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1. Title
Developing Japanese Junior High School Students’ Communicative Competence

through Focus-on-Form Instruction.

2. Teaching context
1) Level: 2nd year of a private junior high school, the lower-level class*
*22 students are divided into two classes based on their grades after every exam.

2) Class size: It varied.

April to May; 9 students (Female 4, Male 5) o h Advamf; Class My ;'ass
pr. - May
May to July; 12 students (Female 5, Male 7) ] 4d1c;wn‘/[\‘ 112;:
September to October; 10 students (Female 3, Male 7) (Sep o] T zllép

1 down 2 up

October to December; 9 students (Female 2, Male 7)  5q ] 3+ s

2 up

January to March; 7 (Female 1, Male 6) [2un. - Mar | 15« | 7
3) Time: 50 minutes % 3 / week
4) Textbook: Tettei Enshu Text English 2™ grade (Juken Kenkyu-sha)
MRS 7 F 2 b 55 24F) (RBRATSERD)
5) Problems:

I did not feel particular problems in conducting the class. The class
members were friendly. Some were energetic, and some were helpful to one
another.

However, I could not teach the same members throughout the year because
the class members constantly changed based on their grades four times during a
school year. Because of this, after each examination, the students who got
relatively high marks went up to the advanced class, and only the lower-level
students remained in my class*. This made my class members less influential to
one another.

*For example, in April, nine students were in my class. After the mid-term

exam in May, one student in my class went up to the advanced class, and

four students came to mine from the advanced class. After the term-end



exam in July, two students went up. After the mid-term exam, two students
went up, and one student came down to my class. Finally, after the term-end
exam in December, two more students went up to the advanced class from

my class.

3. AR Goals
My goal is to make communicative language teaching happen with focus-on-form

instructions in the classroom to develop learners’ communicative competence and
observe how students develop it and gauge the increase of their academic performance in
the English language, which includes not only in-class performance tests such as a
speaking test and a fun essay, but also the scores of exams at school, and the EIKEN Test
to measure practical English proficiency. I set two measurable goals:

(1) Students will be able to talk about a certain topic in pairs for 2 minutes relying

on conversation strategies by the end of February.

(2) Students will be able to write Fun essay about a certain topic with more than

50 words by the end of February.

4. Literature Review
1) Communicative language teaching (CLT)

Brown (2015) mentions that Communicative Language Teaching (CLT) is
“what is the best described as a broadly based approach (not a method) to language
teaching” (p.31). This approach develops learners’ communicative competence,
which by Canal & Swain (1980) proposed, and has four major components: 1)
grammatical competence, 2) sociolinguistic competence; how to use a language
appropriately, 3) discourse competence; an appropriate coherency, and 4) strategic
competence; how to use communication strategies. In that CLT aims to develop
communicative competence, grammar teaching matters in CLT though some
language teachers have a misconception that CLT neglects grammar teaching.

Lee & VanPatten (2003) state that “Communicative language ability—the
ability to express one’s self and to understand others—develops as learners engage

in communication and not as a result of habit formation with grammatical items”



(p.51). In CLT, “the instructor was no longer simply the drill leader but was also
charged with providing students with opportunities for communication, that is, using

the language to interpret and express real-life messages” (Lee & VanPatten, 2003,

p.10).

2) Focus-on-form instruction (FFI)

While the grammar drill and practice were ineffective in promoting
communicative language ability, the answer to this question, “How can we
communicatively teach grammar?” is a focus-on-form instruction. It is an approach
in which teachers have learners notice forms of grammatical items through
comprehensible input activities and output activities. Raymond (2011) mentions that
“FFI aims to naturally draw students’ attention to form as it arises in lessons” (p.28).

As the result of research on Second Language Acquisition over half a century,
researchers have agreed that the traditional grammar teachings like the Grammar-
Translation Method and Audio-Lingual methods, which emphasize drills and pattern
practice, are ineffective (Sato, 2022, p.10). Ellis (2006) states, “A traditional
approach to teaching grammar based on explicit explanations and drill-like practice
is unlikely to result in acquisition of the implicit knowledge needed for fluent and
accurate communication” (p. 102). Also, Lee & VanPatten (2003) indicate that
insufficient and meaningless input in traditional grammar teachings does not enable
learners to construct new grammar knowledge as their second language developing
system. They also mention that “Research conducted since the late 1980s suggests
that learners who are engaged in meaningful or meaning-based approaches to
grammar (called focus on form) do as well as or better than those who are engaged
in activities that are nonmeaningful or not part of some communicative intent”
(p-123).

On the contrary, focus-on-form instruction is on the basis of the process of
language acquisition theory, which means comprehensive and meaning-bearing input
is followed by noticing and output. Therefore, learners can acquire a language
effectively.

According to Lee & VanPatten (2003), the input should be “input that is



manipulated in particular ways to push learners to become dependent on form and
structure to get meaning and/or to privilege the form or structure in the input so that
learners have a better chance of attending to it” (p.142). Such enriched input “induce
noticing of the target form in the context of meaning-focused activity” (Ellis, 2001,
p.20). Thus, learners can build a developing system for their second language.
Output is also significant. Lee & VanPatten (2003) states that “Although input
is necessary for creating a system, input is not sufficient for developing the ability to
use language in a communicative context” (p.168). They (as cited in Terrell, 1986,
1991) also say that “Just because a learner has incorporated a particular form or
structure in the developing system does not mean that it can be accessed easily (and
thus produced automatically)” (p.169). Therefore, output opportunities, where
learners repeat accessing grammar items needed to communicate, are required to

develop learners’ fluency and accuracy.

