Action Research Year-End Final Report 2022-2023

1. Title: Helping students build their Communicative Competence. Conversation Strategies

and communicative activities in a 1 year JHS classroom.

2. Teaching Context

1) Students:

2)

3)

a)
b)
9
d)
€)
f)
g)

12 to 13 years old.

15 boys and 14 girls.

From different ES.

Talkative and participative.

Positive view of English.

Most struggle with Grammar and Writing.
Enjoy Speaking.

Materials:

a)
b)

New Horizon 1 (2021).
Worksheets.

Problems:

a)

The recent reform in the English curriculum for JHS students means that there are
(or should be) more instances for communication, as one of the shifts is to try and
propose English as a communication tool, as "the focus is not on how much
individual knowledge such as vocabulary and grammar has been acquired, but
knowledge and skills are utilized in actual communication throughout the learning
process of students" (Nakashima, 2021), and leave the grammar explanations a little
to the side. The idea being that because of “the introduction of foreign language
activities at the elementary school level in the former Corse [sic] of Study allowed
students after entering lower secondary schools to develop an attitude of actively
communicating in English and have become accustomed to listening and speaking
activities” (Nakashima, 2021), however, this is not happening in the 1% year
classroom where I am focusing my AR. I want to address this situation by means of
introducing more communicative (speaking) activities to the regular lessons, and by

introducing Communication strategies to the students.



3. Goal and Objectives
1) To foster a positive view of the English language as a tool of communication, rather than
a subject to be studied or memorized for tests; encouraging students to develop their
communicative competence, by meas of having more speaking activities and by using

communication strategies.

2) Clear and measurable Objectives
a) Increase the number or length of SS interactions in mingle speaking activities.
b) Increase S-S time and decrease T-S time during my lessons.
c) Students are able to talk using 3 or more different communication strategies during

their speaking tests.

4. Literature Review

Communicative Language Teaching (CLT):

CLT is, according to Richard and Rodgers (2014), an increasingly popular approach
to language teaching that places the emphasis on the importance of communicative
competence over grammar and vocabulary acquisition (Savignon, 1991), and developing
learners' ability to communicate in real-world situations, rather than focusing on the learning
of isolated language forms (Richards & Rodgers, 2014). According to Savignon (1991), CLT
is based on the idea that language is primarily a tool for communication, and that the
primary goal of language teaching should be to develop learners' communicative
competence.

There are several key principles of CLT that are used to facilitate the development of
communicative competence. These include the use of authentic materials, the promotion of
learner autonomy, and the encouragement of learner-centered activities (Richards &
Rodgers, 2014). Authentic materials, such as real-world texts and recordings, are used to
expose learners to the language as it is actually used in context. Learner autonomy is
encouraged through the use of activities that require learners to take responsibility for their
own learning, such as task-based activities. Learner-centered activities involve learners in

the negotiation of meaning, and encourage the use of language in real-world situations.



Communicative Competence:

Communicative competence is a key concept in CLT, and refers to the ability to use
language appropriately in different social and cultural contexts (Canale & Swain, 1980).
According to Canale and Swain (1980), communicative competence includes not only
linguistic knowledge, but also knowledge of cultural norms, discourse conventions, and
pragmatic rules. By developing communicative competence, learners are better able to
participate in real-world communication and interact effectively with others.

Several key factors contribute to the development of communicative competence. These
include exposure to authentic language use, opportunities for interaction with native
speakers and other learners, and the use of communication strategies (Savignon, 1991).
Authentic language use exposes learners to the language as it is actually used in context, and
helps them to develop an understanding of the social and cultural norms associated with
different forms of communication. Opportunities for interaction with native speakers and
other learners provide the students with chances to practice language skills in real-world

situations.

Communication Strategies:

Communication strategies are an important component of CLT, and are used to
facilitate the development of communicative competence (Dornyei, 2003). Communication
strategies are techniques that learners use to make meaning and engage in communication.
They include strategies such as clarification requests, self-correction, paraphrasing, and
negotiation of meaning (Dornyei, 2003). These strategies help learners to engage in
communication and make meaning collaboratively, rather than relying on the teacher as the
sole source of information.

Research has shown that the use of communication strategies is positively correlated
with language learning outcomes. For example, several studies have found that learners who
use communication strategies are more successful in achieving their language learning goals
than those who do not (Dornyei, 2003). Additionally, research has shown that the use of
communication strategies can help learners to develop their communicative competence,
particularly in real-life situations where communication is not limited to the classroom
setting (Swain & Lapkin, 1995). This is because communication strategies allow learners to

overcome communication barriers and effectively convey their intended meaning to others.



