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1. Title: The Effects of Book Talk on Extensive Reading: A practice at a public junior high school
2. Context

(1) Students: 3td year students at a public junior high school

(2) Target Class Size: 23 students out of 31

(8) Textbooks:

ER Class: Extensive reading materials (Oxford Reading Tree, Foundations Reading Library,
Compass Readers, Cambridge Story Books, Macmillan Children’s Readers, Penguin Kids, Building
Blocks Library, Pearson English Readers, Oxford Bookworms, Page Turners, Cambridge English
Readers, ORT Phonics, and other series of mostly children’s picture books: approx.700 books in total)

Regular Class: New Horizon 3, Tokyo Shoseki

(4) Class Schedule: ER class (1 out of 4 English classes a week) and regular English class (3 out of
4 English classes a week)
(5) Problems I faced

The target students had been working on ER for one and half years before this study. I had

four questions about the way they were working on ER:
(5)-1. What triggers students to read more?

There were only few numbers of students who were absorbed in a story and could keep
reading. So far ER had done by only sustained silent reading (SSR). Some students were taking easy
without reading much, and others were still sluggish without knowing what books to read.

(5)-2. Do students understand stories in the books?

As a consequence of the naturalistic way of ER, there were some students who read only
sloppily without understanding much. It was difficult to check if every student actually understood
books without comprehension checks, which I avoided so as not to demotivate students with intrinsic
motivation toward reading.

(5)-3. Aren’t some students stuck at the same level?

Some students had trouble understanding or being afraid of moving onto higher level books
since they were strictly told not to jump on books beyond their comprehension level. Therefore they
stayed at the same level or read the same books again and again. This was caused because they were
not sure whether they understood a story correctly since following ER methodology, it is natural that
there are always something they do not understand. Thus, some cautious students were hesitant to
go up to further reading at higher levels. This especially happened at around Stage 4 or 5 of ORT
(Oxford Reading Tree) series, which they started as a threshold series of ER. They did not even know
there were other series that might be accessible to them at around the same book level until a teacher

let them know.



(5)-4. Are students developing English skills through ER?

In order to get benefits of ER, a large amount of reading is required. It is not plausible that
junior high school students read such amount that empirical studies required in order to get a good
result on a test. Although some students started feeling that they could read more fluently than before,
it was not clear if ER had been beneficial for them to improve their English in a measurable scale.

3. Goals
- To enhance students’ intrinsic (or integrated) motivation toward ER.
- To up-grade levels of books students are actually able to read.
- To minimalize sloppy reading without understanding.
- To improve students’ reading ability.
4. Literature review

(4)-1. Extensive Reading (ER) and its effects

(4)-1.1. Fundamental ideas of ER

Extensive reading (ER) is regarded as one of the ideal ways of input for second language
acquisition (e.g, Krashen, 1993). In the approach of communicative language teaching (CLT), input is
absolutely necessary for human’s implicit linguistic system in order to yield output, i.e., speaking and
writing (Lee & VanPatten, 2003, p.132). It is also crucial that input should be ‘comprehensible’ and
‘meaning-bearing’. In his claim of input hypothesis, Krashen (1982, 1985), advocated that if input is
comprehensible, it is the only necessary condition for second language acquisition. Being
comprehensible does not mean that a learner understands a word and a sentence by translation.
Terrell (1986) used a terminology, ‘binding’ to explain how a form and meaning are connected in the
human cognitive system to process language. He says, ‘...a new word ultimately be associated directly
with its meaning and not with a translation (p.214).

In what condition could a language become ‘comprehensible’ without translation? According
to Krashen’s Input Hypothesis (1982), it is denoted ‘7 + 1. It means input (1) plus a little bit of
something new, that is beyond a learner’s existing comprehension level. It had been in discussion
what exactly a little bit denoted as ‘1’ is, however, Nation’s study (2013) revealed in the ER context
that if unknown words are within 5 % of a whole text, a learner could guess the meanings of the words
from the context, and manage to understand the text. This clear data envisioned ER as a methodology
for second language acquisition, and ER has developed as a sole tool to foster language skills.

(4)-1.2. The effects of ER

If ER alone could foster a second language, the question is how much of input would be
needed to develop language skills. As a result of studies on the relation of vocabulary learning and
frequency of encounter, Nation (2013) suggests that a learner needs to have meaningful encounters
with a new word at least 16 times to retain it. Nishizawa, et al. (2009) reported that a learner at his
technical college in Japan needs to read over a million words in order to yield the positive correlation
between the amount of reading and test scores on TOEIC. Waring & Takagi (2003) studied how

Japanese college students learn a new word by accidental encounters through ER. They reported that
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a word encountered less than 8 times could not be recalled three month later.

In sum, a large amount of reading is required to foster language skills if ER is the only way
for acquisition. Then, a question arises; how could a learner maintain his motivation toward ER until
he sees the effects of it, when in many school contexts in Japan exams take control over learners’
motivation? Especially in a public junior high school where the pressure of entrance exams for high
school is inevitable and therefore, a quicker effect is expected, what drives a learner to keep reading
unless he is absorbed in a story by the effect known as ‘bookstrap’? Considering the fact that the
amount of books a junior high school student can read is limited, it seems difficult to improve English
skills with ER alone, unlike the studies with college students above. In order to lead junior high
students to get a satisfactory result, ER alone is not a sufficient tool.

(4)-2. Output hypothesis and sociocultural perspective

Swain (2013) claimed that input is not sufficient but output is also needed as a ‘process of
learning’” for second language acquisition. According to her, the process involved in producing
language is different from those involved in comprehending language. Input enhancement causes
mere recirculation or rehearsal at the same and shallow level, which produces only a short-term
retention. However, ‘output triggers deeper and more elaborate processing of form, which led them
(learners) to establish a more durable memory trace (Swain, 2013, p.475). She outlined three
functions of output in second language learning: 1) the noticing/triggering function, 2) the hypothesis-
testing function, and 3) the metalinguistic (reflective) function. A learner does not notice a gap
between what he wants to say and what he is actually able to say until he produces the language (the
noticing/triggering function). Output also provides a chance in which a learner tests how to say or
write (the hypothesis-testing function). It also has him reflect on language produced by others or by
himself (the metalinguistic (reflective) function).

