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I. Introduction

I have been a teacher of English for almost 26 years at public high schools. Over the past years, Japan’s
education of English has met several reform plans, such as English Education Reform Plan corresponding to
Globalization. I have been wondering what is the best way for Japanese learners to acquire the ability to use
English.

Looking back to the past educational plans issued by the government, Japan’s education of English has
met several reform plans, such as English Education Reform Plan corresponding to Globalization. In the latest
plan, students’ English abilities are going to be examined by utilizing external language exams. As for upper
secondary school, the ability to understand abstract contents for a wide range of topics and the ability to
fluently communicate with English speaking persons are going to be nurtured. We teachers should enrich
educational content in relation to nurturing individual’s sense of Japanese identity, focusing on traditional
culture and history among other things.

Among those suggestions, | was going to pay attention to the change of National Center Test for University
Admissions into the new one by National Center for University Entrance Examinations. The test consists of
reading part and listening part. The Listening Test’s perfect score has been decided to be 100 from 50. In
addition, the reading test’s perfect score is going to be 100 from 200. This change means that listening ability
is treated as important as reading ability.

Taking into consideration what | learned in this program that traditional methods like audio lingual method
(ALM) and grammar translation method (GTM) were not effective to improve the ability to communicate
using languages (Lightbown & Spada, 2013). It will be much better to learn listening, speaking, reading and
writing in an integrated way with each other. Brown suggested that the integration of the four skills — or at
least two or more — is the typical approach within a communicative, interactive framework.(Brown, 2007).

Due to several Japan’s English education reform plans, students cannot say which way is the best. I believe

a simple but effective way is the best and students can continue to keep learning. Teachers may have duties
to find a better way to improve students’ language competence and dive into the wide world with
communicative competence.

II. Context

Students’ Level:
Senior High School Students (1% grade)
Almost all of them are willing to make efforts to learn English in class. They seem to think
that learning English is necessary for their future, and communicating in English is fun.

Class size: 1 Class is made up of 39 students

Textbook: Prominence Communication English I (TOKYO SHOSEKI)

Problems:  Most of the students at my school are said to be higher-level learners in our region and are
supposed to study any subject with some motivation. In addition, they tend to think of English
as a subject they have to memorize limitless number of words and grammar rules. Therefore,



| have seen some students ask me for explanation of every item of grammar instead of
speaking activities in pairs.

Another problem is that every fall, our school accepts about 20 foreign students from
Britain, Germany and Malaysia, when, fortunately, our school students make some
presentation to them about our life or culture and have some discussion with the foreign
students. Our school students prepare for the presentation and discussion very well, but once
the discussion start, they cannot continue conversation well. Some students tell me that they
cannot catch what the foreign students are saying, so they want to improve listening ability.

1I1. Goal

(1) To encourage students to achieve communicative competence through communicative language
activities in a class that can offer integration of 4 skills.

(2) To let students improve their listening ability and listening skills through students’ integrated
communicative activities.

My goal is to find a way for high school students to achieve communicative competence through content-
based class. In addition, | hope they can improve their listening ability and listening skills. I would like them
to achieve it through communicative language activities. | believe they can learn to understand what the other
persons are telling both by reading and by listening, and in addition, they can learn to express by writing and
by speaking. | would like to make sure that listening ability will be improved through skills integrations.
Often one skill will reinforce another, we learn to speak, for example, in part by modeling what we hear, and
we learn to write by examining what we can read (H. Douglas Brown. 2007. P.286).

My research questions

(1) What materials can teachers prepare for students to participate in activities based on skills integration?
(2) How will students improve their overall communicative competence?

(3) How can students improve their listening ability through communicative classes?

| tried to measure the students’ development over the course by analyzing qualitative and quantitative
data. | have observed students in each class performance, and used three questionnaires (May, July, and
February), two performance tests (July, December).

IV. Literature Review

1. Communicative Language Teaching
Communicative language teaching (CLT) is based on the premise that successful language learning

involves not only a knowledge of the structures and forms of a language, but also the functions and purposes
that a language serves in different communicative settings. This approach to teaching emphasizes the
communication of meaning in interaction rather than the practice and manipulation of grammatical forms in
isolation.

Lightbown and Spada (2013) say that there is little classroom research to support such approaches
(Grammar translation approach, audiolingual approach) for students in ordinary school programmes that
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must serve the needs of students who bring different levels of motivation and aptitude to the classroom. In
fact, it was the frequent failure of traditional grammar translation and audiolingual methods to produce fluency
and accuracy in second language learners that led to the development of more communicative approaches to
teaching in the first place. (p.156)

2. Skills integration
Communicative competence is going to develop with four skills integrated. To make students’ learning

effective through communicative language teaching, four skills should be integrated. Brown (2007) pointed
out that about skills integration.

(1) Often one skill will reinforce another, we learn to speak, for example, in part by modeling what we
hear, and we learn to write by examining what we can read.

(2) Proponents of the whole language approach have shown us that in the real world of language use, most
of our natural performance involves not only the integration of one or more skills, but connections
between language and the way we think and feel and act.  (p.286).

I would like to improve students’ four language skills through integrated communication activities.
Listening ability and skill are what | would like to focus on in the end. | believe having listening ability can
lead to mutual understanding, and collaborative listening can give us enough opportunities to speak out in
order to share the information.

3. A three-part framework

Brown (2007) suggested a three-part framework for reading, which means reading procedure divided into
3 parts. They are pre-reading, during-reading and after-reading phases. Each reading phase is explained by
Brown.

(1) Before you read: Spend some time introducing a topic, encouraging skimming, scanning, predicting,
and activating schemata. Students can bring the best of their knowledge and skills
to a text when they have been given a chance to “ease into” the passage.

