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Developing Multiple Perspectives:
A Write-up of Materials Covered in an Intercultural Communication Training Class

ZARNGROEN  REMRRES

—HEENERR Yy —RENE [HERXI =V 05—

Tomoko Yoshida

Assistant Director, Keio Research Center for Foreign Language Education

Intercultural Communication Training attempts to
help individuals better understand their own cultures,
other people’s cultures, and how cultural differences
can cause well-intentioned misunderstandings. One
of the challenges of Intercultural Communication
Training is that many people are unaware of its need.
Many have the naive notion that if they learn to
speak a language, and as long as they are “polite”
they should function well in any culture. They are
unaware that what defines “politeness” may differ
across cultures.

For these reasons, the first step in Intercultural
Communication Training is awareness. We need to
help participants realize the extent to which culture
influences the way we perceive reality, judge things,
and behave. The next step is to help them acquire both
culture-specific as well as culture-general knowledge.
We need both specific information about particular
countries as well as more general information we can
use across countries. In the third stage, participants
must recognize how intercultural interactions can be
emotional and learn ways to deal with the emotional
turmoil. As intercultural encounters often challenge
many of our core values and beliefs they can cause
strong emotional reactions. Finally, participants must
learn skills that will help them better analyze and
understand cultural differences.

In the 2005 school year, T taught Intercultural
Communication Training through the Keio Research

Center for Foreign Language Education and also

through my Sougou-Kyouiku Seminar in the Faculty
of Business and Commerce. In my classes, I used the
four-stage approach to Intercultural Communication
Training posited by Brislin & Yoshida (1994) and
described briefly in the preceding paragraph, that is:
Awareness, Knowledge, Emotions, and Skills. In this
paper, I will briefly describe how I taught the class
during spring semester and fall semester. Next I will
provide a brief summary and discussion of the course

as a whole.

Spring Semester

In the spring semester, students participated in many
hands-on exercises to develop awareness toward
culture and cultural differences. Specifically, we looked
at culture’s effect on: gestures, business, education,
and daily life. For gestures, I developed student-
centered activities based on Axtell’s (1997) book
Gestures: The Do’s and Taboos of Body Language
Around the World. To look at culture’s influence on
business, we had students participate in a simulation
I developed on international hotel management. To
examine culture’s effect on daily life, I had students
create original skits based on Sakamoto's (1982)
book Polite Fictions:Why Japanese and Americans
Seem Rude to each other. Below I will describe what
we did in each class.

Cultural awareness exercises. On the first day of
class, students engaged in various activities to promote

awareness of their own values. I asked each student to



pick their favorite proverb or saying and then tell us
what values the proverb or saying represents (based
on Kohls & Knight, 1994). By doing this, students
were able to see which values were important to them
while comparing them to their classmates. One of
the reasons self-awareness is so important is that we
experience culture shock when values that are most
important to us are violated. Hence, being aware of
what is important to us is critical. I also had students
participate in activities that showed how the use of
time and space can vary greatly across cultures. I
also introduced international business marketing
faux pas caused by lack of cultural understanding
to show students how culture can affect business.
Finally, I introduced various definitions of “culture”
and introduced the iceberg model (AFS Orientation
Handbook, 1984).

Culture’s effect on gestures. We spent two weeks on
gestures. For the first week, students were required to
read Chapter 1 from Axtell (1997). In class, I provided
various activities and anecdotes that illustrated how
various aspects of non-verbal communication such
as gestures and proxemics varied across cultures.
For the following week, each student was assigned
to study gestures used in a particular country (pp.
125-221). Each student was then in charge of giving
a brief presentation to the class. While each student
only read about gestures from one country, they were
able to learn about gestures from numerous countries
through this cooperative learning exercise.

Culture’s effect on business. We spent the next two
weeks learning how culture affects the way we do
business. In the first week, the students participated in
a simulation in which they were the General Managers
of a large hotel in Hawaii. Various dilemmas were
presented to them. After they made their decisions,
they read about various complaints from customers
and were given the chance to change their decisions.
The hotel simulation gave the students hands-on

experience on the complexity of serving clientele from

different cultures. During the second week, students
discussed various critical incidents! that occurred in
hotels in Hawaii.