Her claim of Output Hypothesis is coherent with Vygotskian framework, which assumes that
language acquisition occurs when learners construct knowledge by internalization through
interaction (e.g., Lightbown & Spada, 2013). She cites Vygotskian works saying ‘It (speech) serves as
a vehicle “through which thinking is articulated, transformed into an artifactual form and [as such]
is then available as a source of further reflection” (p.479)".

Ohta (2014) actually observed various utterances learners produced and developed in her
Japanese class within a university context in the USA. She mentioned that all the speech from private
speech (i.e., talking to self for rehearsing) to social speech (i.e., peer interaction) helped a learner
develop his Japanese. She especially focused on a role of peer interaction and said that peer
interaction takes over the functions of private speech by completing each other’s utterances and
inserting words when a partner pauses, and it promotes a learner’s language development in the Zone
of Proximal Development (ZPD). According to her, given that no learners have equal abilities, peer
setting in a classroom situation provides an optimal opportunity for mutual assistance to fill in a gap
of proficiency rather than in a teacher-student situation. “When learners work together, ... these

strengths and weaknesses may be pooled, creating a greater expertise for the group than of any of the
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individuals involved (p.76).”
(4)-3. Methodologies (Book talk as peer interaction, Conversation strategies, and Integration of four
skills)

In order to stimulate my students to read more, I adapted book talk as peer interaction. Jacob
& Gallo (2002) emphasized the importance of peer interaction for ER in which learners suggest what
book to read and high level learners assist low level learners. In book talk, it is important that a
learner encounters peers with different proficiency levels in various conversational situations, so that
he can develop his language during talks in real-world situations. Therefore, the teacher’s role is to
create a learning community in which learners assist each other in the unpredicted situations that
accidentally happen during the interaction.

Book talk is facilitated by conversation strategies to embody a strategic competence, which
is one of the four competences for communication (Canale, 1983). It is well-known that they should
be taught at a very early stage to make input comprehensible for learners (Krashen, 1982; Willems,
1987; Savignon, 2002). Willems (1987) defined them as tools by which a learner is able to manage
unpredicted communicative situations. He emphasized their importance saying, “...weaker learners
will derive some motivation for learning the L2 as they will develop a feeling of at least being able to
do something with the language (p.352).” According to Willems (1987), there are interlingual ones
transferred from L1 and intralingual ones that should be instructed and practiced in the classroom.
Sato (2005) and Wood (2010) attested Willems’ insight and proved that there is a sequence in which
a learner develops the conversational strategies and they should be taught step by step following the
sequence.

Book talk should ultimately enhance learners’ reading proficiency. According to Brown & Lee
(2015), language skills are better improved when they are fostered in an integrative way rather than
in a discrete approach to each skill. They say, “...the added richness of integration gives students
greater motivation that converts to better retention of the principles of effective speaking, listening,
reading, and writing (p.315),” and “Most of our natural language performance entails connections
between language and the way we think and feel and act (p.316).” Therefore, talking about books
learners have read gives them opportunities to utilize their multiple skills, and as a consequence,
their reading ability would be improved during the task.

5. What I did:
(1) Book Talk & Self-evaluation

This is a paired talk about a favorite book of the day. It consists of the following eight
questions (Sato & Takahashi, 2017), which were asked a couple of peers every time in book talk.

1. What book did you read? 2. Who are the main characters? 3. What is the main event of the story?
4. When did it happen? 5. Where did it happen? 6. Could you show me your favorite page?
7. Why do you like the page? 8. Do you like the story? Why or why not?

Students were told that they use various conversation strategies to make the talk natural.
They could skip some of the questions if they decide they were not necessary to know about a story. It

was absolutely acceptable to answer such as “I don’t know,” “It was not clear,” “I've not finished
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reading,” and so on. After each book talk, students reviewed their performance and what conversation
strategies they could use, and they wrote a short self-evaluation. In order to scaffold them, if needed,
follow-up activities and new conversation strategies were instructed step by step.
(2) Book Tree Project
(2)-1. Book leaf: a book review
This is a brief review of a book students chose as a favorite book of a month (October and
December). It was written on a leaf-shaped memo pad with around 30 words. Later, the leaves were
posted on a tree drawn on a large poster sheet at its book level and its book series (Figure 2 ).
(2)-2. Title search activity
Before the book leaves were posted, students worked on an activity to look for the title of a
book with the clues of a book review. This was done in a group competition. As a teacher shuffled the
leaves, a student stopped it. Then, a teacher read out the book review, and students started finding
its title looking at book lists. Each time they got an answer right, their group was given a sticker.
(3) Free Writing
This is five-minute writing about a favorite book of a day. Students wrote anything about the
book they selected for book talk. If they did not come up with any English words, they could use
Japanese words in romaji. The rules of writing were to keep writing in five minutes without stopping,
and to write over the number of words they wrote in the previous writing.
(4) Integration of ER class and regular English class
(4)-1. Conversation strategies
Conversation strategies were sequentially taught and practiced step by step in regular
English class hours. The covered conversation strategies are as follows with numbers indicating

sequence.

1. Opener (How’s it going? How ya doin’? Pretty good! Terrific! Great! Okay, All right, Not bad, Not so good, etc.)
. Closer (Nice talking with you, You, too.)

. Rejoinders (Uh-huh, Mm-hmm, I see, Oh, yeah? etc.)

. Fillers (Let me see (think), That’s a good (difficult) question, etc.)

. Shadowing

. Trouble solvers (What does it mean? What is it in Japanese?)

. Follow-up questions

< O O~ W

-Modified from Sato & Takahashi’s (2017) and Kenny & Woo’s (2011).

(4)-2. Small talk as a starter

Every regular English class started with small talk with three different partners like book
talk, so that they could have more chances to practice interaction in English using conversation
strategies. A starting question or a topic was given in each small talk.
6. Results

The research started in June 2017 and ended in Dec. 2017. The speaking and reading tests
were held twice each (pre and post). Also students’ motivation and self-efficacy were surveyed twice
(pre and post). We had 19 ER classes, followed by 19 book talks and 4 times of free writings, and 2
times of book review writing and 2 times of book search activities for Book Tree Project.

