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1. Introduction

According to the Course of Study for senior high school from Ministry of education, culture,
sports, science and technology-Japan (MEXT), teachers need to develop students’ communication
abilities, deepening their understanding of language and culture, and fostering a positive attitude
toward communication through foreign languages. As the research from MEXT in 2009, 53.6 % of
teachers conduct communicative activities more than half of the lessons. However, some teachers
still tend to teach in a Grammar-Translation Method (GTM), though Ellis (2006, p100) claimed
that “Although there is now a clear conviction that a traditional approach to teaching grammar
based on explicit explanations and drill-like practice is unlikely to result in the acquisition of the
implicit knowledge needed for fluent and accurate communication (p.102).” Then, how do teachers
teach English? One of the good methods is the integration of four skills.

Brown (1994, p.219) gives six reasons why the integration of four skills is the only
plausible approach within the framework of communicative language teaching. Especially, “3.
Written and spoken languages often bear a relationship to each other; to ignore that relationship is
to ignore the richness of language.” and “6. Often one skill will reinforce another; we learn to
speak, for example, in part by modeling what we hear, and we learn to write by examining what we
can read.” are important to teach four areas. In order to find efficient teaching about speaking and
writing, research should focus on the two skills of speaking and writing. Also, the ZPD in SCT
perspective, “instruction and learning are the means by which we can encourage development to
occur” (Swain, M., 2015, p. 21). Therefore, the integration of four skills is the most important

approach to learn foreign languages.



This research is carried out at one of the public senior high schools in Japan. Most senior
high schools in Japan are ordinary senior high school. However, this school is a comprehensive
high school. So, students can choose some subjects by themselves. Most students in this research
chose the class by themselves because they wanted to speak English. However, they did not know
how they could improve their speaking skills. Moreover, there is little research about focusing the
two skills. In this way, this research shows how the integration of speaking and writing improve
their communicative competence.

2. Literature review

Communicative Language Teaching: CLT

Savignon (2002) explained about CLT that “The essence of CLT is the engagement of learners in
communication to allow them to develop their communicative competence” (p.22). Then, what
does communicative competence stands for? Canal and Swain (1980) defined communicative
competence “The four components of communicative competence that (1) grammatical
competence, (2) sociolinguistic competence, (3) discourse competence, and (4) strategic
competence” (p.40). According to Savignon, (1) grammatical competence means that knowledge of
the structure and form of language. (2) sociolinguistic competence means that knowledge of the
rules of cohesion and coherence across sentences and utterances. (3) discourse competence is that
knowledge of the rule of interaction, such as turn taking, appropriate formulae for apologizing,
appropriate greetings and so on. (4) strategic competence is that knowing how to make the most of
the language that you have, especially when it is “deficient”.

Savignon (1997) also explained that “Communication is the expression, interpretation, and
negotiation of meaning; and communicative competence is always context specific, requiring the
simultaneous, integrated use of grammatical competence, discourse competence, sociolinguistic

competence, and strategic competence” (p.225). He pointed out that an inverted pyramid suggests a



possible relationship between them and an increase in one component interacts with the other
components to produce a corresponding increase in overall communicative competence. Thus, it is
important to those four components through learning a language.

The Zone of Proximal Development (The ZPD)

In a sociocultural perspective, ZPD is one of the most important concepts. It is developed by Lev
Vygotsky (1978). He claimed that language develops primarily from social interaction. Thus, he
defined the ZPD as “the distance between the actual development level as determined by
independent problem solving and the level of potential development as determined through
problem solving under adult guidance or in collaboration with more capable peer” (p. 86). He also
observed the conversations of children with adults and children with other children. The
conversations provide the child with scaffolding which is a kind of supportive structure that helps
them make the most of the knowledge they have and also to acquire new knowledge.

Scaffolding

Scaffolding is also one of the most important concepts in sociocultural perspective. According to
Wood et al. (1976), it is defined as “a kind of process that enables a child or novice to solve a
problem, carry out a task, or achieve a goal which would be beyond his unassisted efforts” (p. 90).
Students can perform at a higher level through others’ support when students interact with others.
On the other hand, there is a similar thesis called the interaction hypothesis. This perspective is
different from the Vygotskyan theory. In Vygotskyan theory, the most important thing is attached to
the conversations themselves, with learning occurring through the social interaction.
Communication Strategies

Communication Strategies (CSs) are helpful tools for second-language learners. Tarone (1977) and
Faersch and Kasper (1983) pioneered the analysis of second language communication strategies as

psycholinguistic. There are several definitions. Tarone (1980) regarded CSs as the “mutual attempts of



two interlocutors to agree on a meaning in a situation where the requisite meaning structures do not
seem to be shared” (p. 420). Canale (1983) defined that to enhance the effectiveness of communication
with interlocutors. Faersch and Kasper (1983) suggested the planning and execution of speech
production. They claimed that communication strategies are “potentially conscious plans for solving
what to an individual presents itself as a problem in reaching a particular communicative goal”. They
categorized CSs into two types: Achievement strategies and reduction strategies. For instance,
codeswitching, interlingual transfer, intralingual transfer, IL-based strategies, cooperative strategies, and
nonlinguistic strategies are in the achievement strategies. On the other hand, reduction strategies are
used when learners have difficulties in retrieving specific interlanguage (IL) items.