3) Conversation strategies (CSs)

Conversation strategies are concrete tactics for strategic competence. They are
employed verbally and nonverbally “to accomplish a communicative goal, including
compensation for breakdowns” (Brown, 2015, p.30).

According to Savignon’s “inverted pyramid” (2002, p.8), whether the learner’s
communicative ability is high or low, they need strategic competence, which means
that “in communicative activities, learners can learn to listen again and repeat what
the other person has said, no matter what stage they are in their learning process”
(Fujimoto, 2021, p.11). Conversation strategies are so beneficial that even lower-
level students can use them as tools to start, continue, and close a conversation
appropriately. Here are some typical conversation strategies.

- Opener: to begin a conversation. ( Hi. / How are you? / How are you doing? etc.)

- Rejoinders: to show your interest in a conversation. (I see. / Sounds good., etc.)

- Shadowing: to confirm what a partner says.

- Fillers: to avoid silence during conversations and to consider what to say. (Well. /
Let me see., etc.)

- Follow-up questions: to elicit extra information related to the topic they are talking



about, or expand a conversation. (What else? / When? etc.)
- Closer: to close a conversation. (Nice talking with you. — You too.)
These simple phrases are helpful for learners to continue talking in English in

a meaningful information exchange.

5. What I did

I mainly did three things in class throughout the year: a small talk activity, a focus-
on-form instruction, and a writing activity, which I sometimes omitted due to time
constraints. These were the pillars of my lesson. Then, I assigned the students Speaking
tests and Fun essays for each term-ends.

In the first term, I introduced conversation strategies one at a time to my students,
starting with an opener and a closer. It seemed that CSs made it easy for the students to
begin the small talk activity because they learned what they say at the beginning of a
conversation. Without conversation strategies, it would have been difficult for them to
continue this activity.

Focus-on-form instruction includes three steps: input, noticing, and output. I

struggled with each of them. I sometimes misunderstood the input activity. My input
instruction was sometimes not comprehensible. It was just a question such as “Which
baseball team is the richest? Which team has the most money?” My students may have
understood what I meant, but this was not a comprehensible input.
Also, my noticing activity was not appropriate. I sometimes just gave a traditional explicit
explanation to the students. I should have put the target sentence(s) with the sentence(s)
that the students could compare with, and I should have had the students guess the
meaning of the sentence(s) and notice the form.

In addition, I had trouble with the output step, too. I wanted the students to use the
sentences that included the grammar item they learned and finish the task, but some
students prioritized completing the task over using English. For example, they showed
their worksheet to each other and got the information without making a conversation. In
this way, I had several things to improve in the first term.

In the second and third terms, I kept reviewing and giving the students new conversation

strategies such as rejoinders, shadowing, and follow-up questions. They were able to use



them by using model dialogs I made. Conversation strategies and model dialogs were
appropriate to improve their conversation in pairs.

In addition, I tried to make my focus-on-form instruction better. For example, I
always used visual aids with AirDrop. Also, I sometimes used an output activity the
students did before as a small talk activity at the beginning of the lesson so that the

students could have more opportunities to recycle what they had learned.

6. What happened

I demonstrate how students have changed or not changed since April using the
result of the surveys conducted in July, December, and February. I note here that the class
members are different due to the class division. Thus, the valid response numbers vary in
each survey. Because of this, I will show the results by using a percentage.

The questionnaire consists of three parts. Each is associated with my research
questions, plus one open-end-question part. The three parts are about: I. Students’ attitude
toward learning English; II. Students’ communicative competence; III. Students’
awareness of the relations between the activities in class and their academic performance.

In addition to the survey, I interviewed six students in December and March. I put

the result of the interviews at the end of this chapter.

[Survey result of Part I]

The first part regarding the students’ attitude toward learning English has four
questions: 1) Do you like English?; 2) Do you like Small Talk?; 3) Do you like Grammar
Point Activities? (FFI); and 4) Do you like writing activities?

The survey shows the number of the students who have positive answers increased
until December. However, in the third term, there is one student who have negative
answers for the question a and c. Having students enjoy FFI may be the key to them

getting interested in English.



a. Do you like English?

April  IEEIN25%0 17% 25% %1
July  EEEEENS0YSRN7Y6i8 Y
B 3%  25%0%
March 0 HENNSOYGIIINNS306MN 1796%

100%

December

0% 20% 40% 60% 80%

B Yes, very much m Yes, somewhat

m Neutral No, not really

m No, not at all

c. Do you like FFI?