How to conduct an ethnographic study. For the
spring semester class project, students were assigned
to work in groups and conduct an ethnographic
study. An ethnographic study provides students with
a tool that helps them observe and analyze a culture
with a certain level of objectivity. Dr. Mariko Muro
provided a detailed lecture on how to conduct an
ethnographic study, including how to find a site, how
to ask permission, how to observe, and how to take
notes. Students were given her article (Muro, 1998) in
advance. The students were then assigned to groups
and were given the task of finding a site and observing
it at least three times. Students presented the results of
their study at the end of the semester.

Culture’s effect on education. To examine how
culture affects education, students watched the
video Preschool in Three Cultures (Tobin, Wu &
Davidson, 1989). This video showed footage of a
day at a preschool in Japan, China, and the U.S.A.
The video also included comments of teachers and
administrators explaining the thoughts behind their
actions. It also included comments of teachers and
administrators from the other two countries voicing
their questions and concerns. Students were surprised
at how different the three preschools were.

To further elucidate culture’s impact on education, I
gave the students The Essential 55 rules an elementary
school teacher in the U.S.A. recommends teaching to
all students (Clark, 2003). The students were asked
to assess each rule to see whether they were equally
applicable in Japan or not. Once again, this provided
concrete examples of cultural differences in the school
setting.

Culture’s effect on daily life. In the following three
weeks of the spring semester, students were assigned
to read a few chapters of Polite Fictions(Sakamoto,

1982) every week. Each week, they were assigned to

1) A critical incident depicts well-intentioned misunderstandings that occur in cross-cultural encounters (Brislin et al., 1986).
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write an original skit based on one of the polite fictions
they just studied?. Students were asked to bring five
copies of their skit so they could share it with their
group members. In class, students worked in groups
and took turns reading their skits. Each group chose a
skit they wanted to perform. Towards the end of the
class, each group acted out their skit and the other
groups guessed which polite fiction they were trying
to depict.

During the last three weeks of class, students
presented their ethnographic studies, turned in the
final version of their Polite Fiction skits, and took a

final exam.

Fall Semester

In the fall semester, students further examined
culture’s effect on business by looking at specific case
studies (e.g., Kentucky Fried Chicken) showing the
importance of adapting to the host culture. Students
also examined culture’s effect on how we perceive
others (including racism and biracial identity). Finally,
students learned how to analyze cases of cultural
misunderstanding.

Culture’s effect on business. To continue examining
how culture can influence the way we do business,
we began with a cooperative learning exercise.
Each student was given a card that described cross-
cultural marketing mistakes made by companies.
The cases were obtained from: http://www.geocities.
com/Area51/Zone/7474/blco.html. After each student
shared their case with the others, we watched a short
clip from a video entitled The Colonel Comes to Japan
(Nathan, 1981) which showed what Kentucky Fried
Chicken did to succeed in Japan.

For homework, students were given a chapter
from Kiss, Bow or Shake Hands (Morrison et al.,
1994). Each chapter summarized business protocols
in various countries around the world. The students

chose a country they wanted to study. The following

week we met in the Faculty Dining Room to have an
“International Cocktail Party®.” At the cocktail party
students were asked to be someone from the country
they studied. They were asked to find a new name
for themselves—a typical name from the country
they were representing. The scenario was that all the
students were business people from various countries
visiting Japan. The goal was to meet as many people
and find out as much as they could about business
protocols in other countries. Through this cooperative
learning exercise, students not only learned how to
meet people at a cocktail party but also learned about
various business protocols around the world.

Culture’s influence on how we perceive others. To
experience the dynamics of racism and prejudice,
students participated in a simulation called Minoria-
Majoria (Kohls & Knight, 1994). In this simulation,
half the class became members of a poor and
underdeveloped nation called Minoria while the
other half became members of a rich and prosperous
nation called Majoria. Minoria was recently freed
from centuries of oppression and was trying to
celebrate its independence. Majoria, on the other
hand, decided that it should share its wealth by
helping various nations such as Minoria. During
the simulation students experienced how it felt to be
oppressed, how it felt to be rejected, and learned that
“helping the oppressed” was not as straightforward
as it may seem. During the debriefing, students were
encouraged to discuss how they could apply what they
learned to the “real world.” Prior to participating in
this simulation, students were assigned to read the
Robber’s Cave Experiment (Sherif, 1988), one of the
classical experiments in intergroup theory.