According to Dornyei (1995), communication strategies are highlighted three functions of
strategy use from three different perspectives: (a) Psycholinguistic perspective, (b) Interactional

perspective, and (¢) Communication continuity/ maintenance perspective.

3. Research issues and research questions
Students need peers so that they can improve their communicative competence. Therefore, research
on how students improve their ability of speaking and writing is valuable. Moreover, research
issues about the integration speaking and writing in high school education are less researched. Here
are three research questions.
RQ1) How do students participate in communicative activities and change their attitude?
RQ2) How do students learn to use communication strategies and develop their speaking ability?
RQ3) How does the integration of speaking and writing improve their communicative competence?
4. Method

In order to explore the RQs, various types of studies, data collection, and analysis methods

are employed. This method section is divided into five sub-sections analysis: (1) teaching context,



(2) pre-survey, (3) data collection, (4) interview about two focus students, (5) post-survey. The
teaching context section shows the school information and teaching methods. The second section
explains the information of the participants. The third section shows how the participants
conducted the integration of two skills in class and how the research was implemented. The final
section illustrates the process of data analysis.

Teaching Context

The research was conducted to 3™ grade senior high school students for eight months: from
June in 2020 to in the beginning of February in 2021. This school is a comprehensive senior high
school and there are seven patterns with which students can take characteristic classes for students’
dreams, such as a childcare worker, a nurse, a sports instructor and so on. They can choose some
subjects to suit their dreams. However, some students did not decide what they do after graduation.
Those students tend to choose a pattern for liberal arts at university. For this reason, it often
happens that the pattern, which is for students who want to enter university, does not fit them.
Figure 1 shows what career students choose after they graduate from senior high school. 36 percent
of the students entered university and most of them enroll in university using an admission based
on recommendation. Moreover, most students who advance to the next education need to write an
essay and practice interview test to enter universities, two year college or vocational school. Thus,
most students study English for their grades.

The students who chose a pattern of university-bound decided to take an English
Conversation class by themselves. Though a few students did not go on university, they had a
motivation to speak English. Lessons were twice a week for 50 minutes. Ten students who were
two boys and eight girls participated in the class. One Japanese teacher and one Assistant Language
Teacher (ALT) taught them. Basically, the author decided the schedule and the ALT evaluated

students’ speaking tests. Students got 40 percent from their performance tests, while they got 50



percent from term tests. The other ten percent is given by their attitude.

Figure 1. Post-graduation career for the last three years

® University

Two year
college
Vocational

school
® Work

Students liked English and were highly motivated to speak English with ALT. They tried
six topics through a year (see Table 1). Those topics were about themselves, familiar things and
some world problems. Two topics out of six were introduction about themselves and favorite TV
programs or YouTube. Then, two topics out of four were introduction about school, their favorite
places. The two topics were about food shortage problem in the world, discussion about some

school rules. Rubrics were repeatedly used in each topic.

Table 1. The schedule of the lessons

Month  Topics Peer editing Number of Time Communication
(time(s)) sentences (Speaking Strategies
test)
6 Introduce yourself 1 15 2 minutes Openers/

Closers, Fillers

7 Introduce your school 3 15 2 minutes Rejoinders

8

9 Favorite TV program 3 20 2.5 minutes Repetition
or YouTube

10 Introduce your 3 20 3 minutes Rejoinders




favorite  place to (That’s a good/

foreigners difficult
question.)
11 Food shortage 3 25 4 minutes Follow-up
12 problem questions
1 Discussion about 3 minutes Summarization
2 school improvement — -
(December to
February)

A cycle of process writing and speaking had 10 stages: (1) Write three questions’ answer,
(2) Pair work, (3) Write 10 sentences, (4) Peer editing, (5) Write 15 sentences, (6) Pair work, (7)
Peer editing, (8) Write 20 sentences, (9) Speaking test, (10) Write a fun essay. Peer editing and pair
work were conducted in class, while writing some sentences were conducted at home.

In a regular class, students always have a small talk. They talk about daily basis for one to
two minutes using communication strategies.
Pre-survey

The survey was conducted in May while students stayed home. Nine students out of ten
answered this survey. They were asked about (1) their language learning history and (2) the reason
why they took the class, and (3) their goals to study English. The reason why the second question
was conducted is because they chose this class out of three other choices.

As for the first question, three students learned English at an English private class from
three to five years old, while six students started to learn English from 3rd to 5™ grades. Those

students went to a cram school and they focused on passing the English Language Proficiency Test



(EIKEN). All students began to study English before they learned English at a primary school.

As for the second question, most of them wanted to improve their speaking ability. Two
students out of nine were different answer. They knew which class out of three could talk with the
ALT, and they chose this class. For them, the ALT was a motivation to speak English.