(2) While you read: Not all reading is simply extensive or global reading. There may be certain facts or
rhetorical devices that students should take rather than just reading because you
ordered it

(3) After you read: Comprehension questions are just one form of activity appropriate for post reading.
Also consider vocabulary study, identifying the author’s purpose, discussing the
author’s line of reasoning, examining grammatical structures, or steering students
toward a follow-up writing exercise. (p.375)

4. Washback effect
Krashen and Terrell (1983) made the following statement regarding classroom testing — a statement
that addresses the acceptability of a test. They suggested that testing can be done in a way that will have
appositive effect on the student’s progress. The key to effective testing is the realization that testing has
a profound effect on what goes on in the classroom. Teachers are motivated to teach and students are
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motivated to study material which will be covered on tests. Our tests should motivate students to prepare
for tests by obtaining more comprehensible input and motivate teachers to supply it. (Krashen & Terrell,
1983, p.165).

Classroom activities should be tested so that students can make efforts to improve their second
language abilities, mainly communicative competence, through the activities they take part in actively in
classes. In addition, students should know what are significant points in the activities, so teachers should
offer the rubric or point of views for the activities. Teachers can put importance on students’ reflections

on their performance in classes.

V. What I did
(1) Goal & Goal Topic
I put “Goal” and “Goal Topic” at the beginning of each worksheet so that they can notice what to do
and what level they have to reach through the lesson. Students can talk on the goal topic either in the
begginig of each part or in the end of each part.

(2) Rearranging of activities in handouts
| rearranged the procedure of activities in a lesson and rebuilt the flow of those activities so that
students can improve as effectively as possible. It was necessary to adopt the three-part framework and
make sure that students could take steps of “Before you read”, “While you read” and “After you read”.
Here are the procedures | have revised.

« Listening activities before reading.
| put listening activities before reading so that students can listen to new materials at first to get the
outline of the passage. They can make efforts to improve listening ability without depending on letters.

+ Pre-listening

I made Pre-listening (Pre-Reading) activity describing the pictures concering the content of the text
or the pictures on the text. | think that describing pictures can enable students to use English by
explaining in english and by listening to their partner’s describing pictures.

Moreover, these pictures can allow students to expect what content they are going to read and that
they should have opinions on the content.

| wanted to make enough time for students to talk or listen to each other and this activity led to the
increse of the time for students to communicate with each other.

I put a poster which calls for residents to take part in an event called “Jane’s Walk™. Students can talk
about whether they would like to join the event or not and why they think so.

Looking at how they responded to describing pictures, they seemed to be making efforts to explaing
as much as they can. However, some of them did not come up with how to start telling the description,

such as the words to point out the places like “in the background”, “in the center”. I realized that they



need some knowledge about the words and phrases so that they describe a single picture precisely, and
summarising it.

+ Timed Conversation
| put a timed conversation in the end of each part, whose length extended from 2 min long to 4 min
long. The topics of the timed conversation were related to the content of the text. Teachers
announced that students were supposed to have a speaking test, using the same topics before starting
lessons. Three conversational strategies were introduced to make their conversation smooth.
Students practiced timed conversations many times with many classmates for the near future speaking
test.

« Listening

In the former lessons, I had adopted “True or False questions” style for listening activity. However,
T/F questions are complex activity, for learners have to listen to the passage, comprehend the
contextand find out the mistakes at the same time, which can confuse learners. That is why | have
made questions in a simple style, which is to find out just one right answer.

Just after listening once. students share their possible answers with each other. Then they listen to
the passage again to make sure if their answers are right or wrong.

Students seemed to be not confused with this simple style.

* Questions & Answers after Reading
I changed the way of checking answers into a pair acticity from teacher-correcting style. One
student asks a question and the other student gives an answer to the question in a conversation style in
a pair. This way seemed to increase the time for students to communicate in English. Each students
has to think over what is the best answer because teachers don’t give them answers or explain the

answers before they finish sharing answers in a pair.

* Retelling
Students cannot read the text when they retell the content of each part, but they can listen to the
passage and pick up some words to take notes of what they heard. Using the notes, retelling should be
done. Concerning part 3, | let students draw pictures while they were listening to the text because part
3 explains what the people were doing and | thought part 3 could be expressed by drawing pictures.
They showed their drawing and retelling what happened in part 3 to their partners.
They seemed to be enjoying classmates’ drawing and be surprised at some students’ high skills of
drawing, which may be some new trigger to communicate with each other.
(3) Performance test
In classes, students go through timed-conversation using the text-related topics, and they tried to
communicate the ideas and feelings with each other. Therefore, teachers should offer the tests which
evaluate their ability to communicate like in a class to make washback effect most.
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In order to make performance tests more effective for students’ communicative competence, some
preparation had to be made. To carry out the performance tests needs the steps like these.
+ Announcement of performance tests
| let the students know they would have a performance test with the topic they talked many times
about. Showing rubric before performance tests is necessary for students to get what to perform and
how their performance should be.
+ Example 1 (July, Speaking test )
1) Lesson 3 “ One Ocean, One People”

2) Conversation Topic: “What is your favorite invention?”

3) Procedure:

1. When they enter the classroom, students draw lots to know their today’s partner

2. Before the test, students get evaluation sheets

3. Before the test, students can talk about a different topic from the one of today’s performance test

4. One pair moves out of the classroom to see ALT outside, and ALT tells them to start their

conversation

5. ALT gives them grades on their evaluation sheets

6. Two minutes have passed and ALT tells them to stop

7. The other students waiting in the classroom, continue talking with another different partner about
different topics

Ex. “What is your favorite food (movie, sport, book, game...)?”