April NS 0079600
July S 20600 o
ISEMN 8%  25%0%
ISSGNN 17%] 33%  1790%

100%

December
March

0% 20% 40% 60% 80%

B Yes, very much ® Yes, somewhat
m Neutral No, not really

m No, not at all

[Survey result of Part II]

The second part regarding the students’ communicative competence has several
different types of seven questions, which includes how much the students understand
teacher’s English during the class, how long the students keep talking in the small talk
activity, frequencies of each of communication strategies, and how much the students
write in the writing activity. Since the students shuffles, it is difficult to find a salient

tendency. However, most students got used to using conversation strategies, especially

opener, closer and rejoinders.

b. Do you like Small Talk?

April - 2076 17%%
July  RSOGHM 42% 0 33% 0%
ISEVGEE  38%  25%0%
March NG90

100%

December

0% 50%
M Yes, very much m Yes, somewhat

m Neutral No, not really

m No, not at all

d. Do you like Writing Activity?

April | IEENSOGMNNSS6IN25%09%
July  ESEGETNS86 N8 Y8000
December | EENNNNNGSGRNNNNIS00 o
March - | ESSOGIN5006MN0°.

0% 50% 100%

M Yes, very much m Yes, somewhat
m Neutral No, not really

m No, not at all



80%

60%

40%

20%

0%

50%
40%
30%
20%
10%

0%

70%
60%
50%
40%
30%
20%
10%

0%

How much do you understand the teacher's English during the

class?

Almost all Not so much

Only a little

m4/] m7/ m127 m3H

None

In Small Talk, how long can you keep talking in English in

More than 2

any lapses

Can usually use ~ Can sometimes

Can always use

them

pairs without model dialogs.

More than 2 More than 1

minutes, without minutes, but with minute, without minute, but with

several lapses any lapses

miH m7H m12A

More than 1

several lapses

m3H

CSs : Opener and Closer

Can usually use

them

either of them  use either of them

m4iH m7H m12H

m3H

Less than 1 minute

Can use neither of

them



CSs : Rejoinders

70%
60%
50%
40%
30%
» I I I I
10% I i
0% u u
Can always use ~ Can usually use ~ Can usually use ~ Can sometimes Can use none
more than two more than two one or two use one or two
w4 m7H mi2H m3A
CSs : Shadowing

70%
60%

50%
40%
30%

10%
” sl &l i l []

Can always use ~ Can usually use ~ Can usually use Can sometimes use ~ Cannot use it

more than twice  more than twice once or twice once or twice

m4Ad m7H m12A wm3AH

Follow-up questions were introduced in January, so there is no data compared
before. Only one student was able to use a follow-up question in the speaking test, and
this student impressed me in the test because he made the conversation keep going using

“how about you?” like below (the bold and underlined):

Ken : hi

Shin : ah..Zx—»o¢& what visit to go... go to play ...A?
Ken : I want to visit to Tokyo

Shin : oh, that’s nice ... is it exciting to go there?
Ken : exciting...yes



Shin : [10 seconds silence]

Ken : how about you? what what visit what place visit do
you want to go?

Shin : ah, what place do you want to go?

Ken : B35 bH2089, @HEENTED,

Shin : ahhh Z—»>& I want to visit Z o & New York

He realized that his partner could not continue the conversation, and started the new
context by using “how about you?” This conversion was so natural.

In writing, more students can write more wors than they could in April.

In writing, what can you write on a topic?

120%
100%
80%
60%
40%
e | [ ..
0% || . ||
Can always write Can usually write ~ Can always or Can always or I cannot write
my opinion and  my opinion and  usually write my usually can write anything
more than two more than two  opinion and one my opinion, but
reasons reasons reason cannot write the
reason(s)
m4H m7H mi12H m3H
In writing, how many words can you write on a topic?
80%
60%
40%
- I I I I I
o ull i B ml

More than 50 Around 45 Around 35 Around 25 Less than 25

m4d m7A m12A wm3AH
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[Survey result of Part I1I]

The third part regarding the students’ awareness of the relations between the
activities in class and their academic performance. It is first asked if the English ability
has improved since April. If the answer is positive like “strongly agree” or “agree”, he or
she answers the following 16 questions; if the answer is the rest, he or she answers the

following different two questions.
Since April, my English ability has improved.

July | s Sy———eto
December | S 0O, 13%10%6
March | N G —

0% 10%  20%  30%  40%  50%  60%  70%  80%  90%  100%

m Strongly agree m Agree m Neutral Disagree  m Strongly disagree

I am glad that all the students, who remain in the lower-level class throughout the

year, indicated that their English ability improved.

- To improve my English ability

In terms of improving students’ English ability, what I did in class is mostly useful
to them. It is interesting that one student does not think it is useful to use the grammar
drill book in class (see the red circle) in the first term. On the contrary, in the third term,
one student hopes to do grammar drills in class (see the red circle). However, you can see

most students agree that doing the grammar drill book at home is useful to improve their

English ability.
Small Talk is useful. FFI is useful.
July ESECEEEEEEENGAYGEEN0Y) July YNGR
December EESSOET7.9090 December mESSERNG7Y00,
March HEEEEGOCENEENG0/6mN00, March NG90,
0% 20% 40% 60% 80% 100% 0% 20% 40% 60% 80% 100%
m Strongly agree  m Agree m Strongly agree W Agree
m Nuetral Disagree m Nuetral Disagree
m Strongly disagree m Strongly disagree

11



Writing Activity is useful. Drill books in class is useful.