As for the third question, their goals were quite different. Three students wanted to use
English after they graduate from university or vocational school. Two students out of three will
enroll in a university to study English. One student will study an airline program at a vocational
school. Other students want to use English when they meet foreigners. Table 2 shows what they
want to be after they graduate from senior high school. For example, one focused student called
Ken wants to be an EMT. He knew that the number of foreigners in Japan has been increasing.
Thus, he wanted to improve his English in case he needs to help foreigners. Another focused
student called Nana wants to be a nutritionist. She also knew that the number of children from
foreign countries has been increasing. Thus, she thought she needed to be able to speak English
when she works at a primary school as a nutritionist. She has also another dream to work as a Japan
Overseas Cooperation Volunteers (JOCV). For this reason, most students had a positive attitude
toward learning English.

Table 2 The post-graduation career path.

Name After Dream The job is required Rubric score
graduation English (speaking test)
Taro University not specific, but he wants Yes

to use English

Mei University a flight attendant Yes
Reiko Vocational a flight attendant Yes high
school




Nana*  University a nutritionist Sometimes

Chihiro  University a programmer No

Anna University not specific, but she wants Sometimes

to use English when she

travels

Kumi University a nutritionist No

Karin Vocational a beautician No Average
school

Rei vocational a racer -
school

Ken* Vocational an EMT Sometimes Low
school

All names are pseudonym. An asterisk (*) stands for target students.

Data collection

The data was collected in the end of each term: August, December and February. At the
beginning of the school year, students were asked to answer the survey about their previous English
learning, the reason why they took the class, and their goal. Students knew that their names were
changed as a pseudonym and the survey was used only for the author’s research.

The speaking test and Fun Essay were conducted as performance tests. The ALT
evaluated their speaking tests. Most speaking tests were conducted in a different room and recorded
a video using an iPad which the school has. The pairs were selected in a lottery before their
speaking test by the ALT. After they finished the speaking tests, they got video recordings. The

author gave a video to one student who had an iPhone via airdrop. Then, the student gave the video



via SMS so that students could transcribe their conversation at home. While they transcribed their
conversation, they could review their speaking test. They also wrote a fun essay. Table 3 shows the
percentage of the grade.

Table 4 The percentage of the grade

Task percentage
Speaking test 20%

Fun Essay 20%
Exam 50%
Attitude 5%

Homework (transcription, workbook) 5%

Interview about two focus students
Two students were interviewed by the author in the end of each term. The interview was
semi-structured interview. According to Richards (2009), this type of interview is needed a
‘conversation with a purpose’. He claims that “Interviews are valuable to teachers because,
properly conducted, they can provide insights into people’s experiences, beliefs,
perceptions, and motivations at a depth that is not possible with questionnaires” (Richards,
2009, p. 196). Thus, the author not only took notes, but also took a voice recording. There
are 15 questions for the interview (see Appendix A). Those questions were based on the
questions to analyze the research.
Post-survey
All students’ transcription and students’ survey were analyzed as a qualitative data and two

students’ interview was analyzed as a qualitative data.
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5. Results

In this section, the results of the surveys on improving communicative competence
through the integration of speaking and writing are presented.
Pre-survey

The results showed that most students were interested in English because they had
learned English before they learn English at primary school. The students who got high score on
rubric have a possibility to use English in the future. On the other hand, the students who got
average or low score were not related to their score and possibility to use it in the future.
Recording and transcribing speaking tests.

Students learned six different CSs through a year. Table 5 and 6 showed how many times
the target students could use CSs in speaking tests according to the transcription and recordings. A
student called Ken got used to using openers/ closers and fillers naturally (see Table 5 & 6). When
they learned new communication strategies, they tended to focus on one of the strategies a lot. For
example, when they learned repetition in September, the number of the repetition in October
increased (see Table 5 & 6). While students got used to using some CSs, follow-up questions

seemed to be difficult to use.

Table 5. The number of using communicative strategies (low-level student)

Ken June October | November | November | January
Introduction | favorite Food Eat out or | school Average
TV shortage lunch box | improvement
Openers/closers 2 0 2 2 1 1.4
Fillers (ah, oh, etc.) 1 7 12 4 8 6.4
Fillers(well, Hmm) 0 0 3 0 2 1
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Rejoinders (That's ~ | 2 0 0 0 0
0.4
(nice, etc.))
Rejoinders (I see) 0 0 1 0 0 0.2
Repetition (words) 0 9 10 0 6 5
Repetition(SV) 0 0 1 0 0 0.2
To  make sure | 0 0 6 0 0
(Pardon? / What 1.2
does ~mean?)
Follow-up Questions | 0 0 0 0 0 0
Table 6. The number of using communicative strategies (high-proficiency student)
Nana June October | November | November | January
Introduction | favorite | Food Eat out or | school Average
TV shortage lunch box | improvement

Openers/closers 2 2 3 2 2 2.2
Fillers (ah, oh, etc.) 0 2 4 6 5 3.4
Fillers(well, Hmm) 2 0 0 1 1 0.8
Rejoinders (That's ~ | 2 1 2 1 4

2
(nice, etc.))
Rejoinders (I see) 1 0 2 0 2 1
Repetition (words) 1 5 2 0 2 2
Repetition(SV) 0 0 2 0 0 04
To make sure | 0 0 0 0 0

0
(Pardon? / What does

12




~mean?)