5. What I did

My AR can be divided into two sections, one section corresponding to each semester
of the year; before and after the summer break. During the first section of my AR, my goal
was to get a better understanding of the student view and ideas about English as a tool for
communication, and to do that I had a small survey as a part of my intro lesson that yielded
the results on Graph 1. Based on this results, and seeing how students had a positive view of
English, at least in the general sense, I focused my AR into how the students interacted with
each other in communicative activities; mingle, pair work, interview type, find partners, and
so on. At the end of this activities students had a small feedback from to fill, and I had an
observation sheet to fill as well, to gauge the students’ engagement and participation. In the
last lesson before the summer beak, I had time to give the students a more detailed survey
about their thoughts and feeling towards the English lessons, and the four skills. The results
of that survey, as shown on Graphs 2 and 3, pointed me to the student’s great interest in

speaking, so I dedicated the second part of the year on that.
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The second section started in September. My goal was to introduce the activity
“Small Talk” plus the usage of Communication Strategies (C.S.). I tried an activity in which
the students would talk about their summer vacations, by meas of small talk, using Openers,

Reactions and Closers.



Starting from October, my plans for the second semester started to change, as the JTEs I was
working with would suddenly change their minds, forget what we had discusses, or simple
requested to change some activities in favor of preparing students for their tests. At this
point, students had already been introduce to the small talk activity and were encouraged to
always use Openers, Reactions, Closers and the question “How about you?”, and the JTE
would do this even when I was not in the class with them. This months was also the time
when the JTEs talked about the second speaking test, which would be the students preparing
and asking questions to me.

November was a complicated month, as I only had 1 lesson with my target class, an by that
point, the rest of the year was not looking good. The plan was to use the lessons available to
tell the students about a speaking test in December, and how it would differ from things that
had done in the past. So the only lesson available for than month was use for Small Talk, and
to explain how the paired times conversation test was going to be.

December was the times to reinforce the ides of Shadowing, that had been introduced by the
end of October, keep up with the Small Talk and the first paired timed conversation. During
this time, as my focus was mostly in the students ability to use C.S. most of my activities
were derived from the speaking sections of the textbook, or not directly related to the
grammar points being studied, though I made the effort of making all my activities
consistent with what the students had learned.

January proved to be difficult again, not only because of the numerous schedule changes, but
also because many students had forgotten about C.S. so the only tow lesson I had available
were used to remind the student of the C.S. learned thus far, and to introduce Fillers, while
also making a point of preparing them for the last speaking test.

Finally in February, of the 3 lessons that | had available, 2 were used for the speaking test, to
make sure that students had ample time to speak, and even some time to try again if they
were not entirely satisfied with their own performance, and the last lesson was a final mingle

activity/game plus the final survey.
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6. Results

1) Speaking Tests
a) The first timed paired speaking test was done in December'. Students were evaluated
in 5 different categories: Attitude, Fluency, C.S., Questions and Time. Each category
had a max of 3 points. Table 1, shows the average scores for my focus class on each
category” with the addition of the time measured in seconds. The table also shows

how many students used what specific C.S. during their test.

1 Rubric for this and the last test can be found on the Appendix.
2 Detailed results can be found in the Appendix.



Table 1

Att Flu CS Qs Tm T/S CS

2.9 2.6 2.2 2.9 2.9 92 Oop 29
RC 29
SH 8
CL 29

The test was carried out during a single day, with each students being randomly
paired to another students, plus on last paired with a volunteer. Students had no time
limit, butin  order to get the max points, needed to speak for at least 1 minute,
although going over that timing by means of long pauses or silence, would also cost
them points. After the test, students were asked to evaluate themselves and to write

feedback.

For the students comments®, roughly a 3™ of the students wrote on their feedback
how they felt that they had not done very well, some mentioning that they could not
remember the questions, that they paused too much, or that they were nervous* with a
total of 12 students mentioning that they were not able to do do something that they
wanted (I couldn’t). However, at least 8 students wrote comments talking about good
and bad point during their test, balancing what they were able to do with what they
were not able, and how they felt about the future®, and another rough 3™ of the
students wrote comments with positive points, about their effort, what they were able
to do, how they could overcome certain issue, and their intentions of getting better in
the future® with at least 13 students commenting how their were able to do something
(I could). I general, students showed that they were prepared for the test, that they

were able to do it well and, most important of all, had the maturity to be able to

All written comments and feedback (as translated by the JTE) can be found in the Appendix, as well as the detailed

data.

I stopped many times, my partner was worried. I couldn't know how to stop our conversation. - I stopped many
times, I couldn't say what I wanted in English. I think I have to study more. - I was nervous because it was not
normal conversation (test). I always watched my handout, so on the day I did not look at my handout, so I couldn't
do well. My reactions were always the same. I wanted to ask quicker.