July ESSS GEN0, July ﬂ

December HEEEGIGINNNNNSEY6M000 December IEESONENNNNNNS006N000

March IS NG 7Y 0, March IEEESENNNSEYG7909
0% 20% 40% 60% 80% 100% 0% 20% 40% 60% 80% 100%
m Strongly agree  m Agree m Strongly agree  m Agree
m Nuetral Disagree m Nuetral Disagree
m Strongly disagree m Strongly disagree

Drill books as homework is useful.

July | S /G0 o
December SN G S 07960006

March 0 17% 09

0% 20% 40% 60% 80% 100%

m Strongly agree W Agree W Nuetral m Disagree m Strongly disagree

- To improve my English exam scores

You can see an interesting tendency in terms of improving students’ English exam
score. In March, they think that in-class activities are relatively less useful than before.
This may be because they learned that the activities for the performance tests in class will
not be related to their grades. It is natural that they think it is useful to do the drill book

to get high marks in the exam because the exam covers the drill textbook only.

Small Talk is useful. FFI 1s useful.
July  SEENNGSOCN279%61090 July SR 50600 o
December | IEEESEEGENNNNNG00GMNN00 o December | IGINGENNNS3Y60000
March I NEENS0YGENNS30680 March  IEEREEIYGN33Y60096
0% 50% 100% 0% 50% 100%
B Strongly agree W Agree m Strongly agree W Agree
m Nuetral Disagree H Nuetral Disagree
m Strongly disagree m Strongly disagree
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Writing Activity is useful. Drill books in class is useful.

July IS TYGN8%0Y0 July SRS 6
December NSNS0V 0 December RGN0
March  IEEESOEEINY6N33%0096 March  IEEESOEEEENNSBYMNITYG)0
0% 50% 100% 0% 50% 100%
m Strongly agree W Agree m Strongly agree W Agree
m Nuetral Disagree m Nuetral Disagree
m Strongly disagree m Strongly disagree

Drill books as homework is useful.

July G IS V69 %1 9990
December SO NS S NIT7.%60%
March 0 G50 336 17%0%

0% 20% 40% 60% 80%  100%

m Strongly agree W Agree m Nuetral

Disagree m Strongly disagree

- To pass EIKEN

EIKEN requires the examinees to speak to pass the test. This is thought to be a
simple reason why all the studetns think Small Talk is useful to pass EIKEN. In this
respect, introducing speaking test to the school exam is reasonable to improve students’
communicative competence. Also, some think doing drill textbook at home is not useful.

Activities to use English in class must be helpful to such studetns.

Small Talk is useful. FFI is useful.
July ef—8YFO000 July eSS GO0,
December msggo 7909, December i3 806m0,
March SO0 00 March EESSEEEEESSYmmmN339%m09,
0% 50% 100% 0% 20% 40% 60% 80% 100%
W Strongly agree M Agree B Strongly agree M Agree
® Nuetral Disagree m Nuetral Disagree
m Strongly disagree m Strongly disagree
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Writing Activity is useful. Drill books in class is useful.

July S8 8909) ]uly ISsYemes 45% 0%
December SS90, December IESUEEENNNS7EN0

March EEEESEN7Y6mNE3%m09% March ESSEEEENSEYGEIINNE3%M0%

0% 50% 100% 0% 20% 40% 60% 80% 100%
m Strongly agree W Agree B Strongly agree  m Agree

m Nuetral Disagree m Nuetral Disagree

m Strongly disagree B Strongly disagree

Drill books as homework is useful.

July  EEESEYCEEEEEES G I8 %6 990%
December  IESSSO I G Y/0 6

March IEEESSYEEENENSSY 796 17%0%
0% 20% 40% 60% 80% 100%

B Strongly agree M Agree m Nuetral

Disagree m Strongly disagree

The result of EIKEN for the students belonging to my class is below. I note that

not only my lessons but also other teachers’ lessons contributed to the results as a matter

of course.
Number of Result
my class members
July 12 6 passed EIKEN 3rd grade
November 9 1 passed EIKEN Pre 2 grade
2 passed EIKEN 3rd grade
February 7 1 passed EIKEN Pre 2 grade
2 passed EIKEN 3™ grade

Last chart below indicates the activities they think were helpful to improve their
English ability. Overall, what I did in class is helpful for them. It is a salient tendency that

the students do not think that doing drill textbook relatively less effective to improve their

14



English ability.

Which activities help you improve your English ability? You can

choose more than one.

N

0% 10%  20%  30%  40%  50%  60%  70%  80%  90%  100%

B Small Talk  m FFI activities  m Writing activity Drill in class ~ m Drill at home

- The students’ comments

Lastly, I introduce the students’ comments on some open-end questions. First, I
would like the students to compare themselves between in April and in March. They made
comments about the attitude toward English, and their English skills. In addition, I let the
students write any comments or requests about the class.

Most students made positive comments on their attitude toward English and skills.
Some students mentioned in the last class that they want me to teach English next near
too, because the other teacher only does drill textbook in class and that is boring. I put
salient comments below. The number in brackets is the total number of students who had

similar comments.

