Final Action Research Report — March 2016
Name: Seth Wallace

Title
Bridging gaps of culture and level through communicative language teaching.

Theme of this year’s AR:

How can we integrate mixed ages, levels and nationalities in the classroom? How
can we encourage negotiation for meaning in preparation and improve attitudes to
and results in productive tasks? How can we create a context for cultural sharing and
rapport building?

Teaching Context

Semester I:

1) Level: 1% Year University Students

2) Class size: 24

3) Time: 90 minutes, once weekly

4) Nationalities: 9 Nepalese, 8 Japanese, 6 Chinese, 1 Viethamese

5) Levels: 7 beginners, 17 inter/adv.

6) Ages: 19-46

7) Text books: Beginners — English Conversation Curriculum (S.Wallace)
Inter/adv. - Tools for Increasing Proficiency in Speaking 1 (Prof. Duane Kindt)

Semester II:

1) Level: 1 - 3™ Year University Students

2) Class size: 6

3) Time: 90 minutes, once weekly

4) Nationalities: 4 Japanese, 1 Chinese, 1 Vietnamese
5) Levels: 3 beginners, 3 inter.

6) Ages: 22-62

7) Text book: WorldView 1 (Pearson ESL)

Course Goals and Objectives:

To encourage students to hold a 2.5-minute timed conversation.

To encourage the higher-level students to help the lower students negotiate for
meaning.

To encourage students to be aware of conversation strategies and to use them in
interactions.

To encourage cultural sharing and the establishment of rapport between students.



To encourage lower-level students to take the lead as much as possible in
classroom discussions, then offer them the chance for higher-quality production in
written homework task.

Problems (Both groups were from the same university)

The main issue in the spring semester was how to deal with the gross divergence in
level. At least 2 students couldn’t read the roman alphabet whilst a group of around
10 were expert speakers of English. It then became a question of how to integrate
their efforts both in classroom tasks and for assessment.

In the fall semester, the key issue was how to encourage output, especially the
quality and quantity of spoken English.

With vastly different learner profiles, motivations and levels, how could output be
shared between the speakers for learning and assessment?

What | did

| developed interesting and personalized materials to complement the textbook unit
topics in order to motivate students and focus them on communicative speaking
activities.

| introduced conversational strategies such as openers, closers, shadowing and
clarification techniques to encourage student output and confidence using spoken
English.

| used a variety of materials such as audiovisual, printed hand-outs, and
supplementary textbooks in order to raise student interest and noticing.

| developed a positive learning environment, encouraging students to share cultural
elements with each other and be inquisitive about the origin of their classmates as
well as their contrasting reasons for learning English.

| developed timed conversations, changing partners in order to lengthen and deepen
the interactions.

| implemented speaking tests as both mid-term and end of term assessments in the
second semester in order to focus students on conversation strategy usage and
encourage output.

| introduced the students to peer assessment, modeled feedback and exemplified
comments after the mid-term speaking test. They agreed to share their work
between them so | photocopied and distributed a copy of each student’s work to
each class member. This prepared them for the feedback and allowed them to follow
the conversation more easily in review. Further, it constituted listening and reading
practice and developed confidence.

| modified the peer feedback categories between the mid-term and final speaking
tests. | also clarified, exemplified and modeled the new categories with a focus on
conversation strategies, rapport building during the discussion and constructing a
successful conversation.

We focused on conversation breakdown, how to avoid it and how to prevent it.
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| provided an extended feedback session after the midterm recorded speaking test in
order to guarantee student noticing of the positive effects of conversation strategy
use. This included analysis of the recordings of the speaking tests and clarification of
the elements of a successful conversation. We compared and contrasted both pairs’
conversations, exemplifying positive elements and evaluating the relative success of
each.

| reduced the number of questions for the final speaking test.

| provided students with a description of the final speaking test, along with the topic a
week before the speaking test.

| provided students with a rubric a week prior to the final speaking test in order to
give them a clear idea of expectations for assessment.

The rubric (kindly recommended by Professor Sato) is weighted heavily to
encourage fluency and content.

| introduced the students to peer assessment, modeled feedback and exemplified
comments after the mid-term speaking test.

| modified the peer feedback categories between the mid-term and final speaking
tests. | also clarified, exemplified and modeled the new categories with a focus on
conversation strategies, rapport building during the discussion and constructing a
successful conversation.

We focused on conversation breakdown, how to avoid it and how to construct
smooth unscripted communication with a focus on fluency.

Inclusions:
Class work samples from mid-term and final speaking tests.