I could ask the questions but I couldn't talk for a while, I want to talk smoothly. - I couldn't ask smoothly so I
stopped many times. I could talk with eye contact. - I stopped during the conversation, but my partner asked me, so
I could continue. If I couldn't react well, my conversation couldn't go smoothly. Next time I want to ask many
questions smoothly.

I want to know learn more conversation strategies. - I was not nervous, but I wanted to talk more fluently. I want to
speak English like I speak Japanese. - I could ask smoothly. I could talk more than 1 minute and 30 seconds, so I
was very happy. I could do shadowing and I could keep eye contact and talk. - I was nervous, but I could talk with a
loud voice and eye contact. I enjoyed our conversation for one minute. My partner and me could use “nice” and
many reactions. - I was nervous, so I used the same reactions, but I could answer to questions and answered. It was
good to continue for more than one minute.



appreciate their good point, while also being aware of what was difficult for them,
and how they intended to improve that.

One comment that summarizes this December test well is: “I couldn't understand my
partner’s questions, so I needed a little time, but after that I could talk smoothly with

eye contact and loud voice, so that’s good.”

b) The second timed paired speaking test was a little different, but the basics remained
the same. Most of the same categories were evaluated, but time was taken out
because for this test the time was set, also students had a larger pool of C.S. to use
and be evaluated for. The rubric for this speaking test also gave more points to

Fluency and C.S.

Table 2 shows the average scores for the second test, done in February. This test also
had, in the Feedback section, a place for students to evaluate themselves on a scale
(SS on the table) from 1 to 10, completely unrelated to the rubric, just a self
evaluation of feeling or effort in a numeric manner. For this test, students could also
use Fillers, as they had been introduced previously, and the table shows how many

students were able to use them appropriately as well.

Table 2
Att Flu CS Qs SS CS
2.8 3.2 2.2 2.7 6 oP 29
RC 28
SH 14
FL 14
CL 28

This test was carried out in two different days (one week apart), because the required
time of 2 minutes per pair did not allow everyone to have enough time on a single
lesson (45 minutes).

As for the students comments, only 7 of them wrote comments emphasizing negative

aspects without acknowledging anything positive’, but some were still able to

7 1did not understand the meaning of the questions, so there was a quit time. - I practised many times, but I couldn't
do well. - I forgot all questions. - On my way to the conversation, I forgot what I asked, so I just watched my
partner’s eyes.



recognize their negative points as something they need to work on®. As the number of
“negative” comments diminished, compared to the previous test, the number of
comments where students wrote about positive and negative aspect of the test
increased, at least 14 students wrote interesting comments, mentioning how they
were able to do things, and how some other were complicated, but the overall feeling
was still positive’. On that line, the number of positive comments also diminished a
little, but the comments are very positive and hopefully, many mentioning how they
were glad to be ale to speak, how they enjoyed talking, learning about their friends,
and using many communication strategies'’, while being hopeful about the future and
displaying awareness of their own strengths and weaknesses. One comment that
summarizes this February test well is: “I forgot shadowing. I wanted to talk naturally,
because of some quiet times. When [ am embarrassed, I can use some fillers to talk

for longer, so I feel safe. In this speaking test I felt happy to talk about my hobbies.”

c) There was not that much time between the tests, and because of scheduling issues,
most of the lessons the students had were not with me, so I could not make sure that
the Small Talk activity was being carried out, and if students were using C.S., so to
compare both test is a little complicated, as shown in Graph 4, the average scores are
similar, though lower on the second test, while only the score for Fluency went up,

but this is most likely because there was a higher score to be obtained.

10

I used the same reactions. - Because I did not understand my partner’s question, there was a quiet time. I will
practice more to not embarrass my partner.

I forgot my question, so I asked a different question. I felt that 2 minutes was a little long. I forgot shadowing. I was
glad to say “Nice talking with you”. I had to prepare some questions and answers. - I almost stopped, so I had to
study more. - I enjoyed talking, but I used Japanese. I couldn't use fillers well. I only used “oh, I see” - I stopped at
the end of the conversation, but I was glad to use reactions. - I could use many reactions. I couldn't support my
partner, so we stopped, I want to make progress. I could ask questions naturally, without my handout. - I forgot my
question on the way to the conversation, but I could pay attention to reactions and fillers, so I use them and ask
many questions and enjoy talking.