[About the attitude toward English]

Positive Comments
I did not have motivation for English learning, but now I like/enjoy learning English (16)
I memorized words, but now I pay attention to pronunciation. (1)
I just used words I knew, but now I look up new words and try to use them. (2)

Negative comments

I just memorized words and still do this.

15



[About English skills|
Positive Comments
I could not speak English, but now I can with conversation strategies. (4)
I could not write English well, but I can do it. (6)
Now, I can read faster than before and sometimes enjoy talking with people with ut
hesitation although I am still not good at talking with or in front of people. (1)
Negative Comments

I couldn't understand English from listening, and still, I cannot.

[Comments or requests on the class]
I want to do more activities in class. (8)
I had a lot of fun. (7)
I want you to teach us English next year. (3)
Small Talk will be helpful to pass EIKEN. (1)
I want you to give me more grammar explanations. (1)

I want you to review the previous lesson at the beginning of the lesson. (1)

- The result of the interview

I interviewed six students. All six students answered “Small Talk is beneficial.” For
example, “I can now read English better and more smoothly. (Ken in December),” “I
learned a lot of expressions through model dialogs. This recursive practice makes my
English better. (Saki in December),” and “I learned conversation strategies and have got
used to conversation in English. Conversation strategies have made my conversation
effective. (Takeshi in March).” 1t is interesting that three students remarked conversation
strategies.

As for my focus-on-form instruction, all the students mentioned that activities are
effective for them to learn grammar. “Activities enabled me to learn how to use the
grammar items in a context (Ryo in March).”

These activities above were helpful to most students. They think so when they went

to EIKEN interview tests.
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“I could pass EIKEN 3rd grade because I learned several variations about
conversation in English (Ryo in March)”
“The time when [ found the activities in class most helpful was when I was able to
answer the questions quickly at the EIKEN interview test (Ken in December).”
They felt what they did in class effective through performance test. If there were
more performance tests in school, they could feel more fulfilled through the process of

learning English at school.

7. What I learned

First, I have impressed that the conversation strategies are so effective. They are
simple, but they have made the students' conversations effective. Whether they know the
conversation strategies or not will make the difference.

Second, the students like communicative language learning. My relatively low-
level students always proposed that we should play games (activities). They enjoyed using
what they learned through output activities. My focus-on-form instruction needs to be
improved, but the students' comments indicated in my survey have made me believe that
I am on the right track.

Lastly, I hope that traditional tests based on grammar drill textbooks should be
modified, and I want to see how the students will be changed or not changed when a
performance test takes place. In my school, the students are evaluated only by paper-
based tests, mainly based on the questions in the grammar drill textbook they used. My
students tried hard on the performance tests like Speaking tests and Fun essays even
though the results do not reflect in school grades. However, if the results of their
performance had gone to the school grades, I believe they would have practiced harder

and learned a language better.

8. Future issues
- Making my focus-on-form instruction stronger by creating an enriched input.
- Integrating the activities of focus-on-form instruction with the small talk activity.
[ will put some grammar items in the topic-based small talk activity so that students

can learn what they learned better.
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Lesson Plan (Monthly AR report for February partially modified)

1) Level: 2nd year of a private junior high school, the lower-level class*
*22 students are divided into two classes based on their grades after every exam.
2) Class size: 7 students (Female 1, Male 6)
3) Time: 50 minutes x 3 / week
4) Textbook: Tettei Enshu Text English 2" grade (Juken Kenkyu-sha)
MRS 7 & 2 b 3E 2 4R (RBRASERD)
5) Objectives:
(1) Students will be able to talk about the country they want to visit in pairs for 2
minutes relying on conversation strategies by the end of February.
(2) Students will be able to write Fun essay about the country they want to visit with
more than 50 words by the end of February.
6) Basic lesson procedure:
(1) Small Talk activity = related to Speaking test
(2) Writing activity (whose topic is the same as that of Small Talk) - related to Fun essay
(3) Focus on form instruction
7) Activity: “zero (bare) infinitive” (Day 8)
(1) Goal: To interview classmates using “zero (bare) infinitive” to make BINGO.
(2) Procedure of the activity (Focus-on-form instruction)
- Input
STEPI: Ss sort out the topics into four categories and share it.
STEP2: Ss listen to T and circle what they hear.
- Noticing
STEP3: Ss fill in the blanks of the explanations of a new grammar based on what
they notice. T explains/summarize today’s Grammar Point, if necessary.
- Output
STEP4: Ss get ready to do BINGO. Ss practice the model dialog with T. Ss wrote
their own answers in the worksheet and ask classmates questions for BINGO.

STEPS: Ss put Japanese into English and correct answers.
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Handouts

1) Small talk activity and writing activity

February Speaking & Writing Project [STEP4 Rubric 2MEL TATMELL &5,
FAPSGETHE o 2R3 % L, XEEHTH

7 —~ : Place you want to visit? 8l AL

S0Pk, i Ic, NEDMIPIC KRR 5 LATER
C25 LAk, BERERT B T E AT ELY, ABRRIGEICTA

ZhELhoMeic HAOEL L EE 5. DS &NE
Q.1 What place do you want to visit?

