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Takemi Morioka

1. Title: Improving students’ communicative competence through focus-on-form instruction

2. Context: ‘
(1) Level: 1st year students of junior high school

(2} Class size: 35 students
(3) Time: 45 or 50-minute-class, 4 classes per week
(4) Textbook: New Horizon English Course 1
(5) Problems:
* My students are very beginners, though some of them have learned English outside school.
Their exposure to English is extremely limited.

* They are taught in a teacher-centered style in most classes at school and are not used to pair

or group work.

3. Goal: -+ Students can introduce themselves and their friends and family.
* Students can ask each other and answer the questions.
» Students can use some conversation strategies and develop a desire to continue
conversations with classmates.
4. What I did
(1) Structured input and output activities
Before I got students to read the textbook, ! introduced target grammar with demonstrations and
then géve them structured input and output activities.
(2) Speaking Test
Students wrote their self-introduction in the first term and the introduction of their friends or
family in the second term and made a poster. They had a speaking test in pairs in front of an ALT.
First, one student introduced him/herself and the other student asked him/her two questions. The first
student answered the questions and the second student responded, "I see,” "Really?" etc. Next, the
two students switched their roles. They were evaluated based on the rubric. The partners and the
order to take the speaking test were determined by lot. Students did not know the information until

just before they took the test.



5. Results

Lisiening & reading skills

Both skills became better in July than in April, but the survey results slipped back in February.
Speaking skills

Speaking improved better and better. Many students commented on their progress in speaking.
Writing skills

Writing also improved greatly. The number of students who reported the improvement in their
writing was more than that about the other skills,

From students’ comments in the surveys and interviews

Students felt that they became able to write more English sentences and improved their speaking in

communicative activities,

Survey results in April, July and February

Figure |
Do you understand the content of teachers’
English talk and CDs?
CAlmostall D70% 0O50% O30% OAlmostnone
April 23.5 147 23.5 147 23.5
2.9
July 441 29.4 206 49
Februoary | 15.2 45.5 24.2 9 B.1
Figure 2
Do you understand the content of the dialogsin
the textbook? '
OAlmoestall O70% 0O30% 030% OAlmostnone
April 17.6 235 14.7 20.6 23.5
July 41.2 38.2 8.818.89.1
Februavy 27.3 36.4 21.2 9 B.1




Figure 3

About speaking

OI can introduce myself and my friends. I can also ask questions and
respond to the partner's answers,

07 can introduce myself and my fiiends. I manage to answer
gquestions. Icanask my partner one question.

OIcan introduce myself and my