I asked naturally. I was a little nervous, but I want to continue like this. - I was asked the name of my hero, but I did
not remember the name, but I could answer “I forgot name”. I used some fillers. Our conversation was enjoyable in
English, so I could talk without quit time for more than 2 minutes. I forgot to check my handout because the
conversation was enjoyable. I used “Oh, nice!” many times. - Honestly, I wondered if I could use C.S. and talk in a
loud voice, but I thought I could talk fluently without stopping. When my partner asked the same questions, I was
embarrassed, but the conversation was interesting and OK. Specially, it is difficult to use fillers. Next year I will do
perfect. - I forgot shadowing. I wanted to talk naturally, because of some quiet times. When I am embarrassed, I can
use some fillers to talk for longer, so I feel safe. In this speaking test I felt happy to talk about my hobbies. - T could
speak English better than I thought. I was happy.
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2) Final survey
The survey given on my last day of school, was similar to the one the students filled in July,
so some of the answers are comparable, because I wanted to focus on some point more than

others, I will only refer to the ones that were part of both surveys''.

11 Details of the survey data can be found on the Appendix.



a) About English and the classroom
Graph 5
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Graph 5 shows the difference in the students perceptions of English as a tool for
communication (5.1), their opinion in relation to how much they enjoy the language
(5.2), how willing they are to speak to foreigners (5.3), hoe much they enjoy pair and

group work respectively (5.4 — 5.5) and their opinion about my lessons and activities



(5.6). All of the graphs show a noticeable difference in the students opinions and
perception between the July and the February surveys, showing how much more
positively they think about English, even to the point of having no students who

strongly disagree to the idea of speaking to foreigners.

b) About the four skills and grammar

Graph 6
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Graph 6 shows the difference in perception of Importance, Difficulty, Fun, Ease,
Interest and Usefulness of the 4 skill and grammar, that the students had between
July and February. 6.1 shows a great increase in the students perception of
importance related to Speaking, while 6.3 shows that they also think that Speaking is
more fun than the other skills and 6.6 also showing how more students consider how
Speaking is the most useful skill to learn to be used outside of school. 6.2 and 6.5
show how the student feel about Grammar and Writing, considering both the most
difficult and boring

¢) Written comments
The survey asked the students about their feeling and opinions bout various topics,
and how they think they felt about them during the 1* semester, and how they felt at
the moment of writing. I translated the students responses with the help of my
Japanese teacher, as I was no longer at school, I could not ask the JTEs for help. The
translation was done rather quickly, but as I was aware of the students progress, |
could understand what they were trying to say, even when the person who helped me

was not so sure, basically for the students’ choice of words or strange writing style. ',

1. About Communication Strategies

1* 25 of the 29 students mention, for the 1% semester, difficulty, problems
or complications, be it because Japanese and English are different, lack of
vocabulary or simple not understanding; while only 4 students mentioning
that they could “do a little” or “not so good”.

Now Only 5 of the 29 students kept a negative opinion, mentioning difficulty, or
lack of knowledge. 3 students mention they're capable though “only a little”,
and the rest of the students (21) commented positively, most of them writing

how now they “can”, “understand” and “remember” more when compared to

the 1 semester.

2. About Speaking in English
1™ 20 students wrote negatively about this topic. Some students mention how
they just did not like English, how they felt they were not good enough, or

that it was simply difficult. One student eve wrote “I’m Japanese, why do I have

12 Translation of all answers and examples of some of the students answers can be found on the Appendix.



Now

to speak English?”, this negativity is still evident in the more positive
comments, like “I enjoy a little, but it’s troublesome”, this mixed feeling is
evident in 6 students, and only 3 had positive things to say, thought they were
a little short for words: “easy”, “I liked English” and “enjoy”.

Only 2 students kept their negative view: “Still hard” and “bored”, while 3
mentioned a mix of feeling: “It’s difficult, but I enjoy” or “I still like English,
even though I’m not good at it”. The rest of the students (24) wrote positively
about the topic; 5 students even mentioned how they feel they are better than

before, while most of the rest talk about enjoyment, understanding and desire

to learn more.

3. About Small Talk

lst

Now

21 students mentioned difficulty, lack of confidence, lack of vocabulary or
being unable to achieve the goal of the activity. At least one student said “I
thought small talk was useless”. I was surprised to see the even among the
negativity, 5 students had mixed feelings, like being able to speak, as long as
it is with friends, and not with others, or that the activity is fun, even if they
don’t understand everything. Only 3 students had something positive to say,
even though not too much to write: “fun”, “enjoy” and “enjoy”.

Like before, only 2 students kept their negative opinion: “difficult” and “I
don’t want to do it”. While only one student change from a negative view to a
mixed view (“I’m not sure”), the rest, except for one that did not, changed or
kept their positive view, mentioning enjoyment, how the now “can” and being

able to remember. One student even mentions wanting to try even more,

while other wrote “I can speak smoothly and feel accomplished”.

4. About talking with classmates

lst

Now

Unsurprisingly, even though there are a lot of negative comments and overall
feelings, this topics elicited the biggest number of positive responses when
talking about the 1* semester, with 13 students writing about enjoyment,
while 4 students wrote about their mixed feelings: “I enjoyed, but is was
difficult”. The rest just wrote “difficult” or mention their inability to carry a
conversation, or even wanting to speak Japanese”.

