation,

grammar, usage

Observation scheme
Eye contact, feedback, turn-taking,etc.
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Question 4

4. How should students’ English ‘proficiency’ ( not
knowledge) be assessed in the communicative approach?
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