Final Report
Keiko Takahashi

Title: What do students learn from their peers through true communication?

Context:
Level: Second Grade Senior High School
Classsize: 36 students (from April to July) and 18 students (from August to March)
*The lass was team-taught by two Japanese teachers for the first four months.
Time: 50 minutes x1 class / week
* Communicative writing class was offered once a week as a part of English Expression II class.
Textbook: Original Materials for “communicative writing class”

Problems:
1 Textbook. There are a few communicative activities in a textbook. Thus teachers have to

develop the activities and materials in order to improve their communicative abilities.

2 Students’ communicative abilities. Students had few opportunities to express their
experiences and opinions in the previous year. As for speaking, students didn’t learn
Conversation Strategies (CSs) at all in the previous year.

3 Students’belief. Students are used to the grammar-translation method. They believe that
communicative activities are less important for their overall proficiency than grammar
study.

4 Assessment. There were no performance tests in the previous year. Thus teachers have to

create a new assessment plan by developing better performance tests and rubrics.
5 Teacher collaboration. Teachers are not used to share their materials with other teachers.

Goals:

1 Students will be able to write in more than 150 English words on daily topics.

2 Students will be able to speak in pairs in English for more than 4 minutes based on what
they write on daily topics.

3 Students will be able to be autonomous learners through peer-editing, self-assessment,
and portfolio assessment.

What I did:
1 Iintegrated writing and speaking activities through daily topics listed below.
Topics Performance Task (speaking) Performance Task (writing)
1 Three Thing about Me 2-minute conversation 120-word composition
2 People I Admire 3-minute conversation 140-word composition
3 Summer Vacation 3 minute conversation 120-word composition
4 The School Festival 4-minute conversation 140-word composition
5 The School Trip to Okinawa  4-minute conversation 160-word composition

6 Malala’s speech at United Nations ~ recitation contest

2 Iintroduced Conversation Strategies (CSs) listed below over the year. Students practiced
one or two CSs in each topic as well as recycled previously learnt ones.
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Topics Conversation Strategies (CSs)

1 Three Thing about Me Shadowing Howaboutyou? Sounds great!

2 People I Admire Follow-up questions (Why’s that? Who’s that? )
Doyouknow...? Letmesee... Pardonme?

3 Summer Vacation Me, too. Me, neither

4 The School Festival Follow-up questions

5 The School Trip to Okinawa What does that mean? What do you mean?

3 Iintroduced peer editing of the compositions, common errors and fun essay writing. I
focused on the process of writing and facilitated ‘noticing’ for grammar points.

4 Iintroduced recorded conversation in Topic 4 and Topic 5. Students recorded their timed
conversation on their smartphones and transcribed what they had talked. Then they
analyzed their conversation and set a goal for the next conversation.

5 Iintroduced alternative assessment. Eleven performance tasks were created with the
analytic rubrics. Assessment components were 1) term examination (50%), 2) fun essay

(30%) and 3) speaking test (20%).
6 Iteam-taught with Japanese teachers from April to July to share the teaching methods.

Results

1 Student Survey
Speaking and Writing skills

Students evaluated their own writing and speaking skills in July and February, comparing
those in April. The survey shows that they noticed that their writing and speaking skills
improved. For writing skills, as in Table 1, the number of students who felt “I could write 50 or
fewer words about a topic” decreased from 84.4 % to 27.8 % over the year. The number of
students who felt “I can write 150 or more words about a topic ” increased from 3.1% to 36.1%.

Table1 Writing Skills (n=35)

1 2 3 4 5
1canwrite 50 1 can write 100 1 can write 150 1 can write more
I can hardly write wordsabout a words about a words sentences than 150 words Mean
topic. topic. about a topic. about a topic. soore
April 28.1% 56.3% 12.5% 00% 3.1% 19
Feb 5.6% 22.2% 36.1% 13.9% 222%% 33

As for speaking skills, the survey asked students about timed conversation. Table 2 shows
that the number of students who felt “I can hardly speak for two minutes” decreased from
28.1% 10 2.9%. The number of students who felt “I can speak without compositions for two
minutes” increased from 31.2% to 71.4%.