[20 s HHH Tz,
108 | 2B EREREHIT 5 2 LB TE LS, Lo RSB ok 1
Q.2 Isit(easy/ difficult / exciting ) to go there? ARG AR TH - 72,
illers 2> Tl 8B4, AMICES D20,
55 2L R ERT B L RTEES, L O RREB o, N
Q.3 Do you know how to get there? How? BRIEEICOAREARRL AN H T2,
15 2 EREEEBT B S L BT ERD oI,
(@Conversation | % 1> | - Opener & Closer
Q.4 Does it have something interesting to see? Strategies LU Lf#E | - Rejoinder
T | - Shadowing
558 - Follow-up Question
Q.5 Why do you want to visit ( )? ©) F SRR FE I PR LA E R,
B 1 -3 3 7 1o < ik - L AN
| want to visit ( Vo (Kik & 575) 55l ik s VHBHY, BERHRRICKNZ ST LI B0H S,
[10 siitisi] 1 CEPREICEY S, RICHFEORI Y Talazyr—va
Q.6 Do you want your friends to go there? VEEST WS,
10 5 | - AEERRY, EROITA v 27 P OEECARELS XV TH S,
(&8 & 74w | 651 ATEPAERRD, HROT L3227 P bEECHARSS
Q.7 Isittoo far for you to go there? [10 i1 Wk,
38 A AERREY | oRERVEY LTCET L 2B 5,
148 CAEEHEEYVERONIL TAav 27 PblELAERY,
Q.8  What will make you happy there?
|6
BE5 Rubric [CEDLVZm# (BSHR)
ameE |
@& 9] @ €] @
BT b LOBBTRMET 54, QI~Q8 RU~BL LS,
QL= __ = - s s s s
Conversation Strategies % 4 DRERBL X 5,
(@ Opener & Closer (Hi, how are you doing? I'm good. How about you?)
@ Rejoinders & \»-3 % (That’s good! / Oh, | see. / Oh, really?)
@ Shadowing # A AL
@ Follow-up Questions EANTIE (Why? / How? / What else? / When?)
—fli 2 % 5 7 Follow-up Question % 1 2% 2 X 5, (¥ DEMEDHICH S 22b L)
Name
Writing Activity 2
*Speaking THEUCABET Y £AICLES |
Q1 Whatplace do you want to visit?
1
Q2 Isit (easy/ difficult/ exciting) to go there?
Itis
Q3 Doyou know how to get there? ~ How?
1 get there.
Q4 Doesit have something interesting to see?
| It has
Q5 Why do youwant to visit )
L want to visit )to
Q6 Do you want your friends to go there? Rubric
BB = TR B
Bl< Introduction, Body, Conclusion H'8AFE T & FE D RN D D, 10
#2131 Q7 Isittoofar for youto go there? | R
10> Introduction, Body, Conclusion %885 Td 21'E & F D BEHNDOARB TH D, 5
1
Introduction, Body, Conclusion A™RBFFE THEFDBENRN. 1
Q8  Whatwill make you happy there?
L e TELNBRICDONT, SXMETEARNICESCENTER. 10
. s
(10 TELVBAICDONT, S5XTRRENREIENTELR. 5
TELNBRICDONT, SBEXADEABHRBE CTH . 1
.. To READNZIE USENSNENT ENFEHBN TN D, 10
. IE
1o To REFDXIC 4 DFKBOBBEL\D'HDN, ENZNTER>EEDHSNTIND.
SEROBEROSCECADULDOREND' G D12, 1
S508EBUEEITND, 15
. B 4 08BULEBITND. 10
(15) | 35EULBITD. 5
35BKRBDEBHCTHD, 1
words

20



2) Focus-on-form instruction

My mother made me clean my room.

TOROEFEE, RONTIU—CBFLS,
DHBIEMOOELBNERSED
QBHBIEMOVIENEBSED
GHEATIITEBDSHNC LTESNENENTENTE
BENCFREOTES > TURNCE

Do my homework Study English Go into space

Repair my iPad Play games Run 42.195 km

Eat delicious food Build houses Cut my hair

Listen and Circle

1) My mother was angry at my test score,
so she (made / let / had / helped ) me ( study / studying / to study ) English yesterday.
[2) My mother was happy yesterday,
s0 she (made / let / had / helped ) me (play / playing / to play ) games for 3 hours yesterday.
[3) My mother is a hair stylist,
so | (made/ let/ had / helped ) her (cut/ cutting / to cut ) my hair yesterday.
14) My mother was busy yesterday,
so | (made / let/ had / helped ) her ( cook / cooking / to cook ) dinner yesterday.

