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The Necessity of Language- Naoya Shibata

Content Balanced Instruction for )

Essay Writing Activities for (Ed.D in TESOL)

(Junior) High School Students Nagoya University of Foreign Studies

Ice-Braking Session

= Introduce each other.

* What would you like to learn from
today’s workshop?

* Do you like writing?

* How often do you write in your first
language? How about in an additional
language?

* Do you think writing abilities in an
additional language are important to
develop? Why / Why not?

Naoya Shibata
U \’ hO Am I? NUES (1 year, OBU) [2] NUFS (MA) [=]

Anaheim University (Ed.D in TESOL)

The Necessity of Writing Instruction

“[A] basic responsibility of
primary and secondary
schools is to help students
become competent writers”

(Graham et al., 2024, p. 979)

Private (Junior) High School (Full-Time) E]
hO Am I? Private High Schools (Part-Time) [=]
b U H Universities (Part-Time) [=] Public High School ” ’
(Full-Time, 3 months) [=] Universities (Part- S AR————— DQ Do you agree with their
Time) [=] NUFS (Full-Time) opinion? Why / Why not?

A |




The Truth-:-(?)

“a lack of need for English
writing and low motivation
characterize the Japanese context
for English writing teaching”

(Hirose & Harwood, 2019, p. 73)

Regardless of
languages you use...

* What is ‘good’
writing for you?

* When do you think
you have achieved
‘good’ writing?

Ice-Braking Session

+ How often do you implement writing
activities in class?

+ What kind of writing activities do you
utilise? (essays? letters? emails? etc)

+ What is/are the purpose(s) of writing
activities?

+ Do you think you are prepared to teach
writing? Why / Why not?

Writing for Communication

‘writing is always done for
a purpose’

(Weigle, 2014, p. 224)
why?
a relationship and

negotiation between readers
and writers.

“University students across disciplines are
often expected to write argumentative texts.
However, many students, particularly L2
writers, struggle writing arguments and
teachers may not be prepared to scaffold
argumentative writing.”

(Pessoa et al., 2017, p. 46)
What do you think about their opinion?

How about primary/secondary school
students?

Good Writing

(My Definition)

Products and procedures that a person or
people make by writing vocabulary and
grammar accurately and appropriately
with (in-depth) content and organisation
in specific settings and genres in order to
accomplish his, her or their purposes and
aims (e g, for generating 1deas, reflecting
upon their experiences and learning, taking
Sl notes, expressing his/her/their feelings and

opinions, and communicating with others
and himself/herself/themselves)




Good Writing

Repertoire
of knowledge

Social Context @

&2

“Good writing serves the authors’
purposes in a specific context and
addresses the audience for which the text
is written, employing the appropriate genre
for the situation. Good writing persuades,
informs, entertains, advises, or serves
other intended purposes through choices of
genre, content, organization, and
language that defy over-generalization or
rigid attention to formulae”

(Johns & Caplan, 2019, pp 221-222, boldface in original) Rinnert and Kobayashi’s (2016, p. 369) Model of Text Construction

Individual
Factors

Situational
Factors

Audience

Good Writing
(Answers vary)

Discussion
Questions

1) Situation

2) Purpose
2 1. When you conduct classes, which
3) Audience feature do you prioritise, language or
4) Genre content/meaning?
2. When you provide feedback on
5) Language students’ wrting drafts, what do you
6) Writer focus on, vocabulary, grammar,
paragraph structures, content or

others?

(Matsuda, 2019)

+ 150 Japanese EFL university
students
*+ Open-ended questions

WA ER - ER
EH -t hidE - REXAR - TRAK ’Fiﬂ'?-‘}sm Witng D EAD
R - B EDGoed WrtingDES &

Tyl 4T rTRIME

+ Whatis *good" writing for There will be no magic
you? Why? ﬁ

* What factors do you think i a
ot ik _ — bullet, no particular
about “good" wrting? mki 37O TEn approach or procedure

that will work with all
people in all place at all

\

pray W times”
La LRGSR "“;“;;5’; —
2 <t ZA—Fis7% 5+ B i
fopi mrtaac- pporicg esisces conchuding Eiaani e {Matsuda & Silva, 2020, p. 291)
BEP OIS L ABPLOS A S E B

‘Good' Writing O MEMTEI & 1} 5 EE DA EBIRME (%, 2024, p. 73)