“What do you think about the problems of landfills?”” “How do you use SNS every day?”

[2019 Summer : Performance Test (Conversation) Class - #ixtrmy NO. (, NAME), NI E

FiHE -  LTRBEATT, 28U LORRFEELTLEVET,
- FUY=—HNTORATHEE LET.
- REw S “Nhat is your favorite invention?” X
CBoTLAME. NTEEATEEELTLEET, (FEVIREQLOLIITEELET

TR R i
Categories Criteria raae
2HULELHEMEET S EMNTE, TXLTABEEADICEMNTED, .
Fjfwor & Gontare can talk with your partner smoothly over 2 minutes, @ B - C
aHohE HE D)
and convey proper |y what you want to say ¢
BYLXECHBEEEN. BYLRETEIT LA TES,
ekl can talk with your partner using proper English «:B-C ?
.o ( grammar, words, pronunciation )
Delivery

FAaAVEs rEEYLENS, HFICHMIAIETRENICET O EMNTES,
can make eye contact with your partner, talk actively ‘ AAB:C 2
in an appropriate volume of voice

(Volume & Eye contact)
BE 74232589

EhAEDKES

Opener, Closer, Reaction ZBYIAIBE CHEERNICES CLMTED, FLWFOFTEICHLT,. AEERE :
Conversation Strategies KTHEMETHLNTESD, : %. B 2 c 3 ?
2EDI=HDHEE can use openers, closers and reactions actively in an appropriate scene, -

and make proper questions to deepen understanding between each other

total - / /7




- Example 2 (December, Speaking test)

(1) Lesson 5 “Katsushika Hokusali, a Japanese Genius”
Lesson 8 “The State-of-the-Art origami Engineering”

(2) Conversational Topics: Students draw one topic card in front of ALT
- What Japanese culture/art do you want to introduce to foreign students? Why? (Le 5)
+ What world-famous thing that Japanese people have created are you interested in? Why? (Le 8)

(3) What are necessary
+ Evaluation Sheets : For ALT to evaluate students’ performances
- 2 Topic cards : To decide the conversation topic
- 3 Pads : To record the performance and to let students watch their performance

(4) How to manage the performance test
- Evaluation : by ALT
+ Topic: Students can pick up one out of two topic cards in front of ALT
+ Conversation : in a group of 3 students
+ Time allocation for each conversation: 6 minutes
+ Using 3 Pads to record students’ performance and let them reflect their own performance,
watching their own conversation after the test
- Students waiting for tests in a classroom:
Making as many conversations as possible, using other topics for information exchange

(5)Procedure

\.
I Gk

}I’ M=>0%5> 1 2 3 @ 5 6 7 || Class:twwWO. suiwlame v
| 1mo=S0—BELARTHICEASTESITLNERT. |

2019 128 Perfoaa_nce Test

3 ‘ 9
*Topic: ®What world-famous things Japanese people have created are you interested in? Why?
(@What Japanese culture/art do you want to introduce to foreign students? Why?

F FREER R —
Categories Criteria Grade i HE

6 5. TXLEMNOHEEER. fz&)f:l:\l:ﬁl.i"fé SENTES.
Content & Fluency Can convey properly what you want to say, @ Br€ X 2

talk with your friends smoothly for 6 minutes,

Delivery
(Balance & Volume

& Eye contact) TRS: . A - @ «Ci X2
Can try to make a well-balanced conversation among three people, make eye
IAOREDINS R/

EHIROREE/TAAVEI b

BATHAS VAL EEBHESIDED., T4V EH bELYLMNS, HFICHMC R SETRIENICET S &80

contact with your partner, and talk actively in an appropriate volume of voice

r Conve i E/YVEIHT 2T, EEEROTL T EMNTED, .
Conversation Strategies Can use openers, closers and reactions actively in an appropriate scene, @- B * G4 >k
and make proper questions to deepen understanding between each other

BYLGRE (0% - IR £EL, BYLRETETOLMNTED,
Accuracy Can talk with your friends, using proper English @ B = Gl
( words, pr iation )

Total




(4) Writing Activities
+ Example 1 (July)

After reading about the problems of garbage,
landfill, education, poverty, in Lesson 4, students
can use newspapers and cut the articles of these
problems they are interested in and paste them and
write their opinions on A4 sheet. In Day 6, they are
going to tell opinions about the articles and share
them.

After reading about the Ig-Noble n Lesson 7,
students wrote about what is a great invention
for
them on A4 sheet and made a presentation on
it in the end of the lesson. They made
presentations in a small group of 4, and one
representative student in each group came out
in front of the
class and
spoke on the
inventions
that they
thought  are
great.




(5) Questionnaires
* In the end of Ma, in the middle of July, students, in the middle of February, students were asked to
answer both closed questions and open-ended questions. They rated themselves on the
improvement in 4 kills, and answered about what skill to improve most and so on.