Table2 Speaking Skills (two-minute conversation) (n=35)

1 2 3 4 5
. I can speak Icanspeakaloud  Icanspeakwith  Mean
I can hardly speak. ngl:nspeakuls;ng without withoutany emotion without  score
positio compositions. compositions. any compositions.
April 28.1% 40.6% 28.1% 31% 00% 21
July 29% 229% 45.7% 25.7% 29% 30
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As Table 3 shows that the number of students who felt “I can speak for three minutes using
compositions” decreased from 37.1% to 5.6%, and increased from 0% to 50% for those who
felt “I can speak with emotion without a composition for three minutes.” As in Table 4, in
February, 71.6% reported that they could speak for four minutes without compositions.

Table3 Speaking Skills (three-minute conversation) (n=35)

1 2 3 4 5
. I can speak Icanspeakaloud  Icanspeakwith  Mean
1 can hardly speak. Izr;sp&kuls]ls.ng without withoutany emotionwithout  score
positio compositions. compositions. any compositions.
July 29% 37.1% 42.9% 17.1% 00% 27
Feb 00% 56% 19.4% 25.0% 50.0% 42
Table4 Speaking Skills (four-minute conversation) (n=35)
1 2 3 4 5
. I canspeak 1 can speak aloud 1 can speak with
I can hardly speak. I(;l:nspmku;ng without without any emotionwithout =~ Mean
positio compositions. compositions. any compositions.  score
Feb 2.9% 26.5% 26.5% 17.6% 26.5% 34

In summary, students made progress in both speaking and writing skills through timed
conversation and writing essays on daily topics. It is noted that all the students could manage
5-minute conversation in a speaking test held in January and they wrote an essay in more
than 150 words. However, 29.4 % felt that “I can hardly speak or I can speak using
compositions for four minutes, ” and 63.9 % felt that “I cannot write 150 words about a topic”
in February. It may be difficult for students to have confidence in speaking and writing.

Other English Skills and Basic Grammar

Students evaluated their own listening and reading skills and their knowledge about the
basic grammar they had learned at JHS. It should be remembered that students reflected
three kinds of English classes (Communication English IT, communicative writing class in
English Expression II, grammar class in English Expression IT) when they answered these
questions.

Tables ListeningSkills (n=35)

1 2 3 4 5
I can hardly Icanunderstanda Icanunderstand Icanunderstand  Icanunderstand M
understand. little. abouthalfofit.  almost everything, well. sgne
April 31% 21.9% 50.0% 250% 00% 30
Feb 28% 16.7% 13.9% 66.7% 00% 34

Table6 Reading Skills (n=35)

1 2 3 4 5
1 can hardly Icanunderstanda Icanunderstand Icanunderstand Icanunderstand  Mean

understand. little. about halfofit.  almast everything. well score
April 00% 28.1% 40.6% 31.3% 0.0% 30
Feb 0.0% 16.7% 33.3% 50.0% 00% 33




Table7 Basic Grammar (n=35)

1 2 3 4
I can hardly Icanunderstand  Ican understand I can understand Icanunderstand ~ Mi€an
understand. alittle. about halfofit. almost well score
everything,
April 3.1% 18.8% 46.9% 28.1% 3.1% 31
Feb 28% 22.2% 38.9% 36.1% 00% 3.1

As Table 5 shows, the number of students who felt “I can understand almost everything I
listened to” increased from 25.0% to 66.7%. However, their reading skills and their knowledge
of basic grammar were not improved significantly over the year as in Table 6 and Table 7.
Follow-up interviews and questions are needed to understand their learning process.