+ In class:
Tud

ontent/|
structures)

* Feedback on drafts:

ing > language (i ing paragraph

Content-Language
Balance

content/meaning < language (including paragraph

structures)
» - K
language  conten guage
language content
Feedback on Drafts? Class Activities? Ideal Balance

e ——
asentson o given i b g
vl langringe” (M. 1908
oy e, sl iy bl

Cramlall B Tuaher, 1994, 1)
o ad focuend e fal

EMI, CLIL, vs. CBI
(Objectives) e

bt gocters b = e s
Inarming e, i &, ik o the e s
s b o g

Tomsof the ureien s
atrvign

EMI: Content i

AT A Dp—

CLIL: Content + Language E».'."mﬁ‘?:
CBI: Language oo e

ik Warden. 30015, 41
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The integration of language and content

Content-Based (Brinton & Snow, 2017)
Language TeaChlng Content = non-language (academic)

content

EE EEE
= EE

19

Brown & Bradford (2017, p. 329) 22
Appandix Criteria ML [SEN (=)
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lngusge  tvehicular funcrion)  subject 14 medintor
Hor constructing
knowhtdgs & sharng
expertise)
Brown & Bradford (2017, p. 334) 23

CLIL

The 4Cs Framework (based on Covle et ol . 20101

“a dual focused educational approach in which an
additional language is used for the learning and teaching
of both content and language”

(Coyle etal, 2010,p 1)

Saft CLIL (e appropriate in Japanese EFL teaching
settings)

Language-driven model
Language development

Hard CLIL

Content-driven model

Content knowledge development

(+umplicit language acquisition)

(Ikeda, 2022)

The Pure Effects of CLIL/CBLT on Students’
Writing Abilities

More studies are necessary (Hinkel, 2011, 2020; Manchon & Willams, 2016,
Pérez Vidal & Lasagabaster, 2022)

The Use of Cohesive Markers

CBLT > a traditional approach (Suzuki, 2022)

No statistical difference between CLIL and a traditional approach (TA) / The
more effective use of cohesive devices in CLIL than in a TA (Shibata, 2024)

24



The Pure Effects of CLIL/CBLT on Students’
Writing Abilities Necessary to Integrate CLIL/CBLT Content-Language Balance

with other writing approaches to
develop learners’ use of language!!

Syntactic Complexity
No statistical difference between pre- and post-tests of timed writing
(Shibata & Mizoguchi, 2023)

CBLT < Process-Writing Approach (Shibata, December 2024, at JAAL in
JACET)

Content Development

CLIL > TA (Shibata, 2021, 2022, 2024)

Ideal Balance

= https://atensu.xtec.cat/wikiform/wikiexpart/_media/cmd/lle/clsa/modul_4/scales.png?cache=

Process Writing Approach Sample Class

Textbook:
Structuring te-viewi 3 ;.
U6 bl Skillful - English
— ' Communication I (Keirinkan)
Generating . .
ideas Evaluating Lesson 12: Future of English

AModel of Writing (White & Amdt, 1991, p. 4) 26

The Pure Effects of PWA on Students’
writing Abilities Necessary to Integrate PWA with other

writing approaches to develop learners’
content clarity and depth!!
their actual timed-writing abilities (e.g., accuracy, lexical and

Content-Based Language Teaching / CLIL

syntactic complexity, and cohesion) do not necessarily improve I
PWA does not encourage learners to develop their content z : — -
clarity and depth in writing. (Hyland, 2022) uwmllu s |||t [_-_o-jl Fu ]H.g:,j
I T I
Decisive evidence on the effectiveness of the process-oriented 1 } + +
=B2EEE

approach has not been found. (Hyland, 2022)




Brainstorming/Mindmapping

‘Write as many ideas and
keywords as possible about
English as a global language

+ Varieties of English?
* History of English?
+ Benefits?

* Problems / Issues?

32

Pre-Reading/Listening Discussions

How many people in this world
do you think speak English?
What kinds of English have you
come up with? Why?

To what extent do you think
extensive varieties of English
influence grammar, vocabulary,
and other features?

Skimming

Which genre do you think this reading
passage 157 (e.g, narrative,
description, process, comparison,
problem/solution, argument, etc.)
Why?

2. How many paragraphs are there in this

passage?