!
The questionnaire EFBEFEZIZOWVWTDOT 7 — K

B 1A 20194E5 A, 52\ 201947 A, £ 31812020 4F 2 A
1. [3E§E) 134f & T7 7> ? Do you like English?
T LETHHELE A FHHEE U HEVHEITEHRY = HETERW
BEEENEE]
2. [EEEZFHT5HZ L) 134F& T35 2 Do you like leaning English?
7 O ETHHETE A E£RUEFTE U HEVLHETIEHRY = X TERV

A
3. Rk, FEEOBMK, AR EBE LW EB s TnNETN?
0 vz BHEHEA  IESLHM— ROVEA - BRSSP A —

4. FEERZFETO 4 HBEIZHOWTOERMTY,
(1) RI< 71 (CD 72 EDOEF & BT DHFEE)
T AFIEDb»D A TEL BWbhD 7 5ELH0Wbt = 3ELHLWbhbND A ZEDbhLRN

(2 BT (XTI N—T OREEEFNToH0 D)
7 REDHD {4 TELBVbNS v BEKBVhNDE = 3EK bLbns A EEbNLAN

() TS (T - SN— T TR HERE)

BoTWpZ b, SNV EMREHED
BFoTna e, EVENZENTEL HbWIEFHEES
BoTnphZ b, VNI EN5EEED
BoTWaZl, 8NN EMNIELBVEED
BoTWaZ b, 50N EN3ELERE W

NOH @ AN

(4) TS (X7 T3HREEE LR OES) (k5 HE 20 & L)

345, REFEEEITDHLENTE, NELTELTWVS

34, EExEEONZTD ., RITH LD, ARIEFIKRELRFEN T 6D
OMZTEVIRBIIH D 2R, AN IR T oD N, AENRZ L
ENZ <, AR HZ L, 3oMEFENE RN

\,\1

H & N

(5) X7 + ZI—T7 D45EE T Opener ( How are you doing?7¢ &) Closer ( Nice talking with you! 73 &)i3f#i 2 £
e
7 HELIMHEZD A ExD v BHEDMZI T fEx 7w
(6-1) X7« Z)—"T 7 ¥ O45EE T Reaction (Oh, | see. Oh, really? 72 E)3fEx 9752
7 OFEMEZD A4 iz v bFEVEZRN T fEX RN

(6-2) X7 » Z)L—TF 72 ¥ DEEET Follow up questions 72 &) i3z £ 2 (2 ADH)
T HELMZDL A iz v BEVMZRN T flEx7ewn
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(7) B )) (WROLEFTEA TN D)
7 O FEbnd 4 TEBWbNDS 7 5EIK HEWVb»nD = 3ELBWVbND N EIET oY NSV

(8) EL J1 :NAE (ESP @ writing 72 & ? 60 i< H WO EZ E (T 5 FRE)
7 BoTnphZl, BV ENITEETD
A4 BoTWniZE, SNV IZENTEHEL BWIEIETD
7 BEoTnbIE, BNV EN5EETD
T HoTWnbZE, SNV ZIERIELBNVETD
F BoTnasZ e, NNz &2 3EFET 2w

5. 4HREO N %, BERIEFICTE S TIERT SN

7 H< A T v gt T E
6. 4HBED N %, TN BMITLZWVIEFICE S TIER TS 7230
7 H< A T v gt T E
P

7. BEEERERIEZ 2 K D120 72T e
7 ETHED A4 o5 v HEVEADbw = Bbin
BEEENEE|
8. WFENEZ DT HTDIMATLTNDZ LiEH Y ETH?
v - g TEW) DA Z2 L TETN?

9. AV —F T R MZ T THTUEMEENTIZE N,

10. AE—F T A MIMARNNTTh, (2 ADRH)
1AN-2AN-3AN-4ANLE peiifse]

1LERICAS T, HEFE A ERE G LIcRELZ T, BODOFEENCED L D BREMNRH D £ L) 2 BRI EHE N
TLIEEW,

12. 4 AITHART, SO ED L S REDRH D £ L7eh 2 BAERIZE N TS,

13. 4 HIZHART, BB HICED L 5 2 {bn3d W £ L7= 2 Conversation Strategies ( opener, closer, reaction 72 &) 1%,
BICSEH E L7 2 BARRIZEN TS S,

14. 4 ITH_T, K DCED X S BB RH Y £ LTeh 2 BAERRIZENTIZE N,

15. 4 AITT, EBLNZED L S BREDRH Y £ LT7eh 2 BAEMIZENTIZS VY,

(6) Interview
« | picked up 6 students (2 Lower level students , 2 Middle level students , 2 Higher level students)
and conducted interviews them to ask the related questions on the questionnaire conducted in the
middle of February and to ask the reasons, but these interviews were carried out on the day when
students were allowed to come to school after the government had closed all the public school due to
the COVID-19, and teachers must make them leave school as early as possible. Therefore, I could
not allot enough time to the interviews so that | could get enough information from the 6 students.

VII. Result (What Happened)
(1) Goal and Goal Topics
+ Not only students but also teachers could realize what they had to do and could prepare to think
about the goal topics before they started reading, which led them to predict the content and flow of it.
They could share their own ideas and opinions using the goal topics.
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(2) Rearranging of Lesson Plan
- Students reduced the time for silent reading after reading practice, which surprised them and made
them realize their own improvement.
- According to the result of the questionnaire, they are getting to be able to listen to English, I got
positive answers about listening ability.

(3) Performance test

July
Almost all the students continued talking more actively about “What is your favorite invention”, over
2 minutes than we had expected
I found some students think of “conversation” as a cooperative work when they said to their partner,
“Sorry, I couldn’t say good, appropriate words for you to say the next words!”, or “Sorry, I did not
say good phrases for us to keep right conversation!”
Therefore, | can say that they were trying to continue conversation for the partner and cooperated.
+ ALT cooperated to evaluate 318 students performances. Japanese englich teachers tried to make the
performance tests carried smoothly by managing preparations before the test, during the test, and
after the test.

December
« | could see students start to make efforts to speak a lot and practice conversations earnestly after teachers
announced they would have performance tests. Teachers let them talk in classes, using Goal Topics.
This performance test would be done in a group of 3 students, and they could prepare for the new style,
3 people in a talking group. Therefore, teachers gave them several chances of talking in a group of 3
after they practice several pair conversations in classes. When you looked at the result of the question
of NO.10, “How many people do you think should be involved for a performance test (speaking)?