(i) Mid-term speaking test class interview sheets

(i) Mid-term peer speaking test feedback sheets

(i)  Final speaking test description, rubric and class interview sheets - unfilled
(v)  Final speaking test class feedback sheets

—130 —



ARU Mav-lam Seanen Test: E

ABU Elkalwa 2 - Half-torm test
Woek 8 11119
Really

gh. 1 see. Dkt
«when Hdid ysa come here
@) p, yox ase the internet

twhy do yow ute i’ ?)

CHow long do pou comtart /n'n/:

v Do yeu Ut YeUT newg 0 the
cWhew do rex ot the= 7D

al .Hy opimdn
Againsh ~ 69/%g e
gthiak 16 wetul frws o

on he [wierned,

the interash.

Eﬂ’”w dr you spell  yor mam< 4

« Kowemny -mapers do, o have in yur fan'ly]

e Do yeu conbact friesk o the phone ?
Py Mf‘,‘d!;;?)e—

o Dy you listen v vesic I the atereet ?
(\Wm,wfdr o like the best 7

* Do yr bay bwks h:'#a Inferzet?
Cho yon think that B comvowent ?

reeersh .
Wecan fird @ophing enpiitre ard aeyii=e

© We can save  womey and tiwe to &3

ik 2 Tderview Questions D ecemseR X0 200 /y/n
AR Versson o
> | Sudent
A ABU Eikalwa 2 - Haf-torm test - Swéy
: Woek 8 11119 -~

?

?

intervet ?

Inderwet o 9%

—H PH>

Whats your mame ?

~——

Where é)va/.ue’
Do you fike a pet!

-

) Doyoum/ﬁf Intornet ?
" e you buy.o buok recently on the

! ('f-mlat-l-u-aau'ui

Do you do/ysur basking/m permn’?

Do you Iten & mtic/’;l bome ?

whet kind mesic do you Jike ?

Whatt yoar flvwv'{.e M?

ABU Elkaiwa 2 — Half-term tost ’,'\\
Woek 8 1149 C)
The lojemat

De’ you contact /ywer M/m tle phone ?

search
CHeote. by trin)
infamet ?

kinsbwniya
[ Marazen

P
A
X
&

K
#
2

— 131 —

I hats  qeor come ?
ude do yw Lie?
doV )
ue o Yy core flon”

Whee 0 you Frem?

1o Yo we He Tnemet?

2 o gou e e Tobetabey Books?

3 0o g Hink by ok M e Tt coiod?

4. Do yw tskn to mucc  Ofe innet oF phee?

K ogs o you mest am«wlm o2
C. : R

b B you dnk b misC (an e g ebel] g

‘T: dogou lite- whet bl of wsiC do goul

Week 8 11140
e ictacnat ]
vl Jour

.

furch

Do Yo use the -Taternet ?

‘ \m«%uﬂ sechastedshtodoy 1
Whot dopo use the Tnterners]

—> Vo tou by beoks in person

D whee do e 90 *o shop ?

Do you ligten 40 music ot hone ?

D Wt . oo hind 0§ music

Doyos et Your news Srom v?

@M. . «mm;. -hews ?
Vet bo-vn Ot P ") hew

ABU Eikaiwa 2 - Halftermtest -~~~ a
' [ )

Wheis voor nome T How much 0 128 hﬂj o
electRY* g

Do you reseoreh jnfor motion ‘wte Jrevret)