Follow-up Questions | 1 1 2 1 0 1

Post-survey Quantitative results

Figure 1 shows the descriptions of the improvement of speaking ability. According to this
figure, students’ speaking the length of time gradually increased. Since the length of speaking test
increased from two minutes to four minutes, students seemed to have a confidence to speak more

than 3.5 minutes in February.

Figure 1. Students’ answers of how long they can talk in 6-point Likert scale
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Figure 2. Students’ answers of the variation of CSs




Students can use the variation of CSs
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y February May February y February y February

Fillers Rejoinders Shadowing Follow-up questions

B More than 3 times variously @ More than 3 times properly EMore than twice variously

B More than twice properly  BI can use one at least B cannnot use it

Figure 2 shows that the improvement of different CSs, such as fillers, rejoinders, shadowing, and
follow-up questions. There are two obvious improvements: fillers and rejoinders. In May, two
students felt that they could use fillers more than three times variously while four students felt they
could use one at least. In February, seven students felt that they could use fillers more than three
times properly. As for rejoinders, four students could use rejoinders more than three times properly
while other students use them once or twice. As for shadowing and follow-up questions, the

number slightly changed positively.

Figure 3. Students’ answers of how many words students can write in 6-point Likert scale
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The improvemnt of writing ability
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Figure 3 shows the description of the improvement of writing ability. The number of words

gradually increased.

Post-survey Qualitative results
Interviews about communicative activities
Two focused students were chosen to answer the interview in February. Here are the comments
from them. Students commented questions related RQs (see Appendix B).

1 enjoyed talking with my classmates about each topic. I especially enjoyed talking about
my favorite TV program or YouTube because I was able to talk about my favorite things and I
understood what my classmates liked. It was fun for me to know my classmates. Through recursive

practice, [ was not afraid of talking with strangers. (Ken in February)

Ken is the low level student of the rubric score of speaking test (see Table 2). He liked English and
he practiced hard. He always struggled to English, though he was in a rush and he slipped in his

graminar.

When [ talked about different topics, I enjoyed the topic about my favorite TV program or
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YouTube. It was because I could talk about myself and I could also listen to others’ favorite things.
Thanks to the recursive practice, I tried to use English a lot. At first, | used Japanese when [ did not
know English words. Through recursive practice and using CSs, I tried to express something in

easy English. (Nana in February)

Nana is a high-proficiency student. She had a passion to talk in English from the beginning. She
was good at listening. So, she helped other students when the other students did not understand
what the ALT told. However, she tended to speak Japanese when she did not know some words.
Through this class, she tried to use follow-up questions. She also tried to explain something in

English so that her partner could figure it out.

Interviews about communication strategies and speaking ability
Students were asked about the effect of using CSs. They were also asked about how they got used
to using CSs.

I think CSs are sometimes useful and sometimes are not useful. I used “That’s a good
question.”, but I do not know what I should say after the CSs. Then, I used “well” after “That’s a
good question”. However, I reacted to some questions well because I rehearsed the conversation. |
imagined some follow-up questions so that I could use CSs well in speaking tests. Now, I had a bit
confident to speak English. Even though the difficult topic such as a food shortage problem, I think
I can talk in pairs around three minutes. I can talk more than ten minutes if the topic is daily

conversation. (Ken in February)

1 think using CSs helps my conversation like a native speaker. Before I knew the CSs, I

sometimes stopped the conversation because I needed time to think. I often used fillers and I could
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use various fillers. On the other hand, I felt shadowing is difficult. Through the author and the ALT
rehearsed the model conversation, I understood when I should use CSs properly. I tried using CSs
like you (the author). I also felt that I can talk in pairs around six minutes if I can use CSs (Nana in

February).

Students used same CSs through a year and they were familiar with fillers because they learned
them in the beginning. Through they practiced CSs many times through timed-conversation and

small talk, they tried using them.

Interviews about the integration of speaking and writing
Students were asked about how the integration of speaking and writing improve their

communicative competence.

1 can write 100 words at least. Before I attended the class, I can write 60 words maximum.
It was fun to write and speak about the same topic through a year. I also felt the transcription was
effective for me. I could hear what I said and I realized my English is not good. I also looked some
words up to write words which my partner said. I learned some words from my partners (Ken in

February).

I can write 25 sentences at least. I learned how I can add the sentences from ten sentences.
I think my speaking ability improved through speaking test and fun essay. I also learned from
transcription. When I did not understand what I said in video recordings, I tried to correct my
sentences. Usually, the grammar was wrong. Then, I got to focus on grammar. It was a good

challenge for me to do the same topic with speaking and writing (Nana in February).
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Students think that they enjoyed the activity. They also felt that the integration of speaking and

writing are effective. They also learned from their pairs about CSs and other words.