(1) English proficiency: Improvement of speaking and reading skills
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Table 1. Results of speaking tests

Speaking Tests (AVE) Fluency/20 Appropriate Follow-up Other CSs/20  Volume/20  Total/100
words/phrases/20 Qs/20

Pre-Test (May 2017) | 12.2 125 11.4 10.6 12.9 59.7 |

Post-Test (Dec 2017) | 15.5 14.1 14.6 14.2 15.6 748 |

gain | 3.3 1.6 3.2 3.6 2.7 151 |

Table 2. Results of reading tests

Reading Tests (AVE) Score /10 Reading Speed Correlation

(wds/ min) bet/score and rd time
Pre-Test (Oct 2017) | 3.92 61.52 r=0.53 |
Post-Test (Jan 2018) | 6.04 64.69 r=-0.08 |
gain | 2.12 3.17 N/A |

(1)-1. Test results

After about 6-months practice, scores on both speaking and reading tests drastically
increased. The differences of pre and post-tests are both statistically significant (Speaking test (n=23):
t=-4.75, df=22, p<.01** Reading test (n=23): t=-4.12, df=22, p<.01**).

As for the speaking tests, each test was evaluated by two ALTSs following a rubric with five
criteria, and the average points were adapted as the data. The results of pre and post-tests in each
criterion are shown in Table 1. Students’ performance got better were especially on fluency and the
usage of conversation strategies (i.e., Follow-up Qs and Other CSs). It seems that the instruction and
practices of conversation strategies helped students carry on conversation naturally.

As for the reading tests, each test consists of two sections with about 550 words each; one is
from a mid-level reading passage for Fiken grade 3 and another is from a passage from Keading for
Speed and Fluency 1 (Nation & Nalarcher, 2007). Each section had 5 comprehension questions and
the reading speed was measured. Students were not allowed to refer to the passage while answering
the questions. As a result, both scores and reading speed increased. Also, the correlation between
score and speed turned negative in post-test whereas it was positive in pre-test (Table 2). This denotes

that the quality of reading had also improved.

(1)-2. Book levels and the amount of reading
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As students’ reading ability improved, students’ book levels went up and the amount of
reading had increased.

As in Figure 1, before the implementation, the highest level books the students were reading
were at Yomiyasusa Level (YL) 0.8~1.0 and the number of students who were reading the level was
only one. However, after the implementation, 7 students were reading books at above YL 1.0. This
number is significant compared with that of the third graders in the previous year when they were
only working on SSR; the highest book level around the same time of the previous year was YL0.8
and the number of students who were reading that level was at most one per class. It was also seen
in the book tree (Figure 2) how students up-graded their book levels as the leaf color indicates.

The total reading amount had also increased. As seen in Table 3, the average of the
cumulative number of words students had read since ER started in Oct. 2015 was 185,743, and 78 %
of it (144,287 words) was gained since book talk and its related activities started. Table 3 also shows
the three groups of motivational change toward English learning, and their test scores and word gains
during the study. The results indicates that book talk and its related activities were effective

especially for lower level students.

Table 3. Reading amount (average word counts)

Motivation AVE test scores  AVE wd counts AVE wd counts Wds gain (%) in
toward ENG before the (gain from Jun (Total since ER fotal wd counts
study (April - Dec) started in Oct.
2017) 2015)
Up 58 163,764 210,687 78%
Down 71 146,388 194,524 75%
No change 57 127,235 159,640 80%
Total 63 144,287 185,743 78%




Positive effects of Book Talk, Free Writing & Book Leaf Activities

Have you found an interesting book? [NNENEGEGEGEGEEEEE e e e s

Was CSs useful for Book Talk? P

Was Free Writing useful for Book Talk? NG s

Have you changed a way to read books? [INNENEGEGEGEEEEEEEE i

Have you been influenced by classmates through Book Talk? [N e
Was Book Talk helpful to improve Eng abilities? [N

Was Book Talk useful for ER? I - R R

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%
Number of students

M Yes = No

Figure 3. Effects of book talk and its related activities

(2) Motivational change toward ER and self-efficacy

This section shows the result of questionnaires on what students felt about book talk and its
related activities, and motivational change toward ER and English learning.

(2)-1. The effects of book talk and its related activities, free writing, and conversation strategies

According to Figure 3, over 60 % of students found interesting books to read, changed the
attitude toward ER, and got stimuli through book talk and its related activities. Also, over 90 % of
students answered that they were useful to improve their English abilities. Moreover, over 90 % of
students agreed that the techniques such as conversation strategies and free writing were helpful for
book talk. According to the students’ comments for details, they felt that they had improved speaking
skills most and reading next (Figure 4), and book talk and the book leaf project were equally useful
to find interesting books. Figure 6 tells that students’ attention drown by book talk was particularly
on speaking skills rather than interesting books their peers talked about.

In sum, book talk had students aware of speaking skill of themselves and others, and

motivated them to speak better. It also worked for some students to find interesting books, but the

What skills of Eng have been improved? Through what actvities have you found
(cumulative total, n=23) an interesting book?
(cumulative total, n=23)
® Speaking
# Reading = Both
® Listening = Book Talk
= Writing = Book Leaf Project
Others
H Others

Figure 4. English skills students had improved Figure 5. Helpful activities



How have you been influenced by classmates
through Book Talk? (cumulative total, n=23)
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Figure 6. Details of the book talk effect

Do you like Book Talk? (n=23)
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Figure 7. Do you like Book Talk?

effect was little.
(2)-2. Motivational change

m ['ve learned how to speak from my
classmates' talk.

# I could know my Eng abilities and
tried hard.

m ['ve found an interesting book.

@ I could know about books others are
reading and I wanted to read them.

B | wanted to read more and
challenge higher level books.

Do you like ER? (4 point scale, n=23)

B e S
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B S e s
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0% 20% 40% 60% 80% 100%

B Strongly yes # Yes M No : Strongly no

Figure 8. Do you like ER?