3 The title i1s Future of English, but what

do you think is the main topic of this
passage in particular? Why?

Pre-Reading/Listening Discussions

How often do you use (= listen to,
read, write, and speak) English
outside of class? When?

Do you think English will be an
important language in your future
career? Why / Why not?

What do you know about the
history of English?

Etc

Scanning

33

+ How many kinds of users does English
have? Please explain each kind of users in
your own words

+ What do some people think would happen
to English due to extensive vaneties of
English?

+ Why does the author argue that English
will not break up into a number of
different and mutually incomprehensible
languages?

3



Discussions about the Passage

+ Do you think new varieties and uses of English keep
developing? If yes, how? If no, why not?

* Do you think all language change constantly in order to adapt
to changes in human knowledge and society? Any Japanese
(or any other language) cases have you come up with?

* ‘Because those who use that international variety
communicate frequently with each other, it will stay
uniform’ Do you agree or disagree with this statement?
Why?

a7

The “Expanding
Circle”

Afghanistan,
Soudi Arabia, China,
Egypt, Japan, Yerpen
“The Outer Circle™

India, Kenya
Malaysia, Nigeria,
Singapore

The “Inner Circle”

UK, USA, Canada,
Australia, New
Zealand

= il
== Figure 1. Kachr's Three Circle Model (19943

Supplementary
Information

The Total Number of English Speakers

L1: 329,140,800 (About 330 million people)
L2: 430,614,500 (About 430 million people)
(Jenkins, 2015, p. 2)
HEDEZEADIZLI0OFE AL H20BA
(AfRE, 2018)

41

About 2.3 billion — use English as an international
language
(Crystal, 2019, p. 115)
About 1.85 billion (¥ world-wide) : learn English actively
(Mayor, 2016)
“The total of 430 million --- does not give the whole
picture. For many countries, no estimates are available”
(Crystal, 2003, p. 68)

42




“Good English” varies from

community to community
. He done it. I done it last week.

. Not acceptable in “standard” American or British
English.

- Yet, it is considered acceptable in some dialects in
Britain and in Black English Vernacular in
America.

On “good” English

. Which is correct?
. A. Mary can run faster than 1?
. B. Mary can run faster than me?

. Prescriptive grammar — how structures
“should” be used.

. Descriptive grammar — how structures are
used.

What is the ‘norm’?

equipments pieces of equipment
BritE
MalE
IndE

CankE
AuskE
SAfrE
AmE X

X X X X X X

Standard English

. Is used in the news media and in academia
[s described in dictionaries and grammars
. Is taught in the schools

- Has the highest status in a community and is based
on the speech and writing of educated speakers

Longman Dictionary of Applied Linguistics (Richards, Platt, and Weber,
1985, London: Longman)

What is the norm?

Transformation of non-countable nouns
SingE A staff came up to help us.
NigE [ lost all my furnitures and valuable properties.

IndE He gathered all the wood's

AmE We had four beers last night. (regional)

47

However, would it be a valid reason not to teach descriptive grammar in
English classes which aim to develop learners’ communication abilities?

45



Post-Lesson Discussion

Questions
1. Do yOI;] think more varieties of
English (e.g., Chinese English,
Singaporean English, Japanese . .- - "
English) should be respected? If Discussion

yes, how? If no, why not?

2 If you were to establish an
international standard for English,
what would the rules be for
grammar and vocabulary?

-‘.§i

Discussion Questions Passage Development

How do you think Japanese EFL TaSk

learners feel varieties of

English? Please reread the passage. Based on B -
« Do you think they prefer specific .

kinds of English? If yes, which your experience, knowledge and

E;nd lﬂka?ﬂﬁhSh doh)’Du ”;mk opinions, please ‘revise’ the passage.

ey like? If no, why not } : J

+ Who do you think Japanese EFL Try to add, replace, or omit the ﬂﬂ\lﬂlﬂlllllﬂlll

learners choose as their ideal information in/from the passage to

English speaking model? Why?
Y = develop the content.

50
Harris (in press)
—_— Passage Development
. a strong preference for the native speaker model among Task
participants, as well as negative views of localized
Englishes
- Participants were more likely to choose Japanese people Exchange your passage
:ar;thelr 1dc.all spfe;lkmg mo;iels. : } with your partner’s.
- The potential of Japanese language teachers’ use o
English as a source of building student confidence, Read it and write some [i]ﬂ\lﬂlﬂllmﬂml
highlighting the importance of developing Japanese )
teachers’ confidence in their own Englishes comments on it.