ddpme
o dor i re Seareh informotion) th

‘-nl,




PSP wop Gyl 3] b o
. . a She Pl .
damswo P _6H i L ~3L”¢3uha”!“su“_-”“whﬂ i @ ~ Avkx o “ inﬁm L
.\:_3.4 you wui4206 40P - 5500y ?.ju C N\ ut..lc“ﬂ«u
@/{ -e.u Sy ﬁ Sopnyo ¢ adfon donmw o~ .Jk.hm Ll
X 3 e IW ' “peeb
., ﬁs,iév”._“d a”-“ Nﬁﬁ“ vo«...w. W 0 o ol e g ouy, E2 aval NYe My pi} “ﬁv’ﬂ ) e £
J10n o) M 7T R R . - 3 .
0 "hiop v ey * el Gumork oy P Ly éﬁu —— ‘mm.ai“ ). -m
_ + v e o ! R q wwiag =Y ~t s —ppoy o
% 4 : AL 2
7 z 4 Z L, & ®1 | -~
- > ; —c Tk 8 2] £
% < ¥ o Y o oo o oyt sae | o 3]
Sypn ) . nany | sowcyels | Geeny Sogyy L) ey | sewy oy Hpny
A5 . g HHS
—u — - —— T m
L) L L SRS TN NV ’ ey L L g L] ToNngE v
i %ﬁk ‘dpmewy PIP  somgeess s34 4o
Ll pepeb a0 A0 90 “oy coploy 5; suwe 4y ~ypprave up y3te oo avai..w N
bo p sasgsorh  ens sipnde
ottt || |
‘> [meseny e : oewides . -
B 7 =B umn 539439/ & 4¥om “fuvajs e poi sy xppede - L
Jrf o ok N [ a0l {nof S W ﬂM S R 7S T L o
b Bon 1 fpootav e L qpures [raih slup smigems o o el oy it o
o ppofedel © i | “havafe gpu  ofvads i s Qiwrpoys pb a2~ -0
,.g... L #\.& H . 155 g oxqeelr 3 cesuips qam r-
=1 e sl o % IH ey Pl agls L) ‘ysgPeg buyvels 0y pxo st p.
P Pumﬂnpn pt yanl 2 sen v gy By LW : ———
(O 4 Sk musy oo sy aon] ( .I.Ila.w-
. | Z € & € z £ .
—.@‘ M %) .—- m . i \r
. - B ¢ K2 E € & 4 £ L.
) ajo. foqew 0 3 - - . -
_ v ~o oo J [ R - = = — o loon ] e
‘ R ad 0’
5 RS PRS-
- - — - S R . .
L Lo ] Towgegs Y v o - imaatied D%
153 |  INEBWBIS wi\ &/

b/l /5107

4

— 132 —



t pus
UORESIOAUCD 6N 0) e Apxey oq (1)
suogsenb dn-mopo} pus
So1J0IRAS LORELIVAUCO M3 8 O8N (2) (suogsonb
suogeend dn-moRc; pue sorBaRLe dn-mogoy
UORERIBALOD GLIOS 93N &) Ofe 0q (E) ¢ sadomss
suogsenb dn-mogo) puz sesferans| suod|  wogERIGALOO)
UORPRIGALOD AUBM! S9N C3 9 64 () ¥ soi5eess
GUNOA
\um yeods 6} oge A oq (1)
4o pus QUINOA

o0 8o pus

apenbope ym yeeds Ayeuorsa00 (2)
a0 oko pus| sud| (PRucoois g
oA Poob L yeods o oxre 04 (€) €| ownor) Aseageq

SRIOM
Bursn ‘2100 Austs (s SvEINLOD (3) | -
OL08 LIM GE{UNLUXLIOD 0 8ge 8q (2)
fomzoom
LM GIEUNIALICD O 08 0q () €

SOOUNS

BLO) GLIOS UM UOFSSIBAUCI-OSNURY
§'C B UNpUBW o) oqe Anseey oq (1)
TG00 J00d

I ‘OOUCKS OUIOS LIM LOPISIGALOD
~RNUR GE § LRI &3 g8 o ()
jetuoo eyenbope

LG ‘GOUORS SLIOS LY LORBTIOAUOD
R §'E ¢ LML 0 oge oq (1)
W09 POOS L ‘Aqueny uopeRIeALIoa | sxsod Weon
-GN G°C LI 0 g 9 {01) oL® Kfouonid

(LOPRIGEPCD AYRINUTTINIDGL PUR JXO0RL SYORL
00103 By avoucdes @ Uy
UORTYEIAY WMo (S00Z) SSUDL © 0] WOy PSepY)
opgny 1se). Bupsedg uld NGV

WU 304 R 91 (W) 70K yueyL(A)
m%%lﬁo@mmmwg)mp,
T O U S TY S T WU TR

Temmny

— ¢l —

POPRS 29(0em pue J0ed 0Q M B Bpmeds pepscoRs (og BuPRy

0. 200 copm Ay (£)

MOH Lous dre; 43t Q20w Bupieods I (Z) Susd erny ¢ (1)
TA900 € 000D JNOGE LMD 10K L0 YWECE I N0/, LORIEND

O 10ge Aoay yeods 1 SOH0U S 0eeod : LOMES ORNDO INCK 104

vorado

0N LEuImct SnOA (g NOA Aoy 3 I () G0N LAy e Uy sz
0N 70K WM (2) LA 2oumd asnry anok 62 M (1) -2 odwes 104

“J0U3d 1004 L1033 S0U: Sy © 370 Py o
LoR2eNnb POXY LOBE L CEN 48d SPRoHd — £1109%0Nh AN-MOY0) 804 € 'C
MG 008 ~ sucgsond pey ¢ 7
S 10K MOKDY O 190 PUB X2 08 ~ SUCESenD UORRPON € |
+ G4 PUB S04 L) Sp08D ‘MepAs 4n0K 204