The majority of students were, however, not fond of book talk. Those who said that they liked

book talk was only 35 % (Figure 7). The reason was mainly because it was not easy. They said, “It was

difficult to talk all in English,” and “I sometimes did not know what to talk about.” Some students

Do you like English? (5 point scale,
n=23)

Post I ————————
Pre MR I————

0% 20% 40% 60% 80% 100%
B Strongly yes # Yes
® Neither yes nor no =No

= Strongly no

Figure 9. Do you like English?

revealed their struggles saying, “I wish I could
talk more smoothly,” and “I was repeating the
same questions.” Likewise, although the number
of those who liked ER and English learning
increased, that of those who did not like ER and
English learning also increased (Figure 8 & 9).
The reasons were; they did not think ER was
beneficial because their test scores were not
satisfactory, and speaking and writing in
English were difficult without knowing its

grammatical rules.



(8) Students’ voices
The voices of target students at different proficiency levels also revealed that book talk
helped them improve English abilities. Especially as for reading ability, those who already liked ER

before this study told how the quality of reading has changed through book talk.

Student M (Male)

(upper level student (test score in April: 72), motivation level: ER O—O(No change), Eng
O—0O(No change), word gain: 169,135, total word counts: 221,562, gain: 76%)

Um..., we do not only understand a story, but also tell (classmates) about it. So it (book talk) helped me know
if I understood the story or not, .... Um, ....in order to talk about it, if I looked for keywords while reading, (it
made me understood in talk). I had trouble making me understood when I talked about a long story, ....so, I
think I was reading books looking for keywords (of the story).

Student K (Female)

(upper-middle level student (test score in April: 68), motivation level: ER O—O(No change),
Eng O—O(up), word gain: 100,174, total word counts: 121,120, gain: 83%)

I think my abilities appeared through book talk. Before book talk started, I needed CD because I wanted to
know how to pronounce some words. But now I can guess what they are pronounced. (When did it start

happening?) Around the beginning of the second term in the third year.

Student F (Female)

(low level student (test score in April: 45), motivation level: ER O—O(No change), Eng X
—QO(up), word gain: 139,256, total word counts: 176,521, gain:79%)
I was just looking at pictures, but now I can understand what is written in English. It made ER more
interesting. (When did you start understanding written words?) I think it was_around the beginning of the
third year. (Do you think you've improved your reading skills through ER?) Um, yes?, no? I don’t know. Before
(the study), I was understanding a text word-by-word. But now I can understand a couple of lines without

following each word. It’s like lines were ‘standing up’ when I am reading.

Even those who did not like ER and English learning felt their English improved through book talk.
Student B, who did not like both ER and English, enhanced his attitude toward ER and English
learning because he thought he could improve his English through them. Even Student A and D, who
unfortunately did not enhance their motivation toward ER and English, admitted the effects of book
talk on their English skills.

Student B (Male)
(low level student (test score in April: 46), motivation level: ER X—O(up), Eng X—0O(up),
word gain: 68,511, total word counts: 90,381, gain:76%)

When I am studying at juku, I can answer more easily to fill-out-blanks questions in a long text. (Do you
think you’ve improved your reading skills through ER?) Yes. I feel it has become easier to read a long text

on a test.

Student A (Male)

(middle level student (test score in April: 61), motivation level: ER O— X(down), Eng X—
X (down), word gain: 135,659, total word counts: 185,509, gain:73%)

I think now I can read more difficult books than before. Also, my reading speed became faster. (Do you think
you've improved your reading skills through ER?) Yes, a little. (When did you start feeling so?) Maybe at around

beginning of the third year.

Student D (Female)
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(lower-middle level student (test score in April: 52), motivation level: ER O— X (down), Eng
X — X (No change), word gain: 82,472, total word counts: 108,496, gain:76%)

(Do you think you've improved English skills since book talk and its related activities started? If so, what
skills?) Do you mean including test scores? Yes, I think so. In the beginning (of the study), I hated long passages.
As soon as I looked at them, I immediately thought I did not want read them. But now I got used to those long
passages. I sometimes feel like reading them spontaneously. (Do you think you've improved your reading skills
through ER?) Yes, I could answer more comprehension questions.

All of them told that they were positively influenced by book talk. Student M, K, F and A told
that they were good occasions to know new books. Student B, and D told that it helped them
understand books better.

Student M (Male)

Um..., we are in the same (learning) environment, ... if others are reading something interesting, most likely
I feel so, too. If I meet somebody who is reading a long and thick book, I think it’s great, I feel like reading that
level... Um..., a book which looks interesting...., just by looking at the front page, it’s not enough to know the
story. Um..., I was told about such a story..., then, I felt like reading the book.

Student K (Female)

I got to know about FRL series, which I am reading now, through book talk. I got to know they are interesting.
That’s how it is.

Student F (Female)

I was surprised to know that other students understand books very much. They were great. But more than
that, I was astonished to know that I was only reading fictions while some students read nonfictions, too. Book
talk is a good occasion for me to collect book resources. (Did you change the way to read ER books through book
talk?) Yes. I was just looking at pictures while teacher read out a story, but now I could follow written words.

Student B (Male)

Book talk made me read more details of a story because otherwise I cannot explain the story. Before (book talk
started), I was reading only shallowly.

Student D (Female)

There were some books which I got interested in, and I tried to read them a little. (How was it?) Ah..., they
were a little easier to understand because I already knew about the story in book talk.

Student A (Male)
There are occasions when I found interesting books. (Did you read them?) Yes. (Were they interesting to you?)
Yes, they were.

Although they thought that talking about books in English was difficult, they all of them
admitted that CSs were a useful tool to help book talk proceed.
Student M (Male)

Um..., conversation strategies..., there were various kinds..., if we could use them, what to say..., we could feel
we are speaking English. Ah..., um..., for those who had trouble understanding (what I said), they were good
help. Also, filling time (I could not say any word), especially, myself..., ah, there were CSs called “fillers”,
weren’t there? Those..., while reading I found a word, “fill”, then I thought it means “umeru” , “jikan-o umeru”,
...time.., when I had a trouble talking, that’s something I could put in. That made sense.... When asking

questions, I could help others, I used them a lot. They were helpful.
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Student K (Female)

For book talk, ah,... also for speaking tests, they are like maps. I have become able to use them naturally...
Before, ...when we had just learned them, they only appeared when I tried to use them consciously, but now...,
I could use them more naturally like “ah, ah” (in Japanese).

Student F (Female)
In book talk, how can I say..., in the beginning of conversation, it is difficult to know how to start. In that case,
(we can say) “hello”..., it helps it go naturally. It’s like warming-up.