Harmis, J. (in press). The native speaker model in Japan: constant and changing attitudes. Language Awareness. 51



outomated dato mining survey

Discussion Questions
Language-

Focused Task 1 c‘.ilor‘r;rdm' /:-r:rd);(:m.,

1 Do you think more varieties of

trends ad-hoc analysis early warning English (e.g., Chinese English,
Singgapogea% English, Japfnese " .‘ ‘ w
Read the passage. In the passage, coordinating conjunctions (words to English) should be respected? If Discussion
connect words, phrases, clauses, and sentences) are used. Find some yes, how? If no, why not? £y ¢
of them and discuss the meaning and role of the conjunction with your 2 If you were to establish an N %
group members. If you want, you can write down coordinating international standard for English,
conjunctions and sample sentences found in the passage. what would the rules be for

grammar and vocabulary?

55

outomated dato mning survey

responses G

quolatat k ! . .
Language- coeafert g Discussion

reviews 5¢ C S

Focused Task 2 customer dasrboords ¢ *

trends ad-hoc analysis early warning

* What do you think about .~ =

Exchange your passage with your partner’s. Read his or her passage CBLT/CLIL to explore both content J e | "T"""
carefully. Circle coordinating conjunctions. After that, check whether and language? - | - | L
they use coordinative conjunctions logically and appropriately. + What benefits do you think these O WL

activities would have in your

teaching context?
2 https://ateneu.xtec.cat/wikiform/wikiexport/_media/

« How about drawbacks? cmd/lle/clsa/modul_4/scales.png?cache=

automated dato mnng survey

Six Deep-Data Students

|
| TOEIC IP TOEFLITP |
Groups Names | Genders | Levels
} Scores Scores
Mana Female 755 510 Upper

Non-CLIL Takahito Male 650 4%0 Middle

Language-Content
Focused Task ; m‘rrur dasioords cos

trends ad-hoc analysis early warning

Revise your passage based on your partner’s
comments about your use of language and

Harumi Female 580 465 Lower
content Clarlt)//depth. Yuya Male 750 500 Upper
Soft CLIL Emi Female 655 480 Middle

o Koki Male 570 465 Lower




Cohesive Writing Performance

ok i Reeath S

POSSIBLE FACTORS IN

THE SOFT-CLIL
G

=

« High language-content

awareness

«+ Self/Pair-Monitoring

Matenals and
Activities

Eenmers
Interest in
Wiiting
Cohevion

The Increase in

Mt

the order of Wriling Activilics (tiee

i
nteresting to leam
ons ro write coliesively,

motivated 1o learm how to write
colienively,

ped my knowledge
o conmest

AbONE expres
sentences

Tinin ot
rent
Schemata

Write
Cohesively

As T decpened my under
abour the topic. | came
ideas 1o sUpPOIt Iy op
’ ! b
content and language as | learmnt more
Ao (sub)ihenes

e dis se markers (e g however.
n addition. firsrly)

se

Telenwd 1o conunents Gom ek
| slassimates

Cibesen Deteeed Sampes 1 .
Ntativel T T e Yuya’s Comments (continued...)
Qualitatively Augl o AR) e s
G ) i 0 pvacnal whyct o )
Sy e
Less overuse/misuse of cohesive BhR 1 did not really think discourse markers can improve logical connection between
ot s 5
devices Fro— . sentences whilst learning about English as a global language because I kind of
v separated language and content at that time. I mean, I thought discourse markers were
Non-CLIL Addsm ol mreree ot i just words or 1dioms to connect sentences and clarify of content just depended on my
. X ] r;“;““’“‘" knowledge about topies. However, I gradually changed my mind whilst reading
Noticeable overuse/misuse of Conunctins. (ndn; z:ﬂ. L passages and my classmates’ writing with them. Without discourse markers, I
cohesive devices (esp., COﬂjuBCtj.OﬂS) P, [ Py sometimes lose -wmers’ main points Diucours-e markers are essential to clarify
Meass 3 logical connections between sentences effectively.
L1} 81
Themnes Codes o

Emi’s Comments
(Soft CLIL)