[13

, over half of them chose “3 people”. Looking at the reasons for the answer, seven students
said, ”Can talk smoothly”, 5 said, “Can talk in a relaxed way, and 4 said, “Can have many
topics”.

* Teachers let the students watch the video of themselves talking in their group. While
they were watching themselves performing, they could talk and reflect what else they
should have done and how they should have behaved.

* The students waiting their turns of tests had chances of making conversations about
10 times. They seemed to be quite earnest learners especially just before the
performance test.

+ ALT cooperated to evaluate 318 students performances. Japanese englich teachers tried to make
the performance tests carried smoothly by managing preparations before the test, during the test, and
after the test.
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(4)

Questionnaires
| conducted the surveys in May and July. The revised questionnaire consisted of closed and open-
ended questions. | asked my students the questions mainly about their response to four skills and
integrated way of the classes. | realized that analyzing the results and the data is important to know
the situations of students, but that analyzing data takes a lot of time. However, this procedure is
indispensable to find an effective way to deal with problems and develop it.

The Result of the Questionnaire (May and July 2019, February 2020)

1. 3558 1344 % T35 ? Do you like English?
May July Feb
7 ETharE Yes, very much 10 9 7
A FEbIFETE Yes, I do 21 21 18
7 &HFE D 4FE TIE72  Not very much
T HE TN No, I do not 2 2
2. R ET 52 L) 134FZ TT 222 Do you like learning English?
May July Feb
7 ETbarE Yes, very much 5 5 4
A FEbIFETE Yes, I do 22 16 17
7 HFE D HFZTiEA Not very much 10 16 13
T FE TN No, I do not 3 2 4

Comments on “Do you like learning English?” () =number of the same answers

+ July
Positive Reasons Negative Reasons

+ Enjoyable (7) + Too many things to remember (5)

( to read and write English, grammar, think | * Not good at grammar (4)

about language, to increase what I can say ) - Difficult to understand (4)
+ Can get knowledge (3) * Time consuming (2)
« Interesting to learn English (2) + Sometimes get bored, tired (2)
- English can be useful in the future(1) + Cannot realize whether I have learned or not (1)
- Can learn as we make much effort (1) - English gets complicating in high school (1)

- Can realize the results of learning English (1)

* February
Positive Reasons Negative Reasons
- Enjoyable (6) _+ Too many things to remember (7)
- Can get knowledge (2) « Not good at grammar (1)
- Interesting to learn English (5) + Not good at English (4)
- English can be useful in the future (2) - Difficult to understand (3)
+ lead to Communication (1) « too fast to learn (1) - tiring (1)
- Can learn as we make much effort( 1) - don’t like communication (1)
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4. JEERETO 4 HREIZOWT
(1) K< (CD 2 EDEFEFEZMANTHH5FE)  Listening (Content of Recoding, CDs)
May July Feb
ESES YAV Can understand almost all 2 1 0
A4 7TH 5Wb2r%  Can understand 70% 18 12 15
7 5#E|< 5D Can understand 50% 13 19 18

T 3E< 5V »nD  Can understand 30%

FAREIES oY /AN SRR Can hardly understand

Chart 3. Listening (Content of recordings, CDs)
20

19
18 18
15
15 13
12
1
2
! 0
-

HMay ®July ®=Feb

(e}

Ut

5
4
II3 2 2 2
B} mmm

’ 7 Can understand 1 Can understand” Can understand = Can understand = Can hardly
almost all 70% 50% 30% understand
(2 B (TR N—T OEGEEHNTHNDHIRE)
Listening (Conversation in a pair or a group)
May July Feb
FEbnd Can understand almost all 11 13 5
A4 7#I< 5WbhbH  Can understand 70% 19 17 21

7 5E< H\ibhDb Can understand 50% 8 6 10

T 3E< 5Wnp»nD  Can understand 30%

ENES eV Can hardly understand 1

Chart 4.Listening (Conversation in a pair or a group)

25 ® May ®mJuly ®Feb

20
15

10
- lll o

4 Can hardly
understand

(o2}

7 Can understand - Can understand 7 Can understand =T Can understand
almost all 70% 50% 30%
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B FETH (T - S N—TTEEE HFEE)  Speaking (How much )

May July Feb
T BoTndZ e, NN ERRTFEED ) 5
Can tell almost all of what I want to
A BoTnpZ b, ENcnZ R TEIK HVIEEEE D 6 .
Can tell 70% of what I want to
U BoTnhZE, BN L 5 HIFEE S 18 5
Can tell 50% of what I want to
T BoTNDIE, SN EN3EL BWVEEED
Can tell 30% of what I want to ? 4
F EBoTnHI e, VNI &M 3EEEFEZR N
Can tell less than 30% of what I want to ! 0
Chart 5. Speaking (How much )
20 18
1617 17 HMay ®July ®Feb
15 13 "
10
7
5 I g4
Z 1 2 I 11
. Hal i -
7  Can 4 Can tell 7 Can tell = Can tell 7 Can tell
tell almost 70% of 50% of 30% of less than
all of what what I what I what I 30% of
I want to want to want to want to what I
want to
(4) #5975 (X7 T 3R 2 0K &)  Speaking (Timed Conversation)
May July Feb
(2min) | (3min) | (3min)
7 34, KFEEFRIT LI ENTE, NEBRELTND ) 3 0
Can continue 3 mins and with the content satisfying
A 35, LEEEONZIY, RBRETH L0, WEIFREL-SFEN /T NS 99 20 13
Can continue 3 mins, sometimes stumbling, with the content satisfying
T ORI H D NG, AL 3T oA, AENZ L 14 19 04
Can manage to continue 3 mins, stumbling, but with very little content
T EARLL, IEDBZ L, 3 SN MR 5 . .
Can’t continue 3 mins, with a lot silence and with very little content
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30
25
20
15