As many of my students had never experienced
racism firsthand, another class session was spent on
this topic. In this class, students watched a video
called A Class Divided (Peters, 1985) which showed a

dramatic lesson on racism conducted by Jane Elliot. In

2) The idea of making skits based on Sakamoto’s (1982) “Polite Fictions” was taught to me by Dr. Mariko Muro.

3)This exercise was first developed by Jeffrey Fryckman from Senshu University. He called it a “cocktail party”

because the social

interaction resembled a cocktail party. Food and drinks were available at the table but students were expected to walk around and

mingle. As this was done in class, no alchol was served.



the video, Elliot divided her class by the color of their
eyes (blue eyes vs. brown eyes) and told them that
those who had blue eyes were better than those with
brown eyes. The students immediately started teasing
each other, picking on each other, leading to some
fights. What fascinated my students was that students’
academic performance was greatly influenced by the
color of their eyes; blue eyed students outperformed
brown eyed students. The next day, the teacher told
the students that she made a mistake; the brown eyed
students were better than the blue eyed students.
The brown eyed students, who had been victims of
discrimination, took the opportunity to “get back”
at their friends; they also outperformed the blue
eyed students on academic tasks. At the end of the
video, the teacher brought the class back together
as one and talked about racism. My students were
fascinated by how quickly and easily students started
discriminating against each other. As this confirmed
what they learned in the Robber’s Cave Experiment,
many students commented on the propensity for
humans to discriminate.

Culture’s influence on how we perceive ourselves.
As mentioned earlier, cultural misunderstandings
can evoke strong emotional reactions. Growing up
in another culture can also be very difficult. During
this session, we watched two video clips. One was
from Struggle and Success: The African American
Experience in Japan (Life, 1992) in which a five
year old girl who had an African American mother
and a Jewish American father but grew up in
Japan discovered for the first time that she was not
Japanese. Her dialogue with her father as she tries
to understand what it means to be American is very
thought provoking and heart wrenching. Another
clip was taken from Doubles (Life, 1995) which is
a documentary of individuals who had one Japanese
parent and one African American parent. As many of
these individuals were born during the occupation,
in addition to being caught between two cultures,

they also had to deal with issues of abandonment.

The students found this video very eye-opening in
that most of them had initially thought of biracial
individuals as “advantaged” and were not aware of
the struggles they experienced.

Culture’s influence on our values. As much
of the school year was spent on awareness and
culture-specific knowledge, 1 introduced Hofstede’s
(1991) four cultural dimensions as culture-general
knowledge. Hofstede’s four® cultural dimensions were
based on a large-scale study he conducted on 100,000
IBM employees from over 50 countries. The four
dimensions were: 1) Individualism and Collectivism,
2) Large and Small Power Distance, 3) Strong and
Weak Uncertainty Avoidance, and 4) Masculinity
and Femininity. The students were assigned to read a
short article that summarized the four dimensions for
homework. In class, I provided a short lecture on each
of the four dimensions. The class was then divided into
small groups and each group was asked to create their
own culture using each of the four dimensions (i.e.,
individualism or collectivism, small or large power
distance, strong or weak uncertainty avoidance, and
femininity or masculinity). They were then asked to
act out a skit that would transform these values into
behaviors. After each group performed their skits, the
others were asked to analyze the group’s culture. For
example, they would say whether they thought the
group ascribed to individualism or collectivism and
why; large or small power distance and why. Students
gained a deeper understanding of Hofstede’s four
dimensions by transforming values to behaviors and
by analyzing each others’ behaviors.

In subsequent weeks, students were asked to
write up critical incidents based on Hofstede’s
four dimensions. In addition to using Hofstede’s
dimensions, they were provided with copies of
“Kaigai Hakensha Handbook” which was published
by the Japan Overseas Enterprises Association (Nihon
Zaigai Kigyou Kyoukai). JOEA has published twenty
different Kaigai Hakensha Handbook for different

areas in the world (http://www.joea.or.jp/index06.

4) Hofstede later proposed a fifth dimension, but I chose to use his original four.
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htm). The books are filled with actual problems and
case studies Japanese businesspeople experienced
abroad. In class, students read their skits out loud in
small groups and chose one to perform in front of the
class.