Student B (Male)

They were useful... before... (Were they useful for book talk?) Yes. (Explain how they were useful.) ..... (Were
there any differences with and without them?) Yeah..., they helped me talk.

Student D (Female)

Yes, they were useful. When I was worried (if I could myself understood), if my partner says “Oh, I see,” I was
relieved.

Student A (Male)

When I had trouble without knowing what to say, I could ask “what does it mean in Japanese?” When my
partner has trouble, I could say, “For example, ... (Did you help your classmates a lot by using them?) Yes.

Free writing also helped book talk proceed. Noticeably, none of them told that they just read
out what was written for book talk. They said it was useful to summarize what they wanted to tell
beforehand.

Student M (Male)

Yes, it was useful. We had to write in free writing. If it were only talk, we could use gestures such as pointing
(at a picture), we do not have to tell in words much. But in writing, I could explain more details (of a story)...,
That’s why I think free writing was useful as a step (to talk). (How did you use it for book talks?) I did not look
at the free writing memo. To me, free writing was already like book talk. I explained once in written words,
and in book talk I revised it while talking. This writing was not good, I could explained it better...., this was
also revisable..., in these cases, I revised the summaries.

Student K (Female)

Before (we started free writing), we were like reading (out some sections of a story as they were), that’s how I
felt... But in free writing, while writing, I felt I was understanding... That’s how I felt. I used them only as
reference. (I did not read out what was written.) In free writing, what can I say..., I could make sure the
structure of sentences we had learned. It was like reviewing what we had learned in class.

Student F (Female)

Uhm..., in English (book talk) , I sometimes could not summarize what I wanted to say. In such a case, if I take
a look at the free writing note, ah, I remembered such and such... When I settled and reviewed what I wrote,
I often recalled what it (a story) was about. Basically, I did not look at my note while talking. I just said
whatever I had in my mind. But if I could not come up with what to say, I looked at it..., only a glance. (Did
you read a word or a sentence which were written in your note?) I looked for sections where I wanted to say,
ah..., that was what it was, now I remembered..., like this. It was a word or a sentence. But I did not read out
what it was written as it was. I said it with my understanding at that moment.

Student B (Male)

Yes (it was useful). With a glance, I remembered what the story was about. (Were there any differences with
or without it?) Yes, I was looking at the note while talking. (Did you read out what was written as it was?) I
just used it as reference.
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Student D (Female)

Yes. Ah..., ah..., what was it? (Do you remember free writing? That was one of the activities inserted in the
middle of the term...) Ah..., we wrote (what we read), ah..., book talk..., yes, that is the one which made book
talk easier. Yes, it was better than without. (Does it mean that free writing was useful for book talk?) Yes. (Did

you read out what was written?) Yeah..., the plot was written..., so I changed it a little (while talking)...(So

you did not read what was written as it was, did you?) No, I did not.

Student A (Male)
Yes, it was useful. (How was it useful?) By looking at it.., for my reference...(Did you read out as it was written?)

No.

Book tree project also gave them stimuli to read more. Especially the book-title search was
not only fun, but also it gave students an opportunity to compare their reading amount with others’.
Student M (Male)

I, .... Um.., Writing a book leaf was one-time change, it would be posted... So, I remember there were two
chances for that..., at the first time, I knew it would be posted..., (the reviews of ) high level books were posted
at high places of the tree..., so.., I wanted mine to be posted up high. I felt like challenging (higher books). It
was like competition to me, I did not like been defeated by others. I targeted at vacant places... That’s why,
probably, the amount of my reading had increased

Student K (Female)

Uhm..., that was similar to book talk. It was a good occasion to know other series I did not know. If I
encountered a book I had already read, ah.., I knew it... It gave me a good chance to exchange information.
(Was the game fun?) It was fun. I could answer some of the questions. If I could not, I felt like reading the book,
which series was it...? I was glad that we had such a chance.

Student F (Female)

Ah..., it was difficult to guess which book it was just by listening to a book review... But the more difficult I
felt, the more I wanted to read. Having such a feeling was fun. I was really happy when my answer was right.
It made me read more. I occasionally read posted leaves written by others. They were all written in English,
but I could understand them instantly. That’s why I felt it’s fun.

Student B (Male)

It (the book title game) was fun. It was not like no stimulus. I chose books my neighbor students in my group
read and I thought were fun.

Student D (Female)

Ah..., I thought there were many stories I had not known. I thought everybody else was astonishing. They
knew many stories. I did not know that many. I felt like reading more. I thought T had to read more.

However, Student A, who admitted that it was enjoyable but could not have any right
answers, was not motivated by it:

Student A (Male)

The game was fun. The one in which we guess book titles. (Did you get it right?) Not at all. (Didn’ you
read more for that?) No.

One of the benefits of book talk is that learners can monitor themselves. This function

prevent them from suberiyomi, reading without understanding. In above-mentioned comments,
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Student A and F told that book talk helped them do so. Here, Student M told about the details how to
select an appropriate book to read:

Student M (Male)

Um, in book talk.., this is what I already said, ah..., as for keywords..., if I have the purpose of book talk,
explaining a story, ...I read only important parts (picking up keywords), and that was sufficient to understand
the content..., uhm.., if I think it’s difficult, maybe it is not a right book for me. But that was a way to challenge
...until I had a feeling that I could explain the story... It went a little by little... That’s how I could reach higher
level books. Ah..., it was easy to adjust my level in this way. That’s why I could read higher level books.

7. What I learned:

Book talk helped students improve not only their speaking skill but also reading skill.

Book talk and its related activities helped them find interesting books to read.

Book talk and its related activities motivate students to read more either by giving them pressure
or stimulating their intrinsic motivation.

Conversation strategies and free writing facilitate book talk.

Book talk is one way to help students read more in ER with good quality.

Book talk and its activities are necessary for ER at junior high schools to elicit students’ language
skills

8. Future issues:

Some students still think that talking about a book all in English is difficult. Therefore, it is not
easy to motivate students to English learning.