As I learnt more about assigned (sub)themes through materials and activities with my
classmates, I could write my opinions and ideas to make them understandable and logic
for readers. 1 found it easier to write examples and reasons relevant to target themes
and clarify logical connections between sentence and in paragraphs However, [ think
content knowledge development depends on teachers’ content knowledge and
assigned materials. I mean, if different teachers taught this theme (English as a global
language) and/or utilised materials, the effectiveness might be different In addition,
although I could maintain my motivation to learn about both main themes, my content
learning outcomes would have been lower if my motivation had decreased

62

Yuya’s Comments
(Soft-CLIL)

Koki’s Comments
(Soft CLIL)

As I learnt more about the influence of English as a global language
through materials and activities, I think I could make my opinions and
ideas more understandable for readers more confidently. I can come up
with and write more ideas based on what I read and learnt from reading
passages and activities in order to help my classmates to comprehend my
perspectives regarding the (sub-)theme

1 don’t know if my content knowledge really developed because no comprehension tests were done

owevel earn mo e emes, | found it easier to write ex; les an
reasons to writi A i as my content knowledge developed, I think 1
could write more logical s d hs.

h

1 think discourse markers can play an important role in clarifying

meaningfully. I mean, without discourse markers or other expressions to connect sentences, it's
sometimes difficult for readers (and myself as a writer) to understand my text. So, I tried to use
discourse markers to clarify my ideas wev i

oy du o A . =

83




* Language-focused
POSSIBLE FACTORS IN *» Lack of content/meaning awareness
THE NON-CLIL GROUP * Lack of proofreading

* Overreliance on the teacher

Themes Codes

Marerials and
Activitics

controlled writing activities

free writing activities

pair discussions about the use of
divcourse markers, divcuss strategies
and eapressions (o write coliesively
my classmates

Leasners’ se of disconrse markers
Attempts to The nise of cohesive devices
Write I'Ty 10 Write topic sentences. supporting

Harumi’s Comments
(Non-CLIL)

I wrote examples and reasons to try to make my writing meaningful and
logic, but probably teachers can judge whether it is really understandable
and logical for me. Teachers are very good at pinpointing incoherency and
providing some feedback on my writing, so I always just follow their
comments and try to apply them to my future writing. This time, T just

Cohesively sentences, and concluding sentences 3 .
Tihe Gain of | Leamt how to tise cohevve devices follow your comment on incoherent parts of my classroom writing and
by :::';‘;J:;::;‘:}:L;‘:‘:ﬂ::}m tried to be careful about them in other writing activities and this test.
and thesiy statcment)
LA 14
f th i i
Niiats Coimtnonts Summary of the Morning Session
(Non-CLIL) .
1 Both language and content instructions are vital
*  Try to encourage leamers/students to explore
language and content knowledge with their
To try to make my writing as logical and understandable for me and readers as classmates
possible, I tried to write examples and reasons relevant to English as a global 2. ' Provide supplementary information relevant to the mnin
language. However, it was still difficult to strengthen the logic and make my theme )
writing understandable due to my limited knowledge about English as a global o Ligtited iroriation on e textbook. Contit
language. Furthermore, I don’t know if my writing is coherent for readers, teaching is crucial to help learners develop their
especially teachers. Although I could be wrong, I think teachers should find knowledge
incoherent parts of students’ writing. At least, my previous teachers corrected 3. Use reading passages to practise critical reading
almost every mistake in grammar and logic Somimenting aad evisig "
[}

Takahito’s Comments
(Non-CLIL)

In addition to providing examples and reasons, | tried to make my
writing as clear and logic as possible based on your feedback on
my classroom writing. Although my classmates also provide me
with some feedback in class, | rarely refer to them. | think
identifying incomprehensible and illogical parts of writing is
teachers' responsibility in writing courses even though | know |
should try to write my writing comprehensibly and logically.

Time for
Lunch!!

70
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content

The Necessity of Language-
Content Balanced Instruction for
Essay Writing Activities for
(Junior) High School Students

Naoya Shibata

(Ed.D in TESOL)
Nagoya University of Foreign Studies

Timed Writing

(I'll give you 15 minutes to write a short essay about one of the following prompts.)

‘Do you think more varieties of
English (e.g., British English,
Indian English, and Japanese
English) should be respected?’

Do you think global Englishes will
continue to influence grammar,
vocabulary, and pronunciation?

How was your lunch?