Skills. Next, students were asked to analyze their
various incidents using the D.LE. (Describe, Interpret,
Evaluate) method. The D.LLE. method was first
described by Berlo (1960) and is very similar to the
method of note taking used in ethnography. This
method is based on the idea that human beings tend
to interpret and evaluate other people’s behaviors
based on their own cultural standards. Interpretation
and evaluation often occur instantaneously and we
quickly reach conclusions about whether we like or
dislike someone. Unfortunately, when interacting with
culturally different others, we are likely to misinterpret
their behaviors. For that reason, it is important to
separate what actually happened (describe) from
how the two parties might interpret and evaluate the
situation.

For example, in class we watched a video clip from
a video entitled A World of Diversity (Matsumoto,
1994). In the video, an African American girl asked
for change from a Korean boy who gladly obliged.
However, due to cultural misunderstandings (i.e., he
put the money on the table instead of putting it in her
hand; she counted the money) the two became angry
with each other. After watching the video, we analyzed
the incident using D.LLE. (See Table 1). Through this

Table 1 D.IL.E.

analysis, students learned the importance of going back
to the description when cultural misunderstandings
occur; if they were able to describe what happened,
they could go to people from that culture and ask for

advice.

Final project. For the final project, the students were
asked to act out one of their skits and make a “photo
story”¥ using Power Point. The students acted out the
skit and took photos of each scene. They then added
in the lines using dialogue bubbles. They also made a
second version, this time with extra dialogue bubbles
showing what each of the characters were thinking
(See Appendix for an example). This was a modified
version of D.LE.

Summary and Discussion

In this section I will explain why I planned this class
this way. Next I will discuss some of the limitations I
faced. I will then discuss what was especially successful
and what was not. Finally, I will conclude with some
overall comments on the class.

Why 1 planned this class this way. 1 take a
constructivist approach to education, which believes
that students learn best by experiencing things
firsthand, and learning on their own (Vygotsky, 1986).
For this reason, although I provided many reading
materials, videos, and activities, their main goal
was to stimulate thinking. Students learned through
experiencing these activities, thinking, and sharing

their thoughts with their classmates. My role as the

Evaluation Interpretation

Description

Interpretation Evaluation

(African American) (African American)

(Korean) (Korean)

He doesn’t want to
touch me!

He is a racist!

table.

The Korean boy puts
the change on the

We do this at stores.
This is normal.

| am being polite.

It's always good to | am making sure
check on the spot to | that he gave me the
avoid trouble later. right change.

change.

The African American
girl counts the

She doesn’t trust me!| She is a racist!

5) The idea of using photostories was introduced to me at a workshop held at Keio University by Dr. Bernd Riischoff from the
University of Duisburg-Essen, Germany. One of the advantages to creating a photo story as opposed to a video is that it is much
more time efficient; most of the work can be done during class. An additional benefit is that it is very easy to upload onto a webpage
and can also be printed out if necessary. For more information see: http://3020.nibis.de/common/uploads_files/00Chilled_Out_

en.pdf



teacher was to select various materials, exercises,
and activities to facilitate learning. In class, I served
as facilitator—asking questions and challenging their
ideas.

Some limitations. As the students were self-
selected, they were all very eager to participate in all
the activities and were very positive in their course
evaluations. The one limitation I experienced was
a language barrier. As this was an English class, I
taught the class in English using Japanese only when
absolutely necessary. While some students were
fluent in English, others struggled. As learning about
Intercultural Communication Training was equally as
important as learning English, I allowed the stronger
students to help the weaker students.

Whether to limit the class to advanced English
speakers needs to be considered. Clearly, the class
discussions and activities will flow much smoother
and the overall comprehension will be much more
uniform that way. On the other hand, the diversity
of students will be largely diminished. I found that
many of the students who were not very fluent had
interesting ideas and contributed to the class in many
other ways. By providing required reading material
in English as well as optional reading material in
Japanese (Yashiro, Machi, Koike & Yoshida, 1994),
I tried to ensure that the students were given multiple
means through which to learn the content.

Although this seemed to work, I was still worried
about the weaker students. Did they understand what
I was trying to convey or did they simply leave with
a hodgepodge of experiences that did not make sense
to them? The final exam, however, was reassuring in
that most demonstrated a firm and deep grasp of the
subject matter.