6. Discussion
RQ1) How do students participate in communicative activities and change their attitude?

Most communicative activities were experiential. As mentioned before, this school is a
comprehensive high school. Thus, students were assembled from different homerooms. When they
talked each other, they were strangers or a slight acquaintance. Brown (2007) insisted experiential
learning which contextualize language, that integrate skills, and that point toward authentic,
real-world purposes. He claims that “what experiential learning highlights for us is giving students
concrete experiences through which they “discover” language principles (even if subconsciously
(by trial and error by processing feedback by building hypotheses about language, and by revising
these assumptions in order to become fluent (Eyring, 1991, p.347)”.

The most popular topic was “favorite TV program or YouTube” and “food shortage
problems”. They were related to authentic, real-world purposes. As for “favorite TV program or
YouTube” topic, students showed remarkable interest to others. They tried using not only rejoinders,
but also follow-up questions (see Table 6). Though “food shortage problem” was the broad topic
compared to the former one, students also showed interest to know other countries. The number of
using communication strategies has dramatically increased (see Table 5 and 6). When they did not
understand what their partner said, they tried clarifying it. Then, their partner explained it with
understandable words. On the other hand, all students learned from what their pairs said in the
interview. These are the proof of changing their attitude through communicative activities. Then,

How do students to use communication strategies and develop their speaking ability?
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RQ2) How do students learn to use communication strategies and develop their speaking
ability?

Nakatani (2010) points out the relation between CSs and speaking ability. According to
Nakatani, “the frequent use of specific oral communication strategy (OCSs), such as making efforts
for maintaining conversation flow and negotiation of meaning, could contribute to the oral
proficiency development of EFL learners with sufficient proficiency. It can be assumed that the
integrated OCS approach, which includes strategies for negotiation as well as communication
enhancers, is beneficial for EFL training” (Nakatani, 2010, p.128). The results from the interviews,
students tried to use CSs so that they maintained the conversation. Since students had a speaking
test for four minutes, they felt their speaking ability improved according to students’ interviews.
According to the interviews, students claimed that they could talk more than six minutes which
they have never been tested. Such answers are positive to the second question.

RQ3) How does the integration of speaking and writing improve their communicative
competence?

Brown (2009) points out that “the integration of the four skills-or at least two or more
skills-is the typical approach within a communicative, interactive framework.” He also points out
that learner-center instruction implies several skills in developing communicative competence.

In this class, students spend most of the time to speak in English in various pairs. It means
that they need not only to speak, but also listen to others. When they write some sentences for Fun
Essay, they tried peer-editing. It means that they need not only to write, but also read to others. The
integration of speaking and writing leads to learn four skills. The results from the post-survey were
positive about writing. It is because they could reflect when they write sentences before they talked
about the topic in pairs. Once they summarize their idea and write it down in a handout, they can

talk in pairs smoothly. They thanked their peers about the peer-editing. Through the peer-editing,
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they understood how to write more than 25 sentences through a year.
In summary, students engaged in the integration of speaking and writing with peers. It

resulted in improving the communicative competence by peer- editing and recursive practice.

7. Conclusion

The results of this research revealed that their improvement of communicative
competence through the integration of speaking and writing. Communicative competence has four
competences: (1) grammatical competence, (2) sociolinguistic competence, (3) discourse
competence, and (4) strategic competence” (Savignon, 2002, p.40). According to the qualitative
research, activities which were conducted by students for a year were helpful to improve these
competences. When students wrote longer sentences with peers, they corrected grammar and
commented related to negotiation of the meaning. Awareness of those aspects in their essay
encouraged them to speak fluently. However, peer editing takes time unless they get used to doing
it. Thus, the researcher needs to be care about explanations in caution.

A finding about a topic about a world problem leads that students enjoyed gaining new
information and widen their knowledge. On the other hand, the topic after it was not effective
because of time limit. The essential aspect of proper topics was the availability of proofs of the

improvement of communicative competence.
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Appendix A

My AR goal

I want my students to talk in English with their partners using communication strategies.
I believe that introducing communication strategies help students speak more. (see Sato&
Takahashi)

Research questions

1. How do students participate in communicative activities and change their attitude?

2. How do student learn to use communication strategies and develop their speaking
ability?

3. How does the integration of speaking and writing improve their communicative

competence?