Although book talk and its related activities helped improve students’ proficiency, the degree of
improvement differs individually. Slower learners need more scaffolding until they feel self-

efficacy.
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Appendix A Questionnaire

1725 5 FOEMIZE  OLHa Ml E RN 682 TZaw,

L. INECTEHMALELHAOHT, KUTASTERKITHY L0, (T / W)

2. FOKRITIEDTVI—=ZXDOAKRTT N,

3. ZOBRICAYDOREBN LT IZE,

4. EILTEORPRICASTZOTT ), HEEZZENTZIN,

5. WATHECTEXHAD YL LU ERDELED, (T / Wnz)

6. Z@iIiFETTH, (4-point scale)

7. ¥, 25720 TY I,

8. Book Talk ZZaiz s b (FLESHEATLY, BETE 2RO LA NR ER-72) LT, ZHOETRIS L
k) THREBELEZD, (F / Wni)

9.  Book Talk THFENIMONTz L BWETD, (X / W R)

10. EOERT, NTn) & ANCTETRET, EARIBMHOE L=k,

11. Book Talk THHMNGHEELZITE LD, (T / W R)

12. EOEMT NIWv IZAZ L7z AIZTeThET, CAREERH D F L)y,

13. Book Talk ZNEAZILTH D, LD GERrGOE) BB H Y £ LD,

4. EoEM<T, NIw EEZNCETRET, EOXIEDY F Lzl

15. Book Talk NEAZLTH D, ZaDE FRERMICHDFEL FHAE LENLBEVET), (v / »wng)

16. 7o, £572DTL X 55

17. Book Talk 2VEAIN TG, B TXDZARDOL-UEIERD L2, (T / Winx)

18. 7p¥, £572DTL & 55

19. Book Talk [34f % CT9 A, (4-point scale)

20. 7, O HVETM, SBALTIZE N,

21. Free Writing 1% Book Talk ¥ 2 ETHEICNEBE L, (X / Winx)

22, 7pH, EHRWETH, BALTIEEL,

23. (Ss(Conversation Strategies) (TfH] &F5E9 % 9 A THRITILD, (T / W i)

24. ¥, THESIOTT, BHEEENTILEI N,

256, ZNET, PO ARICHE S TR TEELED, (30 / W)

26. EOERIT, NIvw) EFEZXTANCTTRET, EOBRIZ Book Talk [ZFZIZEHE Lizh, Book Leaf 1295 TL7
Mo Elz, ZTOMOBADNHIUE, ZEHICENTIZE N,

27. EOHEMIT, TWnWZ ] =2 Tbdbot AN ThRET, 0, HED 2N TERNSTZOTL X I, ZDHE
EENTIIEEN,

28. BHIRTITHGEED T E TT D (5-point scale)

29. EOBWTEALEEZEZIZONT, ZOHHEZEHRIZENTIEIN,
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Appendix B Interview questions for target students

1) dRliEsHE s FE TN, T, 5L TTLE I,

(2) Book Talk WEAIN TG, EHOAROHTAFIZERDY E L), bL, HDHEEIE, BASNDAETE ST
EDEIITEDY E LD

(3)  Book Talk T DOFHATVEEREZISD Z LIZX Y, MPRIHNRH Y £ LI, bolol Lich, ED &5 il T,
FRIZEY, HRIITESIEDLY E LD, o, TRIETESLTTLL I,

(4)  Book Talk Th[# & KFETEHTZ LT , AU E LT, bolc& Lich, ED XS RfiT, £hic
LV, HREFEIEDLY E Lz, 2, ZHUIESLTTLL I,

(5) Free writing I% Book Talk {22 H FE Lizdy, RIS ->72E Lizh, EOXIITHEILLE Lo,

(6) Book Leaf THRENZRBRIZAY DRZBNTH-012, HOLELEEX, RETHBOBNINEARDZ A MLEY
THIA REITNE LR, FhiE, SRENSFHLED D 5 2 TR0 £ L0, oz Lizh, Eo
Yo RB T, FRCEY, BRI, FOLIICEbY E LN, £, FUXESLTTLE I,

(7)  Book Talk =° Free writing, % L C Book Leaf Project 72 & OJEEN bW £ L7120, 2KV BRI BESO%
BPHEATE L BNET N, ZNUODIEHPEASNHATZEVEZ L TR THETIIZE,

(8) CSs(Conversation Strategies)lIfli x5 K 912720 £ L7=d, F£72, LT Book Talk (2B E L72d,

(9) BookTalk # 32 & &, HRlclE, HFETH ELFEELNE I PRRUCRY ETh, T e bHFOBNT HEROH
BRPRNZIRY E970

(10) &727-® Book Level 20, BRTEHZARD L UL (ENoT2 « TioTz « b b 70) BB TT N,

(11) 24 CERORAREER], #FE, Fnd) TOLEHROAREZTATZNVWERB 230 30, 72, TORED
1% Book Talk <° Book Leaf 72 & DIEFENEALIAITH H Y £ L=,

(12) Book Talk X°> Book Leaf 72 & DIE@ 23 b > T b, HRTIZHSOREFEONMFOTz LI U E3 7, £z, ZhU
ENRNT, EDX DRI ET 0,

(13) #¥HS, b LEHWOARANRFITIZHD L LIz, BETEZHMOMHA RN E LTH, BEMICHA LD ERNE T,
F7o, £ 99 HAIITI D

(14) Z#% T 252 & T, reading DNFIMOE L7222 F7o, ZOXIITRCTZBEFINH 72 HHZ TS ZEW,
(15) %X book talk DIEENL, 509 DEFEDWELBMT HZ LIRS HFE L2 £, ZhUIRE T,
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Appendix C

Rubrics for speaking tests

Speaking Test 1&2

Criteria (point)

Description

A) FEEITTREE LT 5 2 &
WTE )
S/he was able to carry on the
conversation only in English.
Yes (5) 4 (3 (2 (1No

5. The examinee is able to ask and/or answer questions with natural speed without any
unnatural silence throughout the given time

4. The examinee is able to ask and/or answer questions. However, the speed is unnaturally
slow, fast.

3. There are short but unnatural and unnecessary pauses and gaps, disrupting the flow of
conversation

2. There are repeated and lengthy, unnatural and unnecessary pauses and gaps. No
conversational flow is established.

1. The examinee is unable to communicate. Mostly silence, interspersed with words and
sounds that make little or no sense.

B) ELWEALRILAE 2 /-
e
S/he was able to use appropriate
words/phrases.

Yes (5) (49 (3) (20 (1No

5. The examinee is able to use words and phrases in an accurate, effective and natural manner
over the full course of the conversation.