10

(B) T« FN—TDEFET Opener ( How are you doing?72 &) Closer ( Nice talking with you! 72 &)ixfEx 9

Chart 6. (4)speaking (Timed conversation)

22
20

13 14

13

0

- |
S o
é«u EKJD =]
- g - g o
g3 g5 % 3
b= < § o
® g = - N S
O O o @ 5 g g )
5 g o 5 282 o
S SR <
g 2852 &
SE & 8 E* <
[SER ) O.=2a wm =]
g B g 9B e
< - < 2z =
Og Oz o
17} &)
= < S
=~

7> ? Using “Openers”, “Closers” in conversation

24

12

3 mins, stumbling, but
with very little content

EMay (2min) mJuly

T Can’t continue 3 mins,

B

with a lot silence and with ol =~

—_

very little content

Feb

May July Feb
7 9 FELfH x5 Can use very well 0 6 0
14 iz s Can use 12 25 16
7 HFE VM Z720 Can'’t use very well 25 19
T fEx 7w Can’t use 1 3
6) =7 - ZN—TF72 & T Reaction ( Oh, I see. Oh, really? 72 ENIfEx £ 772
Using “Reactions” in conversation?
May July Feb
7 9 FELHx% Canuse very well L 5 3
14 iz b Can use 27 26
v HFE VM Z 20 Can't use very well 8
T iz 2N Can’t use
(7) Fite )] BIROLEFEA THHLHFE) Reading
May July Feb
VAR EIEE PYRYS) Can understand fairly well 3 3 3
A4 7#I< B5WbH»nb  Can understand 70% 17 15 14
7 5EIK WA DH  Can understand 50% 17 18 16
= 3F BWVHAN S Can understand 30% 2 2
N EIEY oYYV Can hardly understand
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(8) #HS ) NE

(CrE % F T 5%) Writing

May July Feb
T BoTnaZ b, BN ERNRTETD 1 5 9
Can write almost all of what I want to say
A4 BoTWBZ L, SNV ERTEHL LWEETS
. 22 21 19
Can write 70% of what I want to say
U BoTnsZE, BNt EN5HETS
. 12 10 14
Can write 50% of what I want to say
T EBoTndZE, BNV ENZEL BNETD
. 4 3 3
Can write 30% of what I want to say
F BoTnprZ L, SNz &0 3HES 20 ) 0 0
Can write less than 30% of what I want to say

5. AHRED 1% | FBERNEFIZFE S TR TL 723V Which area are you good at now?

May July Feb
7  H<JJ Listening 3 6
4 #5%J) Speaking 3 6
7 #itr/] Reading 19 14
= #<J) Writing 15 12 18

6. 4D %, 2NN BT LTEWIEFICFE S TIER T 7Zan

20
15
1

o ot O

confident of now?

7" Listening

4 Speaking

Which ability do you want to improve most?

Chart 11. Which ability do you think you are

E May ®July = Feb

19 18
I14 15 12
. -an 1. Nl
3 3

7 Reading

May July Feb
7 <77 Listening 8 16 17
A  F%9 ) Speaking 23 14 8
7 #tr/] Reading 11
T #<JJ Writing 2

= Writing

Chart 12. Which ability you want to improve

most now?
®May ®July

23
14 o 1
6 6
B 'l im
N - -

7 Reading

30
20 16 17

Y -8 I I
0
7 Listening

4 Speaking T Writing
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9. A—F T A &I TAHATEMBEZEN T 72X, Comments on Speaking Tests

* February

Positive Comments

Negative Comments

+ Could enjoy talking (as usual, smoothly, freely, etc.) (3)
+ Want to talk more in detail (4)

+ Want to increase the number of phrases words I can use
in a conversation test (2)

+ 3 people was a good situation because I can relaxed (2)

+ Could tell what I wanted to (2)

+ A friend who can speak fluently gives us a stimulant (1)

+ I was very glad when friends could understand my
English (1)

+ I realized I can talk about familiar topics, but I found it
difficult to talk about topics that I don’t know well (1)

+ Could be good experiences (1)

- Want to have another speaking test (1)

- Difficult to continue conversation (7)

- So nervous that cannot enjoy talking (4)

+ Could not say what I wanted to say (2)

- Worried about who would be counterparts (2)
- I was afraid of awkward silence (2)

+ Felt my English is very bad (1)

+ Could not talk deeply (1)

- difficult to ask questions (1)

+ Could not ask questions (1)

- Want this performance test to be the last (1)

- A camera made me feel tense(1)

10. How many people do you think should be involved for a performance test (speaking)?

Class A Class B

1A 2 2

N 6 7

3 A 21 23

4 Nk 10 8

Why do you think so? (February)

1 person Don’t have to worry about others (2)
2 people Don’t have to worry about others (2)

Have to talk with and listen to each other appropriately (1)
3 people was difficult for me (1) Don’t have to hesitate to talk (1)

3 people Can talk smoothly (7)

Can have many topics (4)

Can continue talking (3)

Can talk in a relaxed way (5)

Can enjoy talking with many people (2)

Can practice talking with many people at a time (1)

4 people or over Don’t have to be nervous (3) Can enjoy many topics (3)
Can think while others are talking (1) There will be less silence (1)

10. HIEAFREEZHE LIRELZIT, BOOXEBHIZEDO LI REBANH D £ L2 BARRNIZENTLZE N,

What change have you had since you started to learn in class, which have four skills integrated?