1. How do students participate in communicative activities and change their attitude?
1. ZNEND FE Y ZIZOWTHRFETY TAA— N ERFEETDHZ LT Lo TTN?
2. TNEND FE Y 7 DR T—FNPNTZE S S DI T2 ZULRE T,
8. VIAA—RNELFFETHT L T—FRE Lo bEY 7 TT N2 EENITRET
ERAS

AU RE Yy 7 TRT ZZEZTIT 9 small talk (R L7 CTT0, £io, o0z
DT EIFTRATT N
5. Wi TR T HIELETTEDLLRDIIR ST EITRATT D,

2. How do student learn to use communication strategies and develop their speaking
ability?

1. Conversation strategies |¥& 564 el D DITHICSLHE L2 ?

2. openers/ closers, fillers, shadowing, follow up questions O TE L fFE-7=H DI T
JARN

3. Conversation strategies #fif 5 Z & TTEX AL T2 2 EIFRATT N ?

4. 77 A A= M ZFEETDRHIREZ DT TN Z & iFR AT

5. Rl T DFRINTZATZARS RV E LR, KFE2 LTS FTEELZZ &iTd 0 4
2

3. How does the integration of speaking and writing improve their communicative
competence?

1. Transcrlptlon T AHZEIIEHEEIRYIRDDITHENLLE LTen?

L EmEANME LT L ADIFAEY —F U T HEE L TWLRETT N, T e b
transcription X°% fun essay ZH#§ N TV DT,
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3. Fun essay (&Fh7 A hDORIZTEMRSIHE D) & transcription (SFET A b O &% F, 72 A3
HEL) TEHELLBRAE—F U I HITERS7Z LT E 30

4. Speaking X°> writing # 1 fF[H{T 9 Z LITHE Lo 72 TT N ?

5. T—<NEX LN GASTRRERNT 5 X 212720 F Lz,
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Appendix B
PEEREILOWTOT v —h 2 A
34 M ( ) AT ( )
COMEIE. AHSADINETOEEDFEEICOVTIEEL, SEOREICKRITHIDICHENET, TR K
TRIHYEBADTEEIZEEZALFZS N, ZHOBWVNES&HLIBBELLET., 2028EBETY.
Fo—bREITES, 2A128 (&) ORFEICHE-TETLCESL, ZHALALIBRELLET,
My research questions
1. How do students participate in communicative activities and change their attitude?
2. How do student learn to use communication strategies and develop their speaking ability?
3. How does the integration of speaking and writing improve their communicative competence?
Partl
FFEONZONWT, BTEEDREFEEE~Y—7 LTLKEEN, (4ACi30%., 2AZIDE2F T EEW)
L EIAhiEonT
6 ASMIERDONCETIENTED A5MIE3. ARIDEV RN LEET LN TED
4 3ERIERDOMNIETZENTED 8 34MIE3. 4EIESFEVARRLFHTIENTES
2 2R ONICEETIENTED 1 2ME3. AEESEV RNOFETZENTED
2. RARSNT

ol

6 EAESKEOHFEO 8FIL LHMETEDL B SLARKEDHGED 7TEILL EHMETE S

4 EAESKEOTFEO 6FIL LBETES 3 EARSKEOFFED 4AFIL LHFETE S

2 AERKEOWRFED 3EL LWARLIFTE D 1 ALK EORFEDN M TE 20
3. BEIieonT

6 B80ZELLFES Z LRTXD 5 TR EESZLNRTED

4 60 LEEC - LRTXS 3 A0 FELLEESZLRTED

2 20FERELOE ZENTEXRY 1 EZEpnTERY

4. Conversation Strategies {Z-DV\T
(1) Fillers (Well / Let me see / Ah % &)
6 SELEEUNICEEIEAREAEZMES LN TES 65 IEILLEEUIIES 2N TES
4 2/ EEUNCEESEREXHAES> LN TED 3 2ELEEYICES LN TED
2 1ENIES ZENTED 1 S ZenTERN
(2) Rejoinders (I see. Nice. Real ly?%xEZF>THLVILEITD)
6 SELEEUICEEIEAREAEZMES LN TES 65 IEILLEEUIIES LN TES
4 2/ EEUNCEESEREXHAES> LN TED 3 2ELEEYIES LN TED
2 1ENIES ZENTED 1 fES ZenTERY
(3) Shadowing (FHFENZ o RELMRVIRLZY, F—TU—FLRDIFELZRVELELVTD)ITOVT
6 SELEEHUNICEESEARAEZMES LN TES 65 IEILLEBEUICES Z LN TES
4 2FPIEEUNC S ESERKRBAMES 2L TED 8 2ELLEEUNIES Z L TED
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2 1ENIMES ZENTED 1 fEHZENTERD
(4) follow-up questions IZ-2V\ T
6 SELEEHUICESESEARAEZMES LN TES 6 IEILLEBEUICES Z LN TES
4 2/ EEUNCEE S ERRHAES> LN TEE 3 26D EEYICHES LN TED
2 1[ENIES ZLnTED 1 fEHZENTERD
Part2
BFEOEENICONT, Y TRHEEFEFE~—I LTLIEE,
L JEEETRET 2 LI2ONT, EEK T TWETN? (4 AIIXO%E, 2 AIKITNEDTTIEEW)