Cook dinner Teach English to Mabuchi Clean up classroom Step3 Grammar Point
© My mother me English yesterday.
A BODELBNCE 1. (IFBBIIFAICEEBDMEZ )
(FE. SEBNBTE) 2. © My mother me games for 3 hours.
3 (IFBBIIRAIC 3BAT — L% )
B: VDN E 1. O my mother my hair yesterday.
o (FFBRAIBICEZEDEZ o)
(ZUT, SETEHZBTE) | 2.
3 (e} my mother dinner yesterday.
: (FEREEIRTHE D
C: BOATRTERNAS 1.
#ENCLTESLENWTCE | 2. * make, let, have, (help)Z& [ | CIES,
(BUT. LTEBSTE) | 3. BEORR 1 o (388
EROERR : . [8F9)
D: A EFELEOTUENCE 25 98a0RK . (RIE)
. (1EEN)
3.
[stepd BINGO
(Dstepl DROEEZBBICE Y TRICEL. [2Did you ~?&E NS BRIET B,
Yes — -
Do my homework e <Model Dialog>
No— A: Did you do your homework?
Repair my iPad Yo D=EoNBHBE B: No, I didn’t. But my mother made me do my homework.
No—
Yes QEEBTESIHE B: Yes, | did. My mother let me do my homework.
Eat delicious food
No— QHNCHDoTESSIBE  B: No, I didn’t. But I had my friend do my homework.
Cook dinner e @F Lo TESDBS B: Yes, I did. My friend helped me do my homework.
No —
Yes * BEIBBHICAND,
Study English .
No — A: | see. Thank you for letting me know.
Yes — = ~ == == =l —
Play games ® Bves DB2EE5-T. BFENBREITEE >EXEHNEZ L Shico.
No—
Yes — @22y JENEDIN. 5DE-EDET,
Build houses
No —
Yes —
cutmy hai ” ROBFFEBEICLTHES
No— . ot
° 1) BEBEEPIRCRBOMBESEH UL,
Yes —
Clean up classroom *
No —
S 2) BHEERRCEEOMRESE T NE UL,
3) FAFEFBOBEEZREICH>TESNE UL,
4) S -HERRNEEBOMBRET DOEFILO>TINE UL,
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Students Works

Fun Essay : The place I want to visit

s

T want % visit Elr_g/{aﬂ(l

It has Big Ben Visiting it and Eating delicaus
food makss me hopy. Tt is yuu for for me 1o
90 ihere Bt Tris difficult 1 gu there.
Lyer there by sirphne. ] puyy m Sriends 70 go

1|z oo

visit Englaned 10 conjoy traveling.

want 2

© FunEssay : The place I want to visit
( T vtk 1o g oo Tt

I1 1) eX itéy 19f0theje
Tti3 fof for w090 thete. ahd Seehiyal hif iy

wakeshe haf/,

Fun Essay : The place I want to visit

(

4

I“’ﬂ:l 7o virit [/fj
ERMt o vistt USJ 1o haje

M“Vms MINens mak

0Ll ARG e

14 i mat 100 ff, 7
L1 eaiy To gn.ﬂrr(,

L yet there Warain,

Great (xrfhrnzrmk{m
Lt s its symbsl g lobe . (Z;\T\!:FSZ?L

L wang ny H;enlwogo there,

Fun Essay : The place I want to visit

(T wont 1o gyt Toky

I want fo visit Tl 1o €n1foy.

L woant my binds & 90 thire
il 9¢1 thee by fein,

Seging Arine §hgps pakesme

22

happy. .
Twant foyjcit New faprl?% oY
Tlle & buth byt Tinaloe . O mﬂ
R/ | 4 has" Tolyd towey. 17134 it o
sf/ j'_f"'sff\(v‘n"'} foyothere {oy It 35 engy 1o gv there. Twin
N it | e e happ s 97 sights Qg i1 Tokyo,
\ Gl J
6% . iy
==\
T wawet tovisit Hokkaio.
i J° here b/ w‘rHaEﬂ_
/,57\ His excitvy to 9o there 7
1 wart 1o yisid V—'oH-'Jovo#
‘% 14 has @ [o1 of g i
MM
CAn
e




Appendix (Survey & Interview questions)