PO RBAu nok & hze youp pog R o) ok ebuzp

WA UIO Quoks Yects 0} BN ML 100 SONIZ0 230K en Cepm 9 A0
“Uaaed ok g sepss) (e 1o Bupicoe) e g S

© S I 004 () MEARLEM 91 £Z 10) BB S04 10 100kns g LD 0D

ST ey {ope:l samco exp jo %43 3)

RIS OGRSy R eI TV

3108

¢ z

N

s )

L]

X0 SALON P
HWNMMWMMMWzmnI
“wumd aurory snok nogy 20U § ORLaM 'MORQ 990808 B3 1y Y

. LI SFTFY INOA 08 I, DHAIETS K0 - SIORIND T
u

VOREITdaLg IR eUld Zemmmg




- ¥el —

Seth Waltace “TFer Acesment Fal Sernestar 2016

mz. Future Mors p Seth Wakace Peer 2018 —  Tmewes -
rame_ 1S 108 Nome [ — — e ] -
Student D Student A
Samele) ‘n-ut. Oulivary Conversation Stratagies Fomcy Accerscy xprassien Momels) Tosmwork | Dulvery Cotvermstion Rrstegles [ Jom
Dalped ouch o — N o s . - " ‘ xif (rwreiion
ey Sy — .
i 1 bed Qlsee On really? Flueno§ s Pl 5 o e %7, 5h ronsy? )
04 NZS hend [Me. too o Tétee 4 o Fluencty speskey k e o g0, ol ORI, 7 cdece pou
, Thanh foli - tpinia, Consciousness I . 110 s, oh erurty?
VU U T U'b*‘ﬁoll sﬂnm_ e
Pale 2 o Im m,&“ % = = : i mnd ui-.<- el S o = ‘o= wewmmciaam Rty paat I TN F U e . .
T he lped Me oo, Yes ,’ . T - wd %6ed ard 1 et o gt ~ere
h pose | nie. wuch L\' ¢¢ cent e e
. mr Dosk oo thats con hot v - b sl oy ore
odl Sor nowW 9oto ;:':‘:’ Oh. iﬂd ﬁ" job reake money
1&“&“ + = B 1 cov’d bure heam beey e
B [T h Pair 1 )
T couldsmokmore fluontly thon Thelose tne] ™1 head thecome  Pure white,
(2] 7 =
' . T low 7
WOrd iswi Under stond of Sorget teo k\}‘\f’
. ) Pq;r 2
hdest S 4&&4& Mamt g -
. Linowe & s - terveews Sath Waksce Peer, - : = . .
Tm 1 o ,:'.:':,m o € . e Seth Welsce Ve RRaeent  FollBemister 3016 —
Sereglud
it — — ¥ ni 5'2%,_@ 20 /5/,1 Va3
Toscrk Comversation Sir e opreaicn tamek) | Towmwot | Outewr | Comerces
post - ’ﬁgm a —t - o e — - P R tmpreaisn
m.‘nu $,‘B‘ Am . (poed o,
Puir 1: J R’ fet we we mety) Pair 1: |
e T -
e ﬁ'lﬁt Y e LA E R L P Tpe Ko |helped | shoe o 34‘2.& ol Tty ' Afem
¢ @ Jei Gorded e fonptie queslltj . €ach ddher [ converstmf 78,3 .“u « clearly Jod prameer| LB
g S\ o T ..M"!;.ﬁ' eadh ofht e < “Shadowny . 1 see 'R i were 2at mn" '
31 * M:ﬂl M : ¢ PR, . s e T Rt SR ,,;.h]i_ -‘l-k o | M2 hen s - - wirm
: v {or ] :  renh T e atf = —
T mm F'\'dj’ 'gh'?’:: et we See . 3’#’ ned ju‘:)d ml j,,d T helped | 92 ORI see 'S’"’( F""“"/ She likeg f,“.
| 4 each eiler] qaesiimg [ Thaak yeu. She dyr dies [, succesoful
k thet's art i kete) edoorerd g ]
Ve Sutking vl bl betier o ex [* delptl
7 - (Vice /! fog i t.,«.o
No Biestdun nisllinbmime ks * T
s v e More friedly  apre falkabive ‘s e ca.-g,d ~geod B
wye confidunt
(2] Pakr2: N
beneq &5 Good M ‘H" ) with  lnoghi .
note floey 5§ 3 e geaial © D
sasier 4o understend




Contrast between mid-term and final speaking tests

Mid-term speaking test use of strateges (S=4) Mid-term speaking test communication breakdowns (S=4)
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Results

¢ Students noticed the elements needed for a successful conversation. They
became motivated to produce a longer and more enjoyable interaction.

e Students understood conversation breakdown and noticed the value of
conversation breakdown in avoiding this.