Attitude toward English Expression II class

The two questions were asked about the class, which included both grammar lessons and
communicative writing lessons. As in Table 8 and Table 9, students’ general tendency of
understanding and enjoyment of the class didn’t change significantly over the year. What
activities they did/didn’t enjoy should be investigated to better understand students’

preference of learning styles.
Table8 Do you understand the class? (n=35)

1 2 3 4 5

No, notatall No Cannotdecide Yes Yes, very much ?mea;
July 5.7% 11.4% 57.1% 22.9% 29% 3.1
Feb 0.0% 11.1% 44.4% 33.3% 5.6% 32
Table9 Do you enjoy the class? (n=35)
1 2 3 4 5 Mean
No, notat all No Cannot decide Yes Yes, very much score
July 8.6% 2.9% 48.6% 25.7% 14.3% 33
Feb 00% 8.3% 47.%% 41.7% 28% 34

Attitude toward English

Students were asked whether they liked English in general. Here again, as in Table 10,
students’ general tendency of preference didn’t change significantly over the year. However, it
should be noted that the number of students who do not like English at all decreased from
8.6% 10 2.8 %.

Table10o Doyou like English? (n=35)

1 2 3 4 5 Mean

No, notatall No Cannot decide Yes Yes, very much score

July 8.6% 29% 51.4% 28.6% 8.6% 33
Feb 28% 56% 58.3% 278% 5.6% 33




2 Studentsreflection reports
What students learned from their peers
<English expressions>
1 Wehad alot of timed conversation with different partners. I learned many expressions
from my friends. (7)
2 Itisimportant to use easy English so that my partners can understand what I want to say.
(3
3 We can express many things by using simple English constructions. (2)
<Conversation Strategies >
4 Itisimportant to listen to partners’ talk carefully and respond it. (1)
5 If we ask follow-up questions, the conversation becomes more interesting. (2)
6 My friends use “Let me see...” in the conversation. I want to use it, too. (2)
7 Using gestures are helpful to understand the conversation. (3)
8 “Shadowing” is useful. I really have to listen carefully and understand what my partner say
in order to repeat the words. (1)
9 Giving examples and using gestures are helpful for my friends to understand what I want
tosay.(2)
<How to deepen and expand the topic >
10 Conversations help me write more about the topic because I can get more ideas during
and after conversations. (2)
11 Iadded sentences after peer editing. The comments and questions from my friends are
helpful to deepen the topic. (2)
<How to make conversation more interesting and valuable>
12 Talking about our own experiences is interesting. (1)
13 Listening to the episodes (of the person my friends admire) is fantastic. We can learn
about his/her lives more. So telling episodes is important. (1)
<New information which can broaden their views and interest>
14 Ican learn about famous people I wasn't interested in before, which is an exciting
experience and can broaden my views. (1)
<About the lives and ideas of their friends>
15 Icanunderstand my friends better, because I have plenty of opportunities to talk with my
classmates I don’t talk with much in my daily life. (1)

In summary, students learned a lot from peer-interaction, especially timed conversation.
They were motivated to use Conversation Strategies (CSs) and learned how to use CSs in
timed conversation, which led them to have true communication. What’s more, some
students were aware that they could broaden their views and promote mutual understanding
through pair conversation by sharing their ideas and experiences. As for other interactive
activities such as peer-editing and essay reading, students didn’t mention much in their
semester reports. Follow-up questions and interviews are needed to better understand how
and what they learn from their peers.

3 Speaking Tests

A semi-speaking test was given twice a year. In the test, students talked about the topics
they had practiced in class, but a topic and a partner were decided on the spot by drawing
cards. In the first speaking test held in July, students tried their best using a few conversation
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strategies they had learned. However, most of their conversations were based on what they
had memorized. There were several pairs who started to verify the meaning, to ask follow-up
questions and to make some comments on the spot as in Clip 1.

Clip 1 from 1t speaking test in July
Topic 1: Three Things about Me!

— ClUt——-
S1: Clarinet is my buddy.
S2: Buddy? (shadowing & asking for meaning)
S1: buddy. (using gestures)
S2:Ah... buddy.
S1: Buddy. buddy,.buddy.
S2: Friend? (using a synonym)
S1: Friend. Friend.

Ah... Hisnameis... Ah, Clarinet name is ... ‘Kurajiro’. (giving more information)
S2: Kura.. Kura... Kurajiro. (shadowing) Why? ... Why? (follow-up question)
Si: uh... feeling.