What was especially successful and what was not.
Overall, the students were very satisfied with all the
class activities but they seemed to especially like the
group activities such as the skits, the ethnographic
study, and the photostories. Although most students
ethnographic study, some

really enjoyed the

complained that it was difficult to meet outside of

class. For that reason, in the fall semester, I devoted
several class sessions during which students could
work on their project.

Overall comments. Crossing cultures is always full
of delightful as well as shocking surprises that jolt us
into examining ourselves and our culture. This class
was designed to provide that jolt—to open doors to

multiple perspectives and multiple realities.
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Appendix
Example of a Photostory®

lean't befieve the
resulisit
Ithought you
_ wers boter than
. _thalt
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Ronald the Soccer Star

Kei Takahashi i 1 s
Tetsuya lizuka ! fired!
Tomoya Fukunaga :
Tomohiro Ito

| can't believe

1 e thisl

He never ) Results are
thinks about everything!
the process.

— Y

This will
be the i
best game
ever!! f

Press conference for the hiring of the new coach

! I will be the

These are the next

L. ! strategies j | lbete
{7 11 A Mzke sure you ’ :‘ss f::r;
remember tham. X x
- hesever

had

Where is

Ronald? We have to

make some
changes! The
system is the
mest important!
You have to
{ foliow our new
rules

Do you understand what | told you?
These are my strategies!!! Listento
me and you will win the next gamellll

6) Students were asked to make two versions. The first version only included the actual dialogue while the second version
included the thoughts (or interpretations and evaluations) of the characters involved. This is a sample of the second version. The
thoughts are shown through the dialogue bubbles connected by dotted lines. 143
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We don't need
a superstar.
We just need
a strong team!
Don't be
selfishl

Run, run, run!

12

We c;an change!
The new coach

10

- /-
i I'm late for practice,

{ but that's OK because
I'm the ace of this team

NAKATA,
you go to the
front,
and KIM,
follow him!

11

13
Sim—
Oh...I'm bored
Team play
training is so
boring.
14
|'am so much -
better than youl ‘“}__,.
I
15




If you're late
again,
you shall be

order is
absolute.
e

HIll How is
every thing

going?
| expect you
will win.
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our team still
needs me,
This must be a
bluff!!

// ( | You say so, but

-

16 ' 20

. Ronald? B oh

Yesterday | drank
too much(><)

o - 1
We don'tneed | g
Ronald. He
never cheys
our rules. |
really respect
harmeony, He
gives us bad
influences! | want to see
Zhang Ziyi
againllij=<)

17 21

one last
chance and
you were |ate
again! We
don't need

| can't refuse his
order, because
heis myboss.. ..

18 29
f
P {
= )
Hey boss.
What's the =
. matter?
I What should |
| do...
|
|
19
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Discovering the Many Faces of Culture:
Write-up of Material Covered in Advanced English Class

NIEOZEEDHER  REMRRE
—NEZBHBHR Y —RERE [RER LR

Mariko Muro Yokokawa

PRINVRANEEE] DBES—

Parttime Lecturer, Keio Research Center for Foreign Language Education

I. Introduction

General Framework of Class

The course was divided into two parts, concentrating
on reading and discussing stories of Third Culture
Kids! during the first term, and on writing an
academic paper on a topic of their choice during the
second term. The underlying theme for both terms
was intercultural communication and adjustment
to different cultures, particularly for those who had
grown up global. Although the students were given
free choice in choosing their topic for their term paper
the second term, almost all of them chose something

related to culture or globalization.

Composition of Class

All the students except one were returnees with five
to fourteen years experience abroad. One of them
had lived in New Zealand, another in Hong Kong
and England, and another had lived in Egypt. All the
others had grown up in the United States.

In addition, all but two of them were former

students from the International Center class in Hiyoshi

and/or the Level IV English class in the Faculty of
Law. Therefore, in addition to first-hand knowledge
of growing up multicultural, most of them already
had some background on issues such as cultural
adjustment, identity, language learning, and returnees.
Everyone was completely bilingual, and most could

converse as easily in English as in Japanese.