Two students kept their negative view: “difficult” and “Still no friends”. The

rest changed to, or kept their positive view, with 18 of them using the word



“enjoy”, while the rest also mentioning feeling a sense of accomplishment,
finding this in common with other classmates, and not mixing Japanese with

English anymore.

5. About English in General

1* As the topic proposed was the most open of all, it was not a surprise to see so
many different points of view, when referring to the 1* semester. Even though
18 students mention some sort of difficulty, be it grammar, writing,
vocabulary, lack of enjoyment, or simple non understanding; 4 students show
mixed feelings: “I like English, but I could not do well”, showing how some
elements of the subject are OK, while other felt complicated or distant. Only
6 students wrote comments with a positive note, mentioning enjoyment and
games, but one student wrote: “I thought English is important for my life”.

Now 2 students kept their negative comments: “I could not” and “grammar is
difficult”, though that student complained about vocabulary during the 1*
semester. 3 students mentioned that they felt “normal” about it, which just
shows a little change from the previous negativity. The rest (24) wrote
positively, mentioning enjoyment, understanding, being able to speak more
than before and one students that wrote “I did not like English, it was
difficult” for the 1% semester, writing “I enjoy a little, I think English is
important for my future”, and one more students writing “I can speak more,

so I enjoy. I changed my mind and I like English”.

7. What I learned

This was a great year for my AR project. Even though much changed from my
original idea, and what I was able to do, specially in the final days, I am glad that AR allows
for such changes to happen. Focusing my energy of helping the students to speak and master
the few C.S. that I could teach was extremely rewarding, as I could see and hear them using
them, as it was shown in the results of the speaking tests, some of them were even capable
of using follow-up questions!

My focus on interactions and engagement during the first semester helped me
understand that classroom as complex dynamic systems, and as such, sometime, too many
things are happening at the same time, and it is difficult to focus on certain behaviours,
particularly when in charge of the lesson at the same time, I would still like to use some of

my time in that, however, I thin being able to take detailed observation notes, specific to the



behaviours we want to encourage, is useful, and having a tool to make it easier would be a
great addition to any teacher’s tool box. I want to try what I did here again, next time
focusing on my students speaking abilities exclusively, giving attention to the curriculum
only when required by the JTEs, and try, as much as possible, to develop the students
communicative competence during my lessons by means of C.S. and speaking activities that
require interactions among peers in the most natural way that [ can possible make, while

working within the frame of their studies.

8. Future Issues

Follow-up on research such as this would be ideal. To see how much the student remember
after one year has passed, particularly if the teachers change and the students are taught with
different methodologies, how much change can occur?

The biggest problem for me however, as of right now is one of uncertainty. I no longer have
the job that I had this past school year, even though I will still be teaching this year, I will no longer
teach in JHS. Most of my difficulties in research cam by external forces; schedule changes, not
enough school days in a certain month, or the JTEs I was working with changing their minds. All
those trouble should disappear for me this upcoming year, as [ will be in charge of my own class,
but as the class will be of ES students, I am not so sure as to how much I can continue with the
same research topic, or if the best course of action will be to change it. Time will tell, but I look

forward to the coming challenges.
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10.

Appendix

Lesson Plan for January

Practice Small Talk and introduce the last CS “Fillers”

Time | Interaction Activity and Procedure
T-Ss, S-S, S

2 T-Ss Greetings

3 T-Ss Remind students of CS learned thus far.

5 T-Ss Introduce “Fillers”

4 S-S Small Talk.
Pre-Task

6 S Student write sentences (using simple past) about what they did
during their winter vacation
Speaking Task

11 S-S Share their sentences with their partners in a short conversation,
using the CS learned so far plus Fillers.
Ss take not of the parters they talked to and one interesting thing that
they did
Writing Task

8 S Using the information gathered from the Speaking task, students
write short sentences about their partners following the pattern
given.

5 S Feedback form

1 T-Ss Closing and goodbye.

Total time: 45 min

S-S: 15 min
S: 19 min
T-Ss: 11 min




Handouts

C|Oss:

Number:

Name:

e L

Fillers 2% %=

Let me see.

Well,
Ah,

You know,

Tell me about your wi
vacation.

e

nter J

Let me think.
Like,
Mmm,
I mean,

—

.........................
- went
- enjoyed

go
enj0y
eat
itis

- ate
-itw

as

- saw




Write about your friends.

5| This is Roberto . He _went to Atsuta Shrine , it was _interesting .