— cut ————

In December, all students watched six video clips including clip 1 above, and they learned
how to negotiate the meaning, how to ask follow-up questions and how to make comments in
order to make more natural and spontaneous conversation. As in Clip 2 and Clip 3, more
students started to negotiate the meaning by verifying the meaning, asking follow-up
questions and making some comments on the spot.

Clip 2 from 2 speaking test in January
Topic 5: The School Trip to Okinawa
_cut_.

S3: I enjoyed watching jellyfish.

S4: Jellyfish? (shadowing & asking for meaning)

S3: Ah, Jellyfish.....uh, is ... very soft. (giving more information)
Soft .(using gestures)

S4: Soft .(using gestures)

S$3: It ... um ..its color um.. clear and white. (giving more information)
Jellyfish! (using gestures again)

S4: Oh, I know. I know.

—_—Cut——-

Clip 3 from 2rd speaking test in January
Topic 5: The School Trip to Okinawa
—_—Cut—-
S5: Ilearned the battle of Okinawa form Ms. Tamaki's story.
S6: Oh...
S5:1...shocked ... her words. “I'm ..env ... envi ... envious ... )
S6: envious? (shadowing & asking for meaning)
S5: envious means....
S6: envious? (shadowing) What does that mean?( asking for meaning)
S5:If if...you... want something (giving example) and ... other people have ... the thing
you want. So you use it, you may be felt ... you may be ....envious.

S6: OK.OK.
—-cllt——-
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What Ilearned

1 Studentslearned not only Conversation Strategies (CSs) and English expressions in timed
conversation, but also they learned about their friends, which promoted mutual
understanding, and they broadened their views and interest by acquiring new information
and ideas from their friends.

2 Students can learn how to use CSs from repeated timed conversation with different
partners. Follow-up questions and negotiating the meanings are difficult to learn, and it
takes time to learn even easy CSs. Showing the video clips of their speaking tests is a good
way to be aware of how and when to use CSs.

3 Record conversation is also helpful to reflect what CSs they use and what English they
speak in actual conversation. I introduced this activity only twice, which was not enough,
and students started to ask more follow-up questions and started to negotiate the meaning
after analyzing their conversations.

4 Teaching “shadowing,” repeating key words or a whole sentence while listening, is
effective for beginners to have true communication. They started to listen to their partner
very carefully, which led to help them negotiate the meaning.

5 Integrating writing and speaking activities is effective to improve both speaking and
writing skills. Students tend to write funny sentences using line translation application or
they tend to use difficult expressions they hardly manage to speak. Pair conversation
prevents them from writing funny or difficult sentences they don’t use in speaking.

6 Students need more opportunities to reflect their learning. Students’ reflection reports
show that not many students were aware that what they were learning and how they were
learning. We need to show them how to reflect their leaning process to become
autonomous learners.

7 Introducing performance tests, especially speaking tests, with analytic rubrics is vital for
communicative class. Students used the rubrics as their goals of performance tasks. Then
they were actively engaged in speaking activities in and out of the class especially before the
speaking tests.

8 Team teaching is good for some teachers and facilitate teacher collaboration. By teaching
together, we can share teaching procedures and teaching techniques. However, we should
be careful not to have a situation in which only one teacher takes a responsibility to develop
the materials, which may hinder teacher collaboration.

Future issues

1 Iwould like to share the responsibility for developing the materials and curriculum with

other teachers and promote teacher collaboration and teacher learning.

2 Iwould like to create better input. Students need some model writings or readings before
they started to talk and write about a topic. Good input leaves the space for originality and
creativity for students, and developing such model writings are needed.

3 Iwouldlike to provide various reflection activities for students to be more autonomous
learners.

4 Iwouldlike to issue more newsletters and share the students’ comments in class.

5 I'would like collect more data from open-response questionnaire, observations and

interviews to better understand students’ learning.