II. First Term

Third Culture Kids—Reading and Reports

The major theme of the first term was Third
Culture Kids and how they form their identity. We
began with questions like “Where are you from?”
“Where is your home?” “Who do you identify with?”
as a way of introducing the concepts of TCKs and
Global Nomads?. Their answers ranged from “What
do you mean by ‘where’?” “What period of my life
are you talking about?” “Why do you ask such hard
questions?”, revealing that they were very much Third
Culture Kids themselves.

We used David C. Pollock and Ruth E. Van Reken’s
Third Culture Kids: The Experience of Growing

Up Among Worlds as an introduction to the topic

1) Third Culture Kids or TCKs live or lived with their parents outside their home culture during their childhood. They often
do not feel at home in any one culture, but feel most comfortable in a third culture, which exists in “the interstices of several

cultures” (Brislin & Yoshida, 1994, p. 66).

2) Global Nomads are children who have grown up all around the world, outside the culture of their parents. They often feel
like citizens of the world, feeling unrooted, and “belonging everywhere and nowhere” .

Global Nomads are normally Third Culture Kids, but the definition of the latter now includes children of multinational
marriages and those in minority enclaves like Native American reservations . (Pollock & Van Reken , 2001)



of Third Culture Kids. This book gives an outline
of the experience of Third Culture Kids in general,
but we concentrated on the chapters dealing with
developmental issues and the identity formation of
Third Culture Kids.

Though most of the students had personally
experienced many of the issues raised in this book,
studying the issue systematically helped them to
understand and come to terms with those experiences,
and provided them with a framework for discussing
the stories in the main textbook, Faith Eidse and
Nina Sichel. (eds.) Unrooted Childhoods: Memoirs
of Growing Up Global.

All the stories in Unrooted Childhoods are real-life
experiences of children who moved around the world
and later grew up to become professional writers and
journalists. The stories are vividly written, bringing
the reader back to a period of cultural conflict
experienced by the authors during their childhood,
and to the pains and joys they experienced growing
up in all corners of the world.

The main assignment for the first term was to
pick a story from Unrooted Childhoods and give a
presentation on the story after giving some background
on the geography or history of that country, or on
other themes related to the story. For example, if the
story took place at a leprosarium in an African country,
the presentation might begin with a description of the
country or of the particular historical period the story
took place in, and/or a description of leprosy as a
disease.

An unexpected dividend of these presentations was
that the students became interested in the culture and
religion of places they had never visited or known
much about. With the exception of one student who
had lived in Egypt, all the students had lived in Western
countries, mostly the United States, and had little first-
hand experience with the Third World, where most
of the stories in Unrooted Childhoods take place.
Since many discussions of cultural differences tend to
concentrate on differences between the United States

and Japan, this was a refreshing angle on the issue.

The two geographical areas that most interested
the students were Africa and the Islam world. Many
of them were shocked at themselves for knowing so
little about Africa that they did not even know the
location of the countries where some of the stories
took place, much less about the multi-lingual, multi-
cultural make-up of that diverse continent.

Since I have myself been brought up in two Islam
countries, Afghanistan and Egypt, many of the students
expressed strong interest in the customs and religion
of that part of the world, particularly concerning the
position of women. One of the students chose the
topic of cultural relativism and human rights as they
apply to women in the Islamic world for her term
paper the second term.

This generated a lively discussion on whether or not
those outside a culture should intervene when they
come across what they view as female oppression, and
on whether men in any society would willingly give
up privileges they consider their birthright without
such intervention.

In general, the discussions following the
presentations were fascinating, raising questions
about both the childhood experiences of the individual
writers and the environment in which they lived.
Usually the students applied these experiences to their
own, making the stories more personal.

Another of the purposes of this exercise was to
expose the students to well-written prose, and to give
them a chance to talk formally in front of the class.

In addition, the students were asked to write
an evaluation of each presentation. Further, the
presentations were punctuated by two in-class writing
assignments that tied their own experiences to the
stories in Unrooted Childhoods. This was intended
to give them some practice in writing English as well
as analyze their own experiences in light of the stories
they had read.