3FRET -+ 3. AY OMBOVNT | LTLEIR) | ZIR) | EEsTHRL | BIBDEV 2K BHEL
©2F£I7FANEX A IFMHEEERIILTNTHY DL, 2OT27 — b LA LREDKBORER AN OREAI VT ; . .
DEAB BLHHNEIBILLAE BB T SHFOE S TEL TR T, SFMUBORE DS H LT, o|sRuk BBORBAUMELL. ° h 3 2 '
b T
|, EEEBIoWT rTbiE G royTeny |PEIFITRL o ERT5-ALEELEAR, FObIC# A, i~xviD BEICEELTRF O, ZORIE, 4IHEA TS,
w ERT32- 1L EELEAR BEOCICH A, xxxxi D BRIZEELTEFO, ORI, 4ISEA TR,
. 4R 4 2 1
|mEgE T
° il B 4 2 1 b. 0.5 4L EELEA R85 58> CEL TR | T EhEw [2KEIBhEL
o [BEOsmall 1alkiZFFTT 4R 4 ] small talkid B A D %iEH B LI
e % % T s 5 4 3 2 |
e Grammar PointD 777 4E 4R 4 | small talkiZFHD T2 b0 S £ 5 4 3 2 |
| FAREFE T A % 4 1 Mo
Writing Activityld4F % 4R 4 |
a.[priting Activity #ITT 2 + . i small tolkIZ B0 &I AT > 5 4 3 2 |
L Grammar Point®Activityld 840 5 4 3 2 |
2. EEAMLT s | REAET N ROE VBT [PULTERCE o EEH AL
BTER ¥3 AN Grammar Point®Activity $FHX 0 5 A 5 N |
a BEP RENRBEELNISV[LR 5 4 3 2 ] Y|FRro A IR
ERTEETH, [= 5 4 3 2 ] Grammar PointdActivity 2 B0 S A B N |
et
A b [AREBBH 2B, L [AREBEH 15 | Writing ActvityZE A OEEAR
KR <29 T 5 i | Writing Activiry! %%
2B E ot B B E ot 19 %3 e A 5 4 3 2
small talkUmodel dialog#&L | 48 5 4 3 2 1 yiii| Writing Activity@FROF 2O 2 5 4 3 2
b. | TENEGEBTHELET SN L QESH S )
FTh, 5 5 4 3 2 I 1| Writing Activityld iR & 1812 5 4 3 2
i)
ETHR 1T
c. small talkTC NCBNMERET A e AT 5 4 3 2
56D | E55LEVTL [EE5hEAVT| EE5hRER | LE5LE-TL SRR RRATE
‘“ﬁ 1?7’5?‘5 ﬁn’jt\b \Miﬂz'(\,‘l_, 1?7’2“‘5 ’il\.‘ xi 72 A L 5 4 3 2
c"»‘OpenerkCloserLi‘J\,‘T ‘A 5 % 3 2 T ol XETHAPEREA TS 5 4 3 2
= 1RO &I RIS
LI [ CC S| T 1 5h 2 B 2525 i | TETHR I EEAELTHITLRA 5 4 3 2 |
AHE-TW L BOKEA @ LI BI>
LE-TVS LE-TVE DIfE-TVS #1015 = ey yrorryy
‘Aﬁ 5 % 3 2 T v. XAETHFAPEEEELTITICEEE 5 4 3 2 |
ch‘Rejomder(b\")’f;)l:ﬁ\"( = 5 @ 3 2 1 BT SEE L
= XAETHFAPEBRELTITIZLEHE 5 4 3 2 |
- T s e - " rosmira-
COLSEMLL [fen TOSEILE (LT [ED2 B [BH2ER] oo Grommar Point|  Writing  |S0B7 ¥ AR (& |30&7 % AF(ia
FoT% FoTwd | BREF-TVS | f7T03 o N Smoll Talk | nciivsy |gecos) | |sces
. [Shadowing FALEL) (=50 [ 4R 5 4 3 2 1 i |EQACTVity D B B O EE A 8 L1
. ‘A Bor BT, (RREET
< = 5 % 3 2 ] FEOLBVETH, BREED) | ¢ on (g N
R N N eI
f;‘;ﬁf’ﬁ":’; ;f;,:jf‘;;; WTLBHOH | WobbLIL c. a.C3:2: ILBELEA
e tomd | koo tom |LEEHTE| DTLas0% | moEYE o T |Grommar Point]  Writing |7 % AF (& [XE7 #AF (R
poniy hrsns, | | POEEE | AaEGL. |roactvityrasosmnE L DActivity Activity  |¥mT®3) BmTes)
113, REBEEATURD REEED | (o (e N
a ‘Wriﬁr\g Activity TR NS | 4R 5 4 3 2 ] . a
SVECI A TEET B [5 5 4 3 2 ! el Tome | Grommar Point]  Writing ‘ EFEAF (B [ETHAL (B
[ owWE | owiE | I5wnE | 2oBiE | 20BAR || w|E0ActvivsanoiEsnLe Dhctivty | Aoty [EBTOS) [HT0S)
. [Writing Activity CRIBRER 47 | 5 I 4 I 3 2 1 RADEROITH. BHEED) | ¢ 20 (A )
KCepTEIT A I 5 | 4 | 3 2 |

4,

k3

LANBRYRED

EHRU TSN, TESEY,

RRFECRBEAOHTIEHOEEIOVT

AL THBYL, SROKILBHILY 3T,

LBOERDREFECREREAIHTS

E8I...

2SR A A Ea—

2a3s) -

ZDA U H B2 — L INE TORFEOFEIZONTIE L, 5B OBEITHEL T LD
FIFILET, 7A R TIEARVOT, EEIZEZTIESN,

1. E3E 2 ORI LT h, Eo, ZHUTRETT

850 %BA% L (Reading, Listening, Speaking, Writing, Others 3 ) -o\T

4R K.

2. S A AN 2L THER Lz 2 LTy, GEI - M) - LS AR
SCik, RIS D R L)

=5 -
it

3. TlE, BEOKHNT Small Talk 2 CTE E Lz, ZORSFEMEIXRMTL
7=, THEBELTHISIZ L, TEDLEITR-T2Z LIHTTTh,
ja. T, CEOFEENIT AN RT U b %4l 5T Grammar Point Z g8 L. 241 % fi]

(A REDREEL)ICTRED, 31 HREORBAGLOLDITEZILIIHYETH)

. BRI 3240 H BRE BV TEYN, 2555 TERKIRBIECTALAV IS HIIRYRT,

S7=T 77 4 €7 4 (BINGO 72 &) #1T-oC&FE L. ZOIHEDOFYIC, Rilwmic

SINT&E Limh, FIUS L o TOEICERITIRE V £ Lz,

5. 523> Small Talk 0SUESE 1E, B DT A AT 10 LT Ais 72 L icar b £
L7z, W (EARKHD) &9 BnET 0,

6. =,

CROBIHRLERITH D T

IS
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