What have you learnt in today's
workshop so far?

Warm-Up

What would you like to apply to

your teaching?

T4

Brainstorming

Write as many ideas and keywords

as possible about your prompt.

« The Necessity of Respecting
Extensive Varieties of English

* The Influence of Global
Englishes on Grammar,
Vocabulary, and Pronunciation

Process Writing Approach

Structuring I. Re-viewing . I Focusing

Generating . "
ideas Evaluating

Timed Writing

(I'll give you 15 minutes to write a short essay about one of the following prompts.)

* ‘Do you think more varieties of
English (e.g., British English,
Indian English, and Japanese
English) should be respected?’

* Do you think global Englishes will
continue to influence grammar,
vocabulary, and pronunciation?

A Model of Writing (White & Amdt, 1991, p. 4) 75

78



Commenting 1

» Exchange your paper with your
partner’s.

* Read his/her first draft.

Writing Cohesion and Coherence

* Write some comments and questions on
his/her content.
* What do you think about his/her opinions?
* How about his/her reasons?

Cohesion: the visible connectedness of

ideas produced in a text
Coherence: the connectedness of mental @
representations that readers are likely to

construct from the text
Coherence Cohasion
(McNamara et al , 2014) m——

* How about his/her examples?

* What information do you think is
missing/lacking? Why?

il 82

Revising

Writing Cohesion and Coherence

Based on your
Classmates’ comments: Cohesion: the yisible connectedness of
. id duced text
please revise your draft B
Coherence: the connectedness of mental @
to develop content representations that readers are likely to

construct from the text
Coherence Cohesion

www sducha.com

Clarity and depth. (McNamara et al ., 2014)

Commenting 2

= Exchange your paper with your partner’s.
= Read his/her second draft

Writing Coherence

* Write some comments and questions on
his/her logic (and coherency).

+ Do you think his/her writing is logical and
coherent?

Text 1. Naoya wants to be a lawyer because he hates to

study jurisprudence and hopes to punish defendants and

clients. Thus, he decided to leave a law school.

+ Do you think he/her attempts to help you
understand his/her opinions, reasons, and
examples sufficiently?

*  What do you think he/she can further develop
his/her logic and coherency?

Text 2. Naoya wants to be a lawyer because he likes to
study jurisprudence and hopes to help defendants and
clients. Thus, he decided to go to a law school.

81 B4




Writing Coherence

Text 1. Naoya wants to be a lawyer because he hates to
study jurisprudence and hopes to punish defendants and
clients. Thus, he decided to leave a law school.

Text 2. Naoya wants to be a lawyer because he likes to
study jurisprudence and hopes to help defendants and

Revising

Based on your
classmates’ comments,
please revise your draft
to develop logic and

! : coherency.

clients. Thus, he decided to go to a law school. y
85

Writine Coh Commenting 3
riting Coherence
e « Exchange your paper with your
(My Definition) partrer’s.
= « Read his/her third draft.

the meaning-driven connection i = + Write some comments and questions on

between sentences and discourse P ¢ his/her use of cohesive markers.

that writers attempt to make in . + Do you think his/her writing is cohesive?

order to help their intended readers COHERENCE + Do you think he/she uses cohesive markers

; - B effectively?

unéerst_and the tex} wehillgt J* * What do you think he/she can do to further

estimating readers’ knowledge £ 7 develop his/her writing cohesiveness?
88

Commenting 2

+ Exchange your paper with your partner’s.
+ Read his/her second draft.
= Write some comments and questions on

his/her logic (and coherency).

Do you think his/her writing 1is logical and
coherent?

+ Do you think he/her attempts to help you
understand his/her opinions, reasons, and
examples sufficiently?

*  What do you think he/she can do to further
develop his/her logic and coherency?