¢ Students became more confident between the mid-term and final speaking
test, using more strategies and a kinder tone.

 Students negotiated successfully for meaning in preparing the speaking tests.
The more advanced students became used to helping the lower levels to
express their opinions and this was borne through in the final speaking test
with conversation strategies.

o The final speaking test, although based on notes was mostly ad-libbed.
Indeed, the second pair spoke for almost 17 minutes!!
The mixed nationalities were very comfortable together and did very well to
share their cultural stance and point of view in English. | gave less input on
content and more on strategies. The students performed wonderfully and they
were very satisfied to have done so.

Lesson Plan — Week 14
Name: Seth Wallace

Lesson: Planning, performing and recursive practice of an opinion-bearing conversation
on the subject of travel (in groups vs individual).

1.

2,

Level: 1%t — 3™ Year University Students

Class Size and make up: 6 (3 beginners, 3 intermediate)
(4 Japanese, 1 Chinese, 1 Vietnamese), Ages 22-62

Textbook: WorldView 1 (1 unit per koma) (Unit 26 North and South)
Class Details: 90 minutes, once a week

Course Goals and Objectives:

To encourage students to hold a 2.5-minute timed conversation.

To encourage the higher-level students to help the lower students negotiate for
meaning.

To encourage students to be aware of conversation strategies and to use them in
interactions.

To encourage cultural sharing and the establishment of rapport between students.
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To encourage lower-level students to take the lead as much as possible in
classroom discussions, then offer them the chance for higher-quality production in
written homework task.

. Class Context:

A more manageable sized group this semester. The student levels and age group
are widely mixed.

. Today’s Goal:

Speaking. To encourage lower-level students to take the lead in classroom
discussions.

Writing. To encourage analysis and autonomous learner investigation into the
topic of solo vs group travel, synthesized in written output.

Negotiation for meaning across different levels. Encourage higher level
students to enable lower levels to produce more spoken output.

. Class Context:

A small group this semester. Student levels and ages are widely mixed.

. Today’s lesson plan

. Housekeeping. Introduction of topic. Structured input story — Seth'’s trip to
Europe with his in-laws.

I. Student mind map. T elicits terms relating to the opinion “Travel — as a group
or alone” adding related terms. Students note down filled out mind map on
sheet. Pre-teach vocab for input.

lll.  Teacher makes a short structured input talk about solo travel vs group travel.
Students make notes, add to mind map.

IV. T feeds back from students, completes and shows mind map on the board.

V. Students brainstorm vocabulary, share on board, note down.

VI.  Introduction of conversation strategies. Modeling of conversation strategies.
Drilling.

VIl.  Selection of pairs for first conversation, mixing of pairs for conversation
practice (Travelling — as a group or alone? worksheet).

VIII. Students write their opinion, assess and state 5 reasons for their opinion, then
have a timed conversation with two class members, adding strategies. They
may adopt questions they find good. Pairing: lower students with higher but
lower students are encouraged to state all 5 reasons, higher only 3. Higher

IX. Pairs are changed, process repeated. Higher students are encouraged to help
the lower students state their 5 reasons in pair conversation.

X. Strategies are reviewed. Adjustments to notes are made as necessary.

Xl.  Students return to their original pair for the final timed conversation of 2-2.5
minutes.

XIll.  Students then write their fuller opinion as written homework.
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XIll.

Homework is graded for the course.

10. What happened

(1)
)
(3)
(4)

Of the 4 students present, both pairs were able to hold a 2-minute
conversation with some grammatical errors.

The higher-level students sought to enable the lower-level students, offering
strategies when conversation breakdown looked likely.

The lower level students in each pair were able to contribute more to both
classroom discussions and written homework output activities.

Students exchanged original and pooled examples of good travel options in
pair conversation with reasons to support these options. They improved the
quality and quantity of output through recursive practice.

11.What | might change in future

(1)
)

3)

(4)
()

(6)

Give students more time to interpret the structured input.

Provide students with a written copy of the structured input text in order to
cater to visual learners.

Develop the mind map into a model conversation which | would write out on
the board. Have students provide one part including strategies detailed.
Demonstrate the model conversation.

Provide the beginner students with extra conversation strategies in the model
conversation.

Give students more time to practice with more conversation partners.

12.Inclusions
(i) Student class work samples of the worksheet/preparation for the
2.5 minute timed conversation.
(i) Student written samples from the homework opinion section
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3: 1 see. Thank you for the interesting conversation.
4 Thank you, 100 Jq
B}
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| Final Step — Express your opinions
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