Lesson Plan
Level: 2nd grade at Senior HS
Class Size: 18 students
Time: 50 minutes x1 class / week
Textbook: Topic 5 The School Trip to Okinawa (Original Materials)
Goals: Students can write and talk about their school trip to Okinawa by asking follow-up
questions and explaining the episodes.
Objectives:
1) Students can write about the school trip with 180 words.
2) They can talk about the school trip for four minutes, using conversation strategies(CSs)
such as follow-up questions and negotiation of the meaning.
3) They can use the construction and expressions they have learned to express their
thought and feeling or to describe the situations of episodes.
7 Procedure:
1) Dayone:
Warm-up: matching the pictures and the descriptions
Model essays: reading three essays from the previous year
Brainstorming: mapping HW: scrambled sentences
2) Day two:
Conversation Strategies (CSs): follow-up questions
three questions: short conversation with basic three questions
18t writing activity: 100-word composition HW: first drafts
3) Day three:
CSs : What does that mean? What do you mean?
Peer-editing: good points, questions and comments HW: model essays
4) Day four:
CSs (review): three questions and CSs
Common Errors: noticing
ond writing activity: 140-word composition HW: second drafts
5) Day five:
Peer-reading: 1.5 minutes X 2 times
Timed conversations: 4 minutes x 3 times HW: Performance task (Fun Essay)
6) Day six:
Recorded conversation: recording and transcribing their conversations.
HW: self-evaluation of recorded conversation
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7) Day seven:
Performance test: 5-minute conversation



<IKT3—TAPE1>
BERTORGTREEIIATHERC LSV ELE, HRSERGOBLHPRETTERALZL
ERDIE, ISAPPENEOITRGEEBVNTSES L, TEY—-FPHRIREXRGHASH
LS<RmeEL&>,

A EHY AL BE TRHLMBE, AKRENRVET, HITRONER. $ETOARORE
KEMIZESNTND D L, X, I a—FPHHLETRVTERZ LTSRS,

EextRON-TVY I ERETH
Fun Essay Topic: School Trip to Okinawa
@ Design

A(3points) 4 IR FRERNDHS, ¥F TN EFTHE, VAT Y MIIRER GRS,

B(2points) A FRMLERNRDHD, HTF IS LTTH S,
C(1point) BR—EBLIESTVERV, 4T X FRFEHMR2NY,
*RLRHE TR L, B-ARPRUTHL S L, HEORE, 0 RIS,
TRIEFCTORVEE, 1 AMA.
@ Length
A'(4points) 1 8 1 EELAERWTH S,
A(3points) 160~180H/JFVTH3,
B(2poins) 14 1~160B/FNTHS.
C(lpoint) 130~140BEHTHS,
@ Content
A(3points) EERHITIZONTD 3 SDEAKMZ SV THBRBRP—E /— FEZRTRLL
BNTHD, BLEZLRANOBRALETNTH S, RKBVATTHS,
B(2points) BEREEITICOWVWTO 3 ODERFMIZ >V THERBRIE Y — FEZITRLL
HBNTHS,
C(lpoint) BEFEHITFIZOVTOSO2DEXEMIZOVTHFNTHS,
® Grammar and Organization
A (3 points) CommonEmors THRY Eif b XiBA L, HEBEORY BRELLBHITTVS,
NicEHLBERDH Y, BEOZ LILBHRBERE> THNTH S, HREIE BRI
RT3,
B (2points) Common Emors CTHRY LiFbh7-XEMA L, HEORYNRELL T TS,
XiIcEHELBHENRDHY ., BEOZLRBERELSTHENTHS,
C(lpoimt) && Y&, ARVHH DMK L 5,
® BonusPoint 1 point
ERDO AN CHIENTHERE, F—TAR1/BbLLS,
s»ave
H B ( )

<NKNT72=-TARN2>

SR UHNMCISANABREBERTIEOVTELLTHET. HRKHS LANPED. TR
REO0T, EVCRALBRVSHSBIXEMIP TS 284,

EBAYH, TOBTLEVOT, REOA—FF—2BRTHEN. £=, FE 2 2T 5 M (School
Trip to Okinawa) 2 RO E ¥, %=, YADRHKIL, RTUFAREL LT, SRCFALRERLISF
—ORBE+HZE, STFELTIHEY, SHOBBELLT T—LAENGY 245, QEORP TR
LER, TOEEREE CHITTIFE,