(D This is . She , it was

@ This is . He , it was

@ This is . She ;

@ This is . He ;

® )

® ;
¥r Feedback
O BEABTNERE 4 - 3 - 2 - |
@ R7 - ZTIL—TTEEFEBEYICER MBS F L 4 - 3 - 2 - |
@ FRrHALTEEIERYBAI LD 4 - 3 - 2 - |

¥ ookl EEEILL). . TS (TERY A ) ZEXR SHBZUVELEDAVIEEFESILLI.




Speaking Test rubric 1

Class: Number: Name:
Conversation Test f? /‘.
A K
A(3E) B(2&) C(l &)
REBE MEFnB2RT.£ |BAIFA0OEHCIE | BITELTVERL,
BAENMITENT | A2EREHHEER
I ERNTHICRL | CIRBZENTES,
e ] & &
CR#%) | IZE2FESTISHET | 1ZLALDETHTIC | LELLTER,
RERL | B2 TEKRER TN TEL F
BATCETINTE | IRSRETHETIL
%, NTELY B
() ain™ ) 0
LM | FALESEMETR | 2EME(EST LEMEL2EDY
UE->7, (BREV7 | (1L,2BsnFzLE) D7z, (ERHRERIC
Jvay, v R—A B%i@7)
5 [ 0 0
B | BRICERTES, BTSN T. )b | BRZSNTLEL,
= 2R LIt fELT) > b2 RS
[:] D PE I T,
LN | —OUELENTE | 1ZIF—DLTEHNTE | —DOULELENTE
TE | B, = L=
=35 LLENTEZH)R
STWBEEEA
D [:] H-7=, D

AE-F2 7T R LRA
X X7 oo EIFILL), T TEE (TERDISE ) 2R SBRFZVEEDHALNC

rEEFILL,
4 |Time A
\_ J




Speaking test rubric 2

Class: Number: Name:
2 pBRE—F>T7F b 283 H.10H : f‘.
L
S (5 &) A(3A) B(24) C(I&)
BE MEFnBEz2R |HEFA0E#H |BIELTWE
TERBAENIC | READERED |\
:d*%b T‘ﬂ% B | 5EERLERSZ
DRI LLN | ¥ TES,
%,
[ (] [
CR¥) AEOFTH | FIFOFSTICE | FLArDFTH | LB TER
RERG | FUIFET I | FETHI2eHT FITET DT |\,
TEIARIRET | SAIRETE | 5.3/ 13K=
FEIIUNTE | FIepTES, RETET I
%, TE50 @A
(] () ecznv. () )
2 | 53 TE-S | FALSENE | fEhizE-f, | Mz 2UE
SEMEMRYIRL | IRNTUEST, (L2B=sNEL | beh -7t (B
fRyceied 2 | (5 SAGAN LD mEFCEEA
s \ - DA > i
BRAEL iLtD % o0 7) D D ED) D
=lihk! AARICERTE |HRzsNT. 7 | ERzsNnTL
= 2, Yo rEBTLES | 2V EAELTY
7= R R5Y
(] () Bictnr. (]

2E—F2 T TR LIS
X EIESR? ooy

B AR

AN

EETELL, Fk

T (TERD ) 2R SEFEVER

Hi-WZrEEEFILL,
e ™
\_ Y,

%zrw&%élﬁ‘

( BREUIEBLTWLE

OXTHRETHETL?
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1-4 December

1.

2.
3.

Ea

11.

12.

13.

14.

15.

16.
17.

18.

19.
20.

21.
22,
23.

24.
25.
26.
27.

28.
29.

Sometimes I stopped talking and took a long time to answer, but I could do some reactions. I
could not continue my conversation for one minute, but I could talk smoothly.

I want to know learn more conversation strategies.

I was not nervous, but I wanted to talk more fluently. I want to speak English like I speak
Japanese.

I talked just for one minute, so I want to speak for longer.

I stopped the conversation. I did not know “close” words.

I stopped during the conversation, but my partner asked me, so I could continue. If I could
not react well, my conversation could no go smoothly. Next time I want to ask many
questions smoothly.

I stopped many times, my partner was worried. I could not know how to stop our
conversation.

I did not know how to stop the conversation, so I asked two more questions. Sometimes I
could not remember the words and the conversation stopped. I could not do many reactions.
At the first questions, I looked at my handout. I could talk in order. After greeting the
conversation started unnaturally.

I could ask the questions but I could not talk for a while, I want to talk smoothly.

. Except for one question (cat or otters) I could answer smoothly. I watched my partners eyes.

I could ask and answer. I could use some CS.

I had not spoken to my partner much before, so I could not do good reactions. I could talk
for more than one minute without looking at the handout. When 1O answered, sometimes I
stopped. I want to answer smoothly.

I could ask smoothly. I could talk more than 1 minute and 30 seconds, so I was very happy. I
could do shadowing and I could keep eye contact and talk.

I could not talk at all, so I want to remember more English.