4 ST ERNR Y BRICEEEDS  3ZVOREWIHINENTZNWI LITEAD
QASTENMITENENT-NWIENEZRD 1 VRV RETCHELZ 2, SETRAEETHD

2. EFEORESRICHIME TTD, oo TR RETT I,

6 LTHZEO/HY B £O58S 4 FpFE»HHES 8 HEVEDRV 2 Z5HEbRn
1 &< Ebn

3. A 2= —valER) (T U—sRL) ZRLUTEEZESI LIIBRHTT N, £, iy
T

6 LTHbTOES B XH5/HY 4 FrErlS 3 HEVHEDRY 2 5HEbARV
1 &< Ebn

4, Performance test HE (ZIa=mh— g VEERIOFE) THMEXITSMLTWETE, £, Th
X728 TTD,

6 LTHTOAS B 5SS 4 F£rErlS 3 HEVHEDRY 2 25HEbARV
1 2 b
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5. Writing iXATM & TTh, THEZOHEAZENTLLEI,

6 LTHESES B O/Y 4 FaFEsES 3 HEVEDRW 2 O Ebhv 1
£ EbRN
6. BERBRBUATEDS BVWHEFELZEFH L TWVETH, £72, FOXIREBELTWETH
6 IFFBHLTCWS B HSHEE 4 H4PREE 8 H3HEE 2 #H1, 2HEE 1 £<
LT
Part3 (4 HIZiXO%. 2 AIZiThE2FTIEEW)
1. EOBE—FMILI-nwTTNn? Ox2iF5
AE—=F 7)) | VA= T FGATA T |\ V=T 9477
2. FEEDEZX A LRV TN TTN20% 21T 5
v, & TH Ehontnz | btz | £ Ebn
EN A (= AAY-4
3. Rejoinders (I see. That’s nice. That’s too bad. Oh yeah? Uh-huh. Really? etc.)

b FE¥ELL FCT& | 3~4fETE D QFE¥HCX 5 | 1fEETES
%

TX 720

4. Shadowing

SV # AL, You &
Z T Shadowing 73 C
ERAR

SV # A#LTC Shadowing A C& | B G T 72 L | TEARW

Shadowing 7% C &
60

LN, HixYou ICE 25D %5
ﬂ(bi 50

5. Follow—up questions

REEEFT DO | REEEFIT LI, 200 | HEETROEMMN T | Ty
FICLEHLOVEMEZT | HILWVEREZT L2 LRTE | &5,
HILEINTE D, %

Part5. (4 RicidO%, 2 A% EDITTILEEY)

1. &

HFERFTOREEMS 5 LEATLHBHEZENTSEE N, BE, KFERFORELR- T, MOHMITGT (U2
o) LRELUETH,
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4 A

2 A

2. NI F—2UATANEITHZ & T, DREOEFIZEDLIBREBHVELEDN, S TORREE

WTLEEN,

4 H

2 A

3. Transcription #4179 Z & T, HRIEDEFBIZEDEIBREBARHVE LD, S FTORBREENTL

7ZEW,

4 H

2 A

4. KERTFEORETHBMVWIELERS bORHIITFNTIEEW,

2 A

5. 5FETCONRT+—< VAT A MR LTHDEMEEZ LT &Y, (O&DiF5)

ETHhichos | hickhomB 1 HE0 hickhs | &L T bR
7= E 9 9 7= b wn Mo 7-

6 H H R
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6 H Free time

7H

AN BT

9 A
FARAE—H—&

10 A

BT T OOHHICS
WTTHT D 72 WANELA
(Rt 3 )

10 A
If & 72 TV Ffl

114
B R

1A ¥Rz X7

DT A4 ANy ay

ETNENO PT TO

Transcription

6. 1371272 - 7= Performance test [Zfif T3y, HAZEW T ZEV,

ZOM AR ERHNTESE ! (VT L, AR E)

T NE S TEVE LT,
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it Food shortage problem
~ your research~

Stepl. Ask your partner about the problem.

(D What country did your partner research? Where is the country?
@ What are the causes?

(® What are they doing to solve the problem?

@ How are you going to help these people?

o 1t 57 3th (=]

5,000km

1 1 s
T150,000,000
wEn 1

note

Questions




Food shortage problenn

Stepl. Ask your partner about the problem.

(D What country did your partner research? Where is the country?
@ What are the causes?

(® What are they doing to solve the problem?

@ How are you going to help these people?

q 1 573tk )

5,000km

L L -
150,000,000
wER i

You can add number in the map, so that you can see other countries well.

ex. @Ariko

@ ©®
@ @
3 ®
@ ©
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Step2. Write a summary what you heard from your partner.
No.1
Your name ( ) Your name ( )
Summary Summary
Checkbox Checkbox
L1 I could understand my partner’s topic. L1 I could understand my partner’s topic.
O What's that?/ What does OOmean? O What's that?/ What does OOmean?
O Oh, really?/ | see. / Me, too. (Rejoinders) O Oh, really?/ | see. / Me, too. (Rejoinders)
[0 Shadowing [0 Shadowing
O Pardon?/ Sorry? O Pardon?/ Sorry?
O Well,, / Let me see. / That's a good question. O Well,, / Let me see. / That’s a good question.
(Fillers) (Fillers)
Your name ( ) Your name ( )
Summary Summary
Checkbox Checkbox
] I could understand my partner’s topic. 1 I could understand my partner’s topic.
O What's that?/ What does OOmean? O What's that?/ What does OOmean?
O Oh, really?/ | see. / Me, too. (Rejoinders) O Oh, really?/ | see. / Me, too. (Rejoinders)
O Shadowing OO Shadowing
O Pardon?/ Sorry? O Pardon?/ Sorry?
O Well,, / Let me see./ That's a good question. O Well,, / Let me see. / That’s a good question.
(Fillers) (Fillers)
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No.2