4. The examinee mostly uses words and phrases effectively but with an occasional lapse in
grammar and a loss of conversational flow.

3. The examinee can only occasionally use words and phrases correctly. Mistakes in grammar
are frequent and communication lacks natural flow.

2. The examinee shows little evidence of understanding words and phrases and employs them
haphazardly. There is no conversational flow.

1. The examinee is completely unaware of the appropriate words and phrases to employ.
Communication is not possible at a meaningful level.

C) bR TVHFORE I -
7o
Appropriate voice volume.

Yes (5) (4) (3) (20 (1)No

5. The examinee speaks in a clear, natural, audible voice. There is tone and intonation.

4. The examinee is mostly clear and audible but with moments of inaudibility also. There is
some control of tone and natural intonation.

3. The examinee is sometimes inaudible. Speech is often uncertain and monotone.

2. The examinee is close to entirely inaudible. Speech that is heard is very unclear and
completely lacks tone and intonation.

1. The examinee is inaudible. Nothing can be understood.

D) Follow-up Qs (->-> Z 7 Qs)
NF/RAHILIZD?

S/he was able to ask follow-up
questions.

Yes (5) (4 (3 (2) (DNo

5. The examinee is clearly comfortable with the concept of follow-up questions and employs a
variety of them in a natural manner. The examinee uses them always at the appropriate time,
to maintain the flow of conversation and in order to elicit further information from their
conversation partner..

4. The examinee understands the concept of follow-up questions but employs them less
effectively. Although using them correctly, follow-up questions appear less often and in a
usually more simplified form.

3. The examinee is only able to use follow-up questions of the most simple kind and then only
rarely.

2. The examinee does not fully understand the concept of follow -up questions and can only
make an occasional ill-formed and ill-timed attempt at using them.

1. The examinee clearly has no understanding of the concept of follow-up questions and
therefore is unable to employ them at all.

E) Followup Qs LL 4 @
Conversation strategies 73 i
YN 2 Tz ?

S/he was able to use other
conversation strategies

appropriately.

Yes 5) (4 (8 (2) (UNo

5. The examinee comfortably employs a range of conversation strategies, appropriately and
effectively, throughout the full course of the conversation. Communication is natural and
expressive.

4. The examinee uses a more limited range of conversation strategies and less often, albeit still
effectively and appropriately. Communication is efficient.

3. The examinee only very occasionally and less effectively employs conversation strategies,
using mostly those of the simpler kind. Communication is more basic.

2. The examinee only makes a vague attempt at any conversation strategy and cannot use
them at all effectively. Communication is stilted, awkward and unnatural.

1. The examinee makes no use of conversation strategies. Communication is very limited, close
to non-existent.
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Appendix D

Lesson Plans

ER Class
Time | Interaction Activities
5 min Greeting, book selection
30 min Sustained Silent Reading (SSR): Students read books they
select and write the book titles, word counts and levels in their
book logs.
2 min - Hand out a free writing log.
5 min Free writing about the best book they read for the day.
(Preparation for the book talk in the next class.)
3 min Closing, returning books.
Total: T-Ss: 5 min S-S 0 min
Regular class
Time Interaction Activities
5 min - Greeting
- Warm-up talk
- Students review their free writing about the
best book in the previous ER class.
15 min | T-S (Demo) - Book talks with three classmates: Students
S-S are encouraged to use conversation strategies
S-S which had been learned, e.g., opener, closer,
S-S rejoinders and some fillers.
- Mini Questionnaire
10 min | T Students work on today’s activity.
T-Ss - Explanation, input activity, and teacher’s demo
15 min | S-S Students work on the activity task.
S-S (Teacher encourage them to use conversation
S-S strategies, and give them feedbacks between
S-S iteration.)
And more if time allows
3 min Wrap up: Students write what they uttered
during the interaction.
2 min Closing, self-evaluation
Total T-S(s):10 min S-S 30 min
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Appendix E

Handouts

Conversation Strategies (Book Talk) = #FAEEWF X5 (iR \/

M sheet If. |00 Book Talk T:H% 4 Conversation Strategies(C3s)Ed Lt OTE,. 0
— FESFE|IZ, LWBLALAFIFU-EELEHNE, BELIITHENTILLSIILLS, |

Z . 3Lt 0 book talk OERIICEN T 378 £k [, 84030 W7 L5 58 5 812, Ellc
HFOESEE LY, HB LAY, SEORNCIE-T. F5IC Followup Qs (2o C&08) Ei0X
THELTT, BREOERLERI-HY, FofBEmMS o LIkh LT, H5AC A SADHEE
o THEFE LES. (IH, Home Run (HE) sicker BE&S 2 26, TOET—OMe|TES 5, ).

Date: Ja B

Topic / Starfing Question: ~ What book did you read?. N

Opener:., K
¥ How'’s it going? ¥ How ya doin?.,

Pretty good! Okay Mot o good!.

Great! All right Terrific! Not bad.,
Others (...}

Body: . a
t; Shadowing (HEF OS2t DIRWRELY
tr Rejoinders (HLvIH) - — -
Uh-huh, Mm-hmm, I ses. Oh, yeah?,

tr Fillers (242 F)

- Let me see (think). .,
¥ Followup Qs. That's a good (@ifficult) gquestion. .,
(D2ZdQ9 . — :

MEMO:

13 Phrases., j -
* Emy . Whart does [50S4 1438 ] mean?,

Whatis [%#54005EE] in Japanese?,

Closer : .

MNiee talking with you. You too. .

Book Talk Gs:.,

1. What book did you read? 2. Who are the main characters? .,

3. What is the main event of the story? 4. When did it happen? n

5. Where did it happen? 6. Could you show me your favorite page?.,

7. Why do you like the page? B. Do you like the story? Why or why not?..

I 4B® Book lalk £REL T, 13 OMFTHEIXL &5,
{Review today’s bock talk and circle one of the numbere to answer each questions.)