I was nervous because it was not normal conversation (test). I always watched my handout,
so on the day I did not look at my handout, so I could not do well. My reactions were always
the same. I wanted to ask quicker.

I could not understand my partner’s questions, so I needed a little time, but after that I could
talk smoothly with eye contact and loud voice, so that good.

I want to try again the same style of test.

I could do good reaction and greeting. But I forgot to ask a question. I want to try harder
next time.

I wanted to ask “did you watch the world cup?” but I did not know how to ask, so there was
a silent time, I wanted to apologize to my partner. I wanted to talk more naturally.

I stopped many times, I could not say what I wanted in English. I think I have to study more.
I could not ask smoothly. After thinking I could answer. I stopped a little when I was in the
class.

HPLReEFVwERY RSB L,

I stopped a little.

I was nervous, but I could talk with a loud voice and eye contact. I enjoyed our conversation
for one minute. My partner and me could use “nice” and many reactions.

I could do reactions and shadowing. I did not stop our conversation, but I did not use
gestures, so I want to talk with new reactions.

I could not do our conversation so well.

There was a little silent time, so I wanted to talk more.

I was nervous, so I used the same reactions, but I could answer to questions and answered. It
was good to continue for more than one minute.

I could not ask smoothly so I stopped many times. I could talk with eye contact.

I wanted to use some other reactions, so I stopped a little. I wanted to talk more smoothly.



1-4 February

1.

2.
3.

¢

N

10.
11.

12.

13.
14.
15.

16.
17.
18.

19.
20.

21.
22,
23.
24.

25.
26.

27.

28.
29.

I forgot my question on the way to the conversation, but I could pay attention to reactions
and fillers, so I use them and ask many questions and enjoy talking.

I could use more C.S. than I thought. We had a quiet time.

(Strange Japanese) Partners asked “Did you watch YouTube last night?”, I forgot if I had
watched or not, and I did not know how to answer. Besides that, I could not do at all.

1. There was a little quiet time. I used the same reaction “That’s nice”. Next time, I want to
use more reactions and talk fluently.

2.1 did not find good questions, so there was some quiet time.

I asked naturally. I was a little nervous, but I want to continue like this.

1. At the moment, I forgot the English words, so I could not ask smoothly. I want to talk
smoothly and remember the words. I sometimes used Japanese.

2. I forgot the good words. When I was asked “Why?” I could not answer smoothly.

I did not understand the meaning of the questions, so there was a quit time.

I was asked the name of my hero, but I did not remember the name, but I could answer “I
forgot name”. I used some fillers. Our conversation was enjoyable in English, so I could talk
without quit time for more than 2 minutes. I forgot to check my handout because the
conversation was enjoyable. I used “Oh, nice!” many times.

I was glad to use fillers, but I used a reactions just a little.

On the way to the conversation, we stopped talking, but I could use C.S. a little.

I forgot my question, so I asked a different question. I felt that 2 minutes was a little long. I
forgot shadowing. I was glad to say “Nice talking with you”. I had to prepare some
questions and answers.

Honestly, I wondered if I could use C.S. and talk in a loud voice, but I thought I could talk
fluently without stopping. When my partner asked the same questions, I was embarrassed,
but the conversation was interesting and OK. Specially, it is difficult to use fillers. Next year
I will do perfect.

I almost stopped, so I had to study more.

I enjoyed talking, but I used Japanese. I could not use fillers well. I only used “oh, I see”

I could talk in loud voice with my partner. Our conversation was so fast, next time I want to
talk more slowly.

I could speak English better than I thought. I was happy.

I used the same reactions.

I forgot shadowing. I wanted to talk naturally, because of some quiet times. When I am
embarrassed, I can use some fillers to talk for longer, so I fell safe. In this speaking test I felt
happy to talk about my hobbies.

My score (self) was 9 points, I wanted to get 11 points. I want to be able to use more words.
I could not answer smoothly, but I talked with fillers. I used a little shadowing. I was
nervous, so I could not talk positively, and at last I stopped talking.

I practised many times, but I could not do well.

I forgot all questions.

I stopped at the end of the conversation, but I was glad to use reactions.

I could use many reactions. I could not support my partner, so we stopped, I want to make
progress. I could ask questions naturally, without my handout.

On my way to the conversation, I forgot what I asked, so I just watched my partner’s eyes.
Because I did not understand my partner’s question, there was a quiet time. I will practice
more to not embarrass my partner.

I could ask naturally, but I used the same reactions every time. So I want to use more
reactions.

I did not look at my handout, but I could not ask questions smoothly. I forgot fillers.