Your name ( ) Your name ( )
Summary Summary
Checkbox Checkbox
1 I could understand my partner’s topic. L1 I could understand my partner’s topic.
O What's that?/ What does OOmean? O What's that?/ What does OOmean?
O Oh, really?/ | see. / Me, too. (Rejoinders) O Oh, really?/ | see. / Me, too. (Rejoinders)
O Shadowing O Shadowing
O Pardon?/ Sorry? O Pardon?/ Sorry?
O Well,, / Let me see. / That’s a good question. O Well,, / Let me see. / That’s a good question.
(Fillers) (Fillers)
Your name ( ) rYour name ( )
Summary Summary
Checkbox Checkbox
I | could understand my partner’s topic. I I could understand my partner’s topic.
O What's that?/ What does OOmean? O What's that?/ What does OOmean?
O Oh, really?/ | see. / Me, too. (Rejoinders) [0 Oh, really?/ | see. / Me, too. (Rejoinders)
[0 Shadowing [0 Shadowing
O Pardon?/ Sorry? OO0 Pardon?/ Sorry?
O |

Well,, / Let me see. / That's a good question.
(Fillers)
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Well,, / Let me see. / That's a good question.
(Fillers)




No.3

Your name ( ) Your name ( )

Summary Summary

Checkbox Checkbox

I I could understand my partner’s topic. L1 I could understand my partner’s topic.

O What's that?/ What does OOmean? O What's that?/ What does OOmean?

O Oh, really?/ | see. / Me, too. (Rejoinders) O Oh, really?/ | see. / Me, too. (Rejoinders)

O Shadowing O Shadowing

O Pardon?/ Sorry? O Pardon?/ Sorry?

O Well,, / Let me see. / That's a good question. O Well,, / Let me see. / That's a good question.
(Fillers) (Fillers)

Your name ( )

Summary

Checkbox

I | could understand my partner’s topic.

O What's that?/ What does OOmean?

O Oh, really?/ | see. / Me, too. (Rejoinders)

[0 Shadowing

O Pardon?/ Sorry?

O Well,, / Let me see. / That's a good question.

(Fillers)
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self-assessment sheet 5-minute Conversation
Topic : Food shortage

Class () No. ( ) Name ( ) Date : ( )

1. How I prepared for the conversation in pairs:

2. Here are three things I'm proud of.

3. Here are three things I said that I want to correct:
Example : I am exciting. — I am excited.
I like the singer is Higedani. — The singer I like is Higedan. —

My favorite singer is Higedan.

(1

©)

(3

4. I used conversation strategies such as .........
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seful things my partner said... Suggestion for my partner

6. Goals for next timed- conversation.

7.0n a scale of A+, A, B, C, F, I would give myself for my part.

Let’ s do our best together!
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Fun Essay Topic

Rubric for Fun Essay

3 2 1
Design The essay contains | It has | It colors a lot.
pictures/photos pictures/photos There are not
The layout is | You used only one | pictures or photos.
well-structured. color.
Length You wrote more than | You wrote between 11 | You wrote 10
l4sentences to 13 sentences sentences.
You have to add
sentences from
other students’
advices.
Content You explain yourself | You not only answer | You answer the
well. well, but also add | question.

explanations in each

question.

Bonus point

If Your Fun Essay is
very good in one of
the three categories,
you get a bonus

point.

Total

10

* Please write your essay with a pen.

Deadline (

)

*If you hand in this after the deadline, your score will be half of the result.

*You have to do it by yourself.

*I may put your essay on corridor/ on our school’s homepage.

36




Step 9. Writing Assignment #2
1. What I want to say. Write 15 sentences about the topic. (Count words)

[ words)

2. New vocabulary GARE=LEZFTLEHTHEIS)

3. Write 3 new questions

37



Step 10. Peer Editing #2

Read partner’s essay and comment it.

Your name ( ) Your name
( )
Comment Comment
Your name ( ) Your name
( )
Comment Comment
38




Step 11. Writing Assignment #3
1. What [ want to say. Write 15 sentences about the topic. (Count W

[ words])

2. New vocabulary GARI=LEZTLHTHEIS)

3. Write 3 new questions
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Step 12. Writing Assignment #4
1. What I want to say. Write 20 sentences about the topic

[ words])

2. New vocabulary GARE=LEZZFTLEHTHEIS)

40
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Writing Assignment 4

Fun essay

Class No, Name
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