Writing Cohesion and Coherence

Cohesion: the visible connectedness of
ideas produced in a text
Coherence: the connectedness of mental

representations that readers are likely to
construct from the text

BI»‘

Cohesion

Coherence
{McNamara et al , 2014)




The Necessity of Research on
Cohesive Writing Performance

Cohesion: the linguistic connection between sentences
and grammar to make meaning by using repetitions,
synonyms, antonyms, conjunctions, and others

The indicator of wnting quality

Among various writing abilities, such as fluency,
accuracy, and complexity, the close relationships
between cohesion and written language development
have vet to be fully uncovered due to inconsistent
quantitative research findings (Durrant et al , 2021)

Meaning
and
Example
Connectors

Example Connectors
and, and then, furthermore, in addition, apart from that,
besides, along with, again, indeed, also
Ol because, because of this, 30, as a result, despite,
nevertheless, even though, so, therefore, consequently, due
to, for that reason, in that case
Clarifying im oiher words, 1o put it another way, for example, for
instance, ta be more precise, in particular, or rather, in fact,
as a matier of fact, that (s, namely, 1o ilustrate
[T RSN but, for example, instead, in other words, however. in fact, in
that case, while, although, on the other hand, despite
if, wnless
In that case, otherwise, {f not, however, nevertheless, despiie
this, besides, yet, on the other hand, on the contrary. in spite
of, instead, still, even so, all the same, in any case, at least,
though
in order to, so
| firsi, second, finally, in the first place, to start with, at this
point, 1o get back to the pomi, in short, all in all, 10 conclude
when, then, next, afterwards, afier a while, at the same time,
at this moment, meanwhile, previowsly. before that, finally

Adapted from de Oliveira (2023, p. 54, bolds and italics in original)

Writing Cohesiveness

Text 1. I locked my house. I left home. My mother was angry with me. My
mother thought I had forgotten to lock the house. My brother ran away
from us. My brother forgot to lock the house. My mother was angry with
my brother.

Text 2. I locked my house when I left home. However, my mother was
angry because she thought I had forgotten to do it. Then, my brother ran
away from us because he was the one. My mother was furious with him.

Revising

Time

evision

Based on your
classmates’ comments,
please revise your draft
to develop
cohesiveness.

Writing Cohesiveness

Text 1. I locked my house. I left home My mother was angry with me. My
mother thought I had forgotten to lock the house. My brother ran away
from us. My brother forgot to lock the house. My mother was angry with
my brother.

Text 2. [ locked my house when I left home. However, my mother was
angry because she thought I had forgotten to do it. Then, my brother
ran away from us because he was the one. My mother was furious with
him.

Final Paper

Now, you are ready to
submit your final paper to
the teacher!!

Great job!!




Discussion

* What do you think about content-
language balanced commenting
activities?

* What benefits do you think these
activities would have in your
teaching context?

* How about drawbacks?

/ﬁ/‘]\
- Jﬁ-

B
- mw*
language content .

https://ateneu.xtec.cat/wikiform/wikiexport/_media/
emd/lle/clsa/modul_4/scales.png?cache=

Scaffolding

Any type of adult-child (expert-novice) assisted
performance

(Lantolf et al., 2020, p. 231)
Communicative support provided by another

speaker’s turn on which a learner can build a
contribution

(VanPatten et al,, 2020, p. 299)
I think

Any type of interactive assisted performance to
reach zone of proximal development (=what
learners can learn with some aids) {collaborative
dialogues)

(T-S, 8-Ss, 8-S, S-materials)

The temporary assistance, so it {might) take time
to internalise the learning

Beyond learners’ capacity

What learners can
do by themselves

Zone of Proximal Development {(What
learners can do with some assistance)

Summary of the Afternoon Session

Both language and content-focused comments are
vital
+ Try to provide clear steps and prompts for
students

Encourage students to read their own and their
classmates’ drafts critically to identify strengths and
weakness in their essay drafts

Encourage students to help each other develop their

essays and raise their awareness of writing cohesion
and coherence

Scaffolding

Learning Outcome

The Importance of English Teachers and Other
Subject Teachers




Collaboration between language teachers

ne“elnnment and non-language subject teachers

CLIL teachers should play an active role in collaborating with

[s developing students’ writing _ other teachers and have a mutual understanding of the importance
abilities only language teachers . ) .
Language duty? of content in the CLIL courses in order to select appropriate
3 Should writing activities and topics to cover in language courses and materials
Teachers Duty? assignments (e.g., essays and P BUES
rel:purts) be used only in language (Coyle & Meyer, 2021; Pinner, 2022)
classes? .
103 106
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. Language Teachers and Other Subject Teachers Should Work Together!!
LY S

OF0 ey
e Dees O

Qx BEEVT

In many schools, the integration of subjects is rarely conducted. @z @}?
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Rinnert and Kobayashi’s (2016, p. 369) Model of Text Construction