I used the same C.S. every time. I want to talk smoothly, because I sometimes stopped.
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1* timed paired speaking test data

Att Flu CS Qs Tm|Att Flu CS Qs T T/S OP RC SH CL

10
11
12
13
14
15
16
17
18
19
20
21

22
23

24
25
26
27
28
29

25 21 24 27 22[29 26 22 29 29 93 29 29

23

Att Flu CS Qs Tm T/S

HHE HHHE HHHE #HHE #HHE O3

2521 24 27 22

3
OP RC SH CL

TS
SS

29 29 8 29

C.S.
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July Survey Data

Ib,
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TS Ly
1L S S R G S
2 G R W L G L
3 L w S L G S
4 G w S L R S
5 S w S L G S
6 L w S S G S
7 L W S L G S
8 L L W S L W
9 G G R G S
10 G w S S W L
1 s S R L G S
12 S L R W G S
13 S w S L G S
14 W W R R G R
15 L G R R G S
16 S w S R G S
17 sSw W R L G S
18 L G w W S
19 S w S R L S
20 L G S R G w
21 S w L L G S
22 S R L S w S
23 G G G G G G
24 S w L R G S
25 G w L R R W
26 S G W L G L
27 S L R R G S
28 S w L S w S
29

o
=]

Av 3.2 3. Speaking
Mo 3 3 Listening
Me 3 3 Reading
SD 0.875 1.09 0.891 1.134 1.182 1.084 1.1 0.823 Writing
Grammar
S Agree 10 9 12 4 5 7 10 14 ALL 0 0 0 0 0 0
Agree 13 9 9 7 7 1 9 7 BLANK 2 2 3 3 2 2
Not A nor D 3 7 6 10 11 6 6 6
Disagree 2 2 1 5 1 3 2 0
S Disagree 0 1 0 2 3 1 1 0



February Survey Data
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Some of the students written answers to the survey
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Translated SS responses to the Feb survey

11 I could do a little

16 I could, a little
17. not so good
18.
19.
20.
21.
22.
23.
24.
25.
26.
27.
28.
29.

1-4
About CS
1* semester Now
1. 1.
2. 2.
3.
3. Iremember a little bit 4.
4. 5.
5. 6.
6. 7.
7. 8.
8. 9.
9 10
11

20.
21.
22.
23.
24.
25.
26.
27.
28.

29.

“let me see” and so on I can remember

I can a little

a lot of fun, I remember a lot
I can understand almost

a little difficult

I can do a little

. Ok

. I can do much more

. I can do everything from open to close
. I can do better than before

. I understand basic English

. I enjoy English

.Icando a lot

. slowly getting better

. I can do a lot now

. I can remember what I mean about

talking

Now I remember by shadowing

I understand what the person is saying
I can answer questions in English

I want more C.S.

enl‘oi

I can

I can sue many English words and enjoy
conversation

I enjoy and remember easily




About speaking in English

1% semester
1.

W

. I'was shy, but I enjoyed a little
. normal

4
5
6. easy
7
8
9. normal

11. I could speak a little English
12. *

13. I liked English
14. a little troublesome
. I enjoy a little, but its troublesome

21.

22.
23.
24.
25.
26.
27.
28.

29.

Now

WN =

13.

14.
15.
16.
17.
18.
19.

20.

21.

22.
23.
24.
25.
26.
27.
28.

29.

I can speak better than before

its difficult, but I enjoy

I think now its important, I should speak
with foreigners

I want to speak English
easy and interesting
enjoyed a lot

enjoy a little bit
normal

. I enjoy English
. I can speak a lot more than before
. Roberto reacts to my English, so I feel

happy
I still like English, even though I’'m not

so good at it

enjoy, smooth

I enjoy

enjoy English

I like English

enjoy

now I enjoy because I know how to
speak and how to answer

I enjoy because I can speak and I
understand what we say

1% semester understand a little, 3™
semester I can speak a lot

I enjoy speaking in English

enjoy

I understand English

enjoy

enioi
I can speak many words, and my

understanding increased
I want to learn more




About small talk

1% semester

a little unskilled

20. I can speak with friend, but no so good
with other classmates
21. I enjoyed, but I didn’t understand what
ople were talking about

22,
23.
24,
25.
26.
27.
28. I could speak a little and don’t

understand why we do it
29, *

I’m not sure




About talking with classmates

1% semester
1.

SN ERBN

9. normal
10.
11.
12.
13.
14. 1 enjoyed, but it was difficult

15. enjoy but I thought I needed just

Japanese

16.
17. I would stop every so often
18.
19.

20.
21.

22.
23.
24.
25.
26.
27.
28.
29.




About English in general

1% semester

.
.
.

I can understand a little vocabulary

5.
6.
7.
8

. normal

W=

21. I enjoyed a little, but I could not do
conversation

Now

NeUew

8. normal

9. normal, but I like the activities
10.
11.
12.

13.

14.
15.

16. normal