* February

Speaking

+ Have become able to nod while my friend speaking (1)

- Have become able to start speaking English (1)

- Have become able to communicate with friends in English (1)

- Have improved speaking ability (10) - Have become able to speak to friend (3)

+ Became used to speaking English (3) - Communication using English has become very fun (1)
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Listening

- Became used to listening to English (1)

- Can get the ability to listen to English (1)

Writing

+ Have improved the ability to write (4) + Became able to use expressions and structures in English (1)

Reading

+ Have improved reading ability (3)

11.4 AT, BT el o X 5 72423 8% D £ Lz ? Conversation Strategies 1%, &IZHF L7z 2 BAEH)
IZENTL Z &V, What changes do you have in your speaking ability between April and July?

* Feb

Positive Comments

Negative Comments

+ I became able to tell my opinion with my English words (10) + No change (3)

+ Improved my English (4)

* have had a variety of expressions (4)

+ have known how to continue conversations (4)

- Have become confident (3)

« While speaking English, I became aware of my accuracy (2)

- Conversation Strategies are useful and important to keep our

conversation smoothly (2)

- Have become able to ask questions (2)

+ Have come to want to tell my opinions (2)

+ have become able to have meaningful conversations (1)

* become vexed when I happen to say Japanese (1)

- Became unable to use sentences (1)

12. 4 BiZH_T, A AT ED L D Bk dH D F Lizn? BRI E N TS ZE,

What changes have occurred in speaking, compare with April?

* February

Positive Comments

Negative Comments

+ Can increase the amount that I can understand (11)
+ Can follow faster English (4)

« Can concentrate on the flow of the story (3)

- Can get the outline (3)

- Can get a lot of information only by listening once (3)

- Can concentrate on listening (2)

- Can concentrate on Auxiliary verbs (1)

+ No change in listening ability (10)
- Not enough ability to say I have improved( 1)

13. 4 AR TELI AT ED X 5 23 & - 727> ? What changes have occurred in writing,compared with

April?
* February

Positive

Negative

- Can write more because of increased vocabulary (6)

+ Can write more because I have learned a number of
grammar rules (6)

+ Can write what I want to(5)

- Can write faster (4)

« logically (2)

+ Can write longer (7)

« Can start writing quickly (2)

+ No changes in writing ability (4)
- Difficult (grammar ) (3)
- My English is low level (1)
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(5) Writing Activity

- Their works were related to the content of the text in the textbook. They seem to understand both the
content and the newspaper article correctly.

- More students found the articles related to the ecological issues, child labor issues, the matter of gaps
between the rich and the poor and the development of education systems. Therefore, they could write
their opinions, elaborating their special way to express their ideas. They could think about the solution
to those problems.

(6) Interview

My questions for the interview are mainly on the answers about conversation strategies because |
see more students answered negatively to “Why do you think you cannot use conversation strategies
well?” (opener, closer, reactions, follow-up questions). In the July questionnaire, students answered
positively and many of them shows they need more conversation strategies to deepen their talk and
opinions. According to the interview, it seemed that they tried to ask questions to what other students
said, but they thought they could not ask good questions so that they could make the conversation more
enjoyable and meaningful. They seem to be strict with themselves. Therefore, they think they cannot
use follow-up questions easily.

Focused students

Students | Gender | Level Comments
A . High I think I have improved especially in writing, but not perfectly. |
should learn more grammar so that I can speak accurately.
I would like to continue conversation in speaking activities. | tried to
B M High | ask as many as questions, but I did not care about conversations

strategies. | need listening ability most.

I want to develop listening and speaking abilities because it is
C F Middle | difficult to start speaking English quickly. The content of text is
difficult these days, so I was not confident of my English.

I think listening is more important than speaking. Listening is

D M Middle | thought to be important and necessary for entrance exams for
universities.

£ . Low I like English and want to improve my English, but am not confident.
So | cannot answer questionnaire positively.

. M Low More ability to read is necessary for me. Many things to learn. |

should learn more.
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VIII. Conclusions

- Getting responses in the questionnaires can give teachers the chance to revise and deepen lesson plans
and test plans. It can lead us to realize what we have not realized so far.
+ To give the students more opportunities to use conversation strategies to develop their conversation and
let them communicate more actively.
« I would like to increase the opportunities for students to talk about issues on the text book. In addition,
I would like to let them have conversations with all the classmates to know well each other.

+ The number of the students who said they want to improve listening ability most has increase compared
to the May results. The opportunities to listen actively not only in class but also outside classrooms are
autonomous way.

For example, three girl students who have experiences some programs which dispatch Japanese high
School students abroad and let them communicate with people in the areas, asked us to listen to their
presentation about what difficulties they had in other countries. They showed us how difficult it was to
get what the people in the countries were talking. They requested that high school classes should be more
intensive to practical aspects of English.

There are other students who said that their listening ability has not improved. | need to add some steps
to listen to English and get it as much as possible, such as pre-listening activity.

« Itis necessary and would be significant that Japanese English teachers can evaluate performances of their
students, which will provide us with appropriate ability to guide students. | would like to find better ways
for Japanese English teacher to join evaluation of students’ performance. The experience can give close
observation ability to Japanese teachers, which provides us with appropriate ability to guide students.

IX. References

- James F. Lee and Bill VanPatten. (2003). Making Communicative Language Teaching Happen,
Second Edition. World Languages

« Brown, H.D.(2007). Teaching by principles (3" ed). New York: Pearson Education.