Guest Speakers

We were fortunate enough to have three guest

a1nj|n) jo saop Aupyy sy} Buierodsiqg

147



WM

TN HUONV =Y h o UERELD S 7OHCOURS

148

speakers come to the class during the first term.
One was a Japanese returnee from the pre-World
War II period, a scientist in his seventies who had
worked in international organizations as well as at
universities and research centers inside and outside
Japan. Listening to his story was a reminder that
Japan sixty years ago was in many ways a different
culture. He told us his biggest concern while he was
in the university was that he and his classmates would
probably go to war and never come back. This was a
perspective on life that had not even occurred to the
students, now in their last year of college and about to
launch out into the world.

The second speaker was an American Fulbrighter, a
diplomatic historian who talked about globalization,
particularly in relation to sports and world-wide
sports business. The students were fascinated by
his presentation on globalization, and four of them
later chose topics related to this theme for their term
paper the second term. Globalization can be seen
as the advent of a new super-culture that overlays
individual national cultures, and the students seemed
to be instinctively attracted to this theme. He gave
us a copy of one of his books, Globalization and the
American Century which later served as a reference
for some of the term papers.

The third speaker was a Japanese returnee who
grew up in Singapore. A graduate of ICU, she has
worked at the World Bank for over thirty years, and
currently lives in Washington D.C. while working
on a Ph.D. on labor relations in the mines of West
Virginia. Because her area concentrations at the
World Bank were in Africa, Asia, and Latin America,
she had actually worked in many of the areas covered
in Unrooted Childhoods, and also knew of many of
the authors in the book, or had read their books in the
original Spanish.

Although it is unlikely that we will be able to get
guest speakers of such caliber every year, it seems that
the students were most stimulated by speakers from
diverse backgrounds. The themes presented by the

speakers, as well as their personal appeal, became part

of the discussions during both the first and second

terms.

Il. Second Term

Planning and Writing a Term Paper

1. Learning the American way of writing:

Although we continued to read and discuss other
things in class, the on-going project for the second
term was to find a topic to write a term paper
on. There were two major tracks to this project,
the technicalities of writing a term paper, and the
organization of material for a paper of this length.

The first stage was to acquaint the students with the
technicalities of writing a term paper—citing sources,
preparing a list of references, using abbreviations,
quoting correctly, and structuring a paper so that it
had all the necessary parts.

One of the major topics which we spent some time
on was plagiarism. The students were surprised at the
strictness of the definition of plagiarism in the United
States. Their biggest surprise, for example, was that
copying one of their own papers without citing it,
or handing in the same paper for different classes
constituted plagiarism.

The books used as technical guidelines were the
following:

1) Joseph Gibaldi. Mla Handbook for Writers
of Research Papers (Mla Handbook for Writers of
Research Papers).

2) Strunk and White, The Elements of Style.

In addition, the following book was suggested as
a reference for those who used to write qualitative
papers:

3) Harry E Wolcott. Writing Up Qualitative
Research (Qualitative Research Methods)

The strict and detailed guidelines given in the MLA
Handbook unexpectedly illustrated a major cultural
difference towards writing formal papers. Since all
of the students during the second term were seniors,

they were in the process of writing their senior theses



at the same time as they worked on their term papers
for this class. A number of them mentioned that they
had not seen a long and detailed manual that would
be the Japanese equivalent of the MLA Handbook.
Instead, they said they pretty much wrote their theses
as their professors wanted them to.

This seemed to be a good illustration of the
particularistic approach in Japan compared to the
more objective and standardized practices in the United
States. The exercise was, I hope, a living illustration
of these differences which would help them when they
went to the United States for graduate school, as most
of them hoped to do one day. The same can be said of
the stricter interpretation of plagiarism in the United

States.

2. Presentation on topics for the term paper

Each of the students was given up to half the class
period to do a presentation on the topic of their term
paper and lead a discussion on the topic, including
asking for any suggestions for improvement and
clarification. Below is a list of topics (subjects, not
titles):

1. Globalization and the NBA, particularly in
relation to selling Yao Ming, the Chinese basketball
superstar.

2. What the objection of the United States towards
the Kyoto Protocol illustrates about the weaknesses
of the Protocol.

3. Globalization and cultural differences seen
through the differing reactions of Japan and France
towards the advent of Starbucks Coffee.

4. What negative aspects of the WTO caused so
many people to object to it.

5. Success of establishing Swabhili, a culturally
neutral language, as the official language in Tanzania

6. Cultural Relativism and Universal Human Rights
as applied to the position of Islamic women (later
changed to a different topic)

7. The difference between “comedy” in the United

States and “warai” in Japan and how this reflects

broader cultural differences.