121 C3s{Conversoiion Strotegies) 8 - THE TS . o
(T was akle to talk uring CSs.) 1 3 4
eTEEbLE AEVTSEESE  ERERTEC  HoTed

REICA T 55 EATT A, BATLALGE ( ) AIZ0 BITES,
(L2 TELLTT.D

.( ) opener & closer ( ) rejoinders[®mLy 35 ) 4 I Fillers|& =4 &)
4 ) Folow-up Qs (2o Z & Qg 4 1 EBNI} phroses.,

'2) B4HYOSETRRTELAAILELLT, BUSSEEETHETS A

(T was akle to use proper wordsiphrases)

BlTmmbah AEUTEEHSE  EREATEC  HUTEL

21 Free writing 7 book talk |Ci% 123 o f.

(The free writing was uzefal for beck talk)

SOEITED BEUSITHIL ERAERLIN HOLTIEIN

I_-4H. Mk booktalk £ LT, HEICESLWAZEVSEENEhEIFIL LS. |
(ChafErBArcs oL b e vEVBEERSFrvAaTE )
(Flease tell us what you think about today’s book talk.)

* EEEHEATHALAREEELITOT ETEIRAMOREMEREIZBELATESLL &
EEBE LTI, FHOBMABLIZLOTRER (RTEOK] THATCESL.

BEHTE, U-—Fr20RAERTLL UAZVE, IE-F240. SA4F7 00T O#ENNTFoT
LET, It FaA 700 -0HENT -7 w0 OMBEERC L35, A7 AFE] 232 00F
LTF. TORGIZH, WIC THEER] IZLTE JepxillanT .,

FCEARKFEL 2D

Handout 1. Conversation Sirategies for Book Talk, Self-evaluation

hell us about your favorite character!”

Bouk"l'.l:m L =28 LA E LR TREY, T-F RN ELE S,
(20 PR e i L T B 2 S BB HE Y (dockwisel (2 £ N F M0 CEDFO TR
B s — o F A T EE L &S, DF ot a AT

Orave (8 Dsmaare /) . Deute A - Owonderful (7
a — Obark (& -
1. Floppy 1= 14
2. Floppy i

(8] SMAETERNT, Foppr CETREFDILIE TS, OCFzw DEE DHL S,
(40 Floppr (200 T 1H2@XCE0ET®TALD, (Debro el T, SFADG

counter-clockwise (),

Siz 2
] BEmBERClN ol (R (20T, HL.J:EBH#&EHLJ Flks, fmr El
(i'h't") ’.J A rr: T ERSEACAE DL TN TS DEEEE
Lon (4] 128, BHLTALS. %mr .,.‘Fa:E:-JL-ﬂﬁt&Ef‘?a t i'r-
'Fc?:EIc;'jI'q]lmruu Q= BHT. SETEYERTLS.,

4 What ia your favorite character (person)?
E-It"s Flopps.

& How 12 he?

E- Et i= oute and playfal

2 What doss athe da?

E- Iz ooy and roms Gt

A What = poar favorite character?

Possibles Follow-up Qs ond &s  (F)

* Why do pou think ke is cate and playfol?
Becanse he bark= and run= fast
- When doe= be bark?
He harks when he se== cats.
- Whan doe= be rus £e?
He rur= fa=t when he chazes a cat.

Ofun (%) DOfsntastc (%)
{= wonderful}
DOplayful ) -
el P }

Handout 2. Supplementary Handout for Book Talk




Li=ten to your partmer read the sextences below. Each time he or she pauses, respond with cos of

the phrases akove.

. Cambridge: Canhridpe

Family
I zeclly like sy brother & He's thoes
wears older than me, i Fe's fanny & but
he can e sariowe® too. M Fa's like 2 mocd
friend. ¥ Jpgqe people =ay we are liked
good friends i and not liks boothers, FHe
talks to me bout lots of things. Mk alk

sShopping
I don't have =0 much money, & =0 I zo
window shopping mere than r=al
=hopping. If] have money, §1 n=ually uy
=omethime fun for my=elf For example, T
may buy clothes, #f or =ome music, Fox 2
mazazine, Shoppmz i kind of lke

mnrertzinpens® o't 317§ Thara's 2 lot to
=ee Wif you zo to the right places.

shout schocd, cars, qur friends, and many
other things, N1 peally respect kim.

Swammoun: E Sambackaizmmedc TS -F 0 20 -

Li=ten to your parmer read the septences above one more time Each time he or she panses,

re=pond with one of the five phrases akore.

Frochice : [Example 2] q@ilE%, Slers 40 TEofti®)] @0 L - Mo TS EHTHE
=R

[Exampls I-7] Situstion=-A4 & A, is pood ar Enzlish. But B & 4, = noe

A Whe's the most talkative® person in yoar fmily?
E- What does tallotive’ meom?

A Tt mesme "ralk mwo muck’

E- Oh, I aer. What i pour quoestion apin?

A Wha's the most talkative® person in your family?
E- O, talkative pereon? Let mae e ] thick it's me,
A Oh, I 2ee. Maoe tallking with yoo.

E- S ton.

[Fractices] Fl=as=e ask your partmer following guestions. (Time: 2 puin, Flezee wlk as moch as
pas=ible®!) * an zrach ax poasikle TREE M (X L

[Tpsr: had]

A What t= your fvorite food?
B

E:

EBopsic: TV]

A What = your fvorite TV program™
B

B

[Topic: Spacts]

A- What s poar Savorite sperts to watch? (0 What &= pour Saorite sperts to play™
B- .

B-...
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T & Woo, L (2011} ASee

Camhridge

®  Fillers
When 2 partner azks 2 gquestion, sometimes you can’t answer quickly Tse thess phrazes to gzt

time m think.

\.
."/ That's a good gquestion \\'-I
A That's a diffienlt guestion S
Example 1] T

A" Whe's the most hapdsome par=on in your Sedly?
E-Hoen  Letear e Thot's 3 diffemir question. Lzrbe my brother,

You can zlsa repest the question (shadowing).
[Exampls I]

A" Whe's the most talkative® person in your Bmily?
E- The mest talkoiioe pemoan? [ russs™ its me,

T8 TH o DR OERRIEES fth ! f 1 At X OX S WD CSs
[Example I maHET.  ‘talkarive, uees’ls Lvd BSREQESE NSO EL 2 B LSS L
2izh. AEIEE R LR TeithaiEltd Lot shTd !

mean? -
. — ( It means “talk too Y
— - much” ;
. . - . - —
Japanese. Tt i mdsdeusmn )
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