+ Patsy M. Lightbown & Nina Spada. (2013). How Languages are Learned (4th edition). Oxford
University Press.

- Sato Kazuyoshi. (2014). S5ERELZ B2 D37 3 —~< 2 AT A b, AIERE

+ H. Douglas Brown. (2007). Third Edition Teaching by Principles An Interactive Approach to
Language Pedagogy PEARSON Longman

« Larry Vandergrift. Christine C.M. Goh. (2012). Teaching and Learning Second Language Listening
Metacognition in Action. Routledge.

20



Appendix

Le3-Lel0 Lesson titles, Timed-Conversation Topics, Performance Tests and Other Activities

Le Lesson Title

Timed-Conversation Topic

Performance Test

Other activities

Le One Ocean,
3 One People

What is your favorite
invention? Why?

(OSpeaking test

(2 min in a pair)

* Make a short presentation.
('the favorite invention)

Le Landfill
4 Harmonic

What do you think of
garbage problems? What is
a solution to the problem?

« Let’s play music!
Students create an instrument using
some garbage and play music with
classmates.

Le | Katsushika
5 | Hokusai, a
Japanese
Genius

What Japanese -culture/art
do you want to introduce to
foreign students? Why?

(OSpeaking test
(6 min by 3 students)

+ Show &Tell (to foreign students from
UK, Germany )
Japanese culture/art I want to introduce

Le | A Strange but

Who are your ideal heroes?

- Singing:

to give an Ig Noble Prize to?

6 | True .
Why? Sing a ANPANNMAN song !
Superhero
Le | What’s an . + Writing & Presentation:
hat st 1 lik
7 11g? What study would you like What study would you like to give an Ig

Noble Prize to?

Le | The State-of-

What world-famous thing

(OSpeaking test

+ Writing:

make your city a better
place?

Carol”
(Winter-Assignment)

(OWriting Test

8 | the-Art (6 min by 3 students) | What world-famous thing that Japanese
origami that Japanese people have _ _
) . . people have created | am interested in?
Engineering | created are you interested
) + Let’s Try!
in? Why? _ o
Let’s fold Miura-Ori (2 7747 0)
Le | Save O Presentation
10 | Washington | \what do you want to do to | (2min)“Christmas _
Square Park! * Ping-pong-Debate

+ Agree/Disagree Conversation
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[Example of handouts|

Lesson 10 Save Washington Square Park! —Part 1

You can talk and write about -

What do you want to do to make your city or town a better place?
Pre-Listening

1

1. Do you know the names of the sites 1 —5 in New York?
Look at the map below and locate the sites in the map

anhattan apyZ

) 7 (..’
mea] alp . W‘mﬂmmv G xrormem
2 9 EIES LI 2)
NETY 7 OB L HIE TR COSEARP "4
\n CICRPZE / /-"'
= Caresov.s) & 4
¢ (7 27hEn . ntlly 4
II125—-EN P
ST ~r/ g
914 ok = R i 2
y [ / 91 r 2717 7 e
- f 2 & 7= T
~ '74AJ/ 29T 1(—7&0 S 7X* \
h— &, . / G )
> Tl ° > ¢ TR I 27 '
Vs 97 WEERUSKEEUS =0 /A = b 2207
— Y ~ Ak~ K
o9/nxenz o R 97»1- 954
— 5 - S
Jollow! =

IST— 1(—719
" :m 232

2. You are going to read about Jane Jacobs and New York city during the 1950s
Let’s imagine what she did for New York city!

Jane Jacobs(1916—2006)

Q1. Why could people go to work on foot until 1950?
(D Because many highways were built.

@ Lifestyles changed so quickly that they were very busy
® Home and work were placed in the same area
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Q2. What caused the destruction of cities and communities?
(D Building highways did.
@ The commuting in the neighborhood did.
@ Janes’ sense of crisis did.

@ 1st Silent Reading seconds (196 words)

Jane Jacobs was a journalist who lived in New York during the 1950s. Jane was an ordinary
person in many ways, but one thing about her stood out—her deep love of cities.

Jane lived in a time when city life was quickly changing. Until then, cities were places where
people both lived and worked. Home and work were located in the same area, so people could walk
back and forth between the two.

However, in the 1950s, as cars became popular, many people began to live in the suburbs, away
from the inner cities. Instead of walking, now they drove to work.

This change in lifestyle had a major impact on cities. In New York, for example, many old
neighborhoods were destroyed to make space for new highways for commuters.

Watching this, Jane felt a strong sense of crisis. On the surface, it seemed that building new
highways was a good thing for New York, but in reality, many unique communities were being
destroyed. New York was losing its color. Jane felt she had to do something to stop the destruction.

This story shows us how Jane fought to save the city she loved. (196 words)

@ Ask and answer the questions in pairs

Q1 Who was Jane Jacobs?

Q2 Until the 1950s, what were cities like?

Q3 In the 1950s, what were cities like?

Q4 What happened in New York in the 1950s?

Q5 Why did she feel a sense of crisis?

Q6 Jane loved her neighborhood. How about you? Why do you think that?

@Reading practice

@2nd Silent Reading seconds (196words)

Timed-Conversation (2min)|

What do you want to do to make your city or town a better place?
* Let’s Use Conversation Strategies!
Follow Up Questions(f)
What do you think of your hometown? What is nice about your city?
What kind of city do you want to live in? What should be changed?
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lInterview Questiong

Questions for the interview in March:
1. Which area are you good at now? And why?
2. Which ability do you want to improve most? And why?
3. “Why do you think you cannot use conversation strategies well?”

(opener, closer, reactions, follow-up questions).

24