As can seen from the list, four of the students chose
topics directly or indirectly related to globalization—
NBA and globalization, Starbucks and globalization,
the WTO and the Kyoto Protocol. All of them said
they were deeply affected by the talk given the first
term by the American Fulbrighter. He was later
kind enough to read some of those papers and give
comments on them.

The other three dealt with some aspect of culture—
the establishment of a national identity in a newly-
independent country, the conflict between traditional
values and universal (often Western) human rights,
and the differences of humor between Japan and the
United States. They reflected some of the issues raised
during the first term while studying the experiences
of Third Culture Kids brought up in various parts of

the world.

Discussions

Even more interesting than the presentations
themselves were the discussions that followed, often
continued through lunch time. The most controversial
topic was whether the practices of a culture and/or
religion should be respected, even when some of the
people (for example, women) were being exploited
or even mistreated according to the standards of
universal (Western) human rights.

Concretely, if the Western world tries to impose their
idea of human rights on Islamic women, is this a kind
of cultural imperialism, or is it humane intervention to
rescue women who are unable to gain these rights by
themselves? For example, should certain painful and
traumatic practices, or practices considered unethical
by Western standards—such as forced abortion or
infanticide—be left alone under the flag of “cultural
relativism”, or should outsiders lend a hand to help
women gain the power to refuse these practices?

As the class was nearly evenly split between men
and women, this discussion developed into whether

men in any society would willingly give up their
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privileges and special rights if they did were not forced
to. In particular, would Japanese men have eventually
given rights to women on their own if the American
Occupation forces had not forced it on them?

The resounding answer from the girls (including
me) was “No way!”. This revealed yet another
hidden cultural difference, that between the male and
female perspectives. The girls were quite outspoken
about the restrictions they had to live under in Japan,
even today. This surprised the guys, who considered
themselves liberal and open-minded, but who had
never thought about the issue from the female point of
view before. They admitted to feeling both defensive
and a little frightened at facing the criticism of the
women.

The discussions and questions also revealed that
the students had grown a great deal since I had taught
them as Freshmen and Sophomores. Thanks to the
training they got in their seminars, they were very
good at abstracting the issues underlying specific
examples, and in challenging the logic and arguments
raised by the others.

In a sense they had transcended discussions on
individual cultures to see larger forces at work,
whether they were globalization, universal human
rights, or national identity. They had also begun to
see that “cultural differences” were not necessarily
restricted to national cultures but to differences
between generations and between genders.

In many ways the class was as much a learning
experience, a process of discovery for me as much as-
-or maybe more--than it was for the students. It was
exciting exploring far-away places in the imagination
with them, transcending both distance and time.
Discovering the more abstract themes connecting
individual experiences helped me to see the world, and
my own experiences, from a different perspective.

The American Fulbrighter who visited us the first
term told me that “These are the best students I have
metin Japan”. Coming from someone who had taught
for a full year in Japan at both a private university

and a renowned national university, I consider this a

real compliment.

I am inclined to agree with him. T have watched
these students learn and grow over four to five years,
and I have no doubt they are the best students I have
taught--motivated, intelligent, always willing to
learn, as well as courteous, considerate, and friendly
to each other. I was thus able to leave much of the
development of the class to their curiosity, their astute
comments, and their unending enthusiasm. It is my
hope that future students will have their energy and
insight.

The experience of this class has helped me to see that
issues of culture can far transcend a simple comparison
of two cultures, and can lead to discussions of varied
national cultures, of global culture, of the differences
between the world view of males and females, and of
the way cultures evolve over time.

At the same time, the experience of Third Culture
Kids can act as a focal point and a base for discussing
cultural issues for those brought up as Global Nomads
who feel “comfortable everywhere but nowhere”.

Growing up multicultural may make us more
sensitive to the ramifications of such an experience,
but it does not necessarily mean that we understand
what is going on. Thinking and talking about the
same issues from a more abstract perspective helps
us to come to terms with our experiences and to see
that what seemed like idiosyncrasies of personality
are in fact common responses to growing up in many
worlds. This is probably the biggest dividend from
exploring ideas on global identity with other Third
Culture Kids.
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