Speaking Test
Topic: School Trip to Okinawa

SRR

® Fluency
A(Spoints) RHOHANZS M. REXTCRFEERIB LN TRS,
B(3points) W4BALZHGL SAM,. REM T CREERRTIBLATES,
C(1lpoint) 5AMbLAERY, BRWLEBRAAS,
@ Content
A(Spoints) AP Y — FERATHLLEI S LATESZ BULAZLERB AL LTS
EXRTED, BTV TRIRER,
B(3points) BB/ — FERXTHLLETZLNTES,
C(1point) EERITIZOVTHENTESN, REMIZETZ LN TERN,
@ Delivery (Volume / Eye contact / Gesture)
A(3points) KELPCTRIO&D LETZ L AT 5, JT BT, Gesture % Eye contact &V 72385,
MEXBRL TS L EHIBTCE S, B< & ¥ Eyocontact A5 T& 3,
B(2points) L AXATEDS, ERiL, ¥HbM (K&ILM, Gesture % Eye contact) A5T2 5,
C(lpoint) 1ZEAYTERW,
® Accuracy
A(2points) RFENFIMTREL L THEBKAE LS, Common Errors CERY Lif b hi- TERB AT
LAYELLERD, topic iZOWWTOERNR3IHSORMINELL HER S,
B(1poimt) &aVx FIBVEHD, W ZHTEBARBRETIVBBCHEE SO,
® Conversation Strategies
A (S points) Follow-up Questions N+ZT& 5, LEMHNIE, BekOMBNRTE S, Sounds good!
Shedowing 72 ¥H13H bABICEE L THRAIR TR 5,
B (3 points) Follow-up Questions XX T& %5, Sounds good! Shadowing 2 Y135 4 C& 5,
C(2points) Follow-up Questions I3 T & 724 13 Sounds good! Shedowing % X351 T & 5,
D(1point) Soundsgood! Shadowing %2 Y83 HNKETE 5,

*Opener (How ya dong? Pretty good! ) Finishing (Nice talking with you! You, too.) ¥ VT RiEL 0, #b
BIé, TNBETERVWLZONFORIF/MLIALILDAERA,

S]S9 [, 30UBULIO 10§ SOLIqIY
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Conversation Strategies

1. Follow-up Questicas
Follow-up quessons ars e second, thind, fount., o questions that you sk about 6 1C.
Thece are twa ko of followesp

I YES/NO (Questions tat yos can sarwer “Yar™ or "No™ o)

Ond you ent Biue Seal
ce cream?

Topls§  Tha school tip 1o Okinawa

2__Thies Guestions Writa your snwwer in 12 sentences.
1 Whech place w Okinewa was the most imgressive fa you?

2 Whiat setrviry dd you enjoy mest in Okmana?

3 Wi i yom e shonst the burtle of Okinrst or werkd pesce?
Wt was the mon impressive place o evea oo Ba firt day?

Conversation Strategies
1 Asking for an explanation
‘What does that mean?  What do you mean?
Exaople
A: Goya? What does that mean?
B IUsa prees ble. Ity s it tastes
bitter.
Saka amdag! (¥—#—T 2 ¥ ¥—) fireworks

smnshin (=@ iza dancing hattel / halsai

2 Beelng if your parther understands
This phrase is much more satzrad thaa “Do yos eadersund ™

Do you know what 1 mean?

3 Showing you understand

1 know what you mean. 1 see.

What do you mean?
A: Well, prople ko their lives, [hels famllies, Basir hopes and thelr draama. Do
you know what | mean?
B: | know what you mesn.  We should stop fighting aad killing each other.

*Practice with your partoers.

Erample
A: War destroy everything
B: Everything?

Topk §  The school trip o Otinsws
*EUSLWIGIGE:  Classt INo( IName.

Anewer the foliowing questions xnd wiite e geeay in abot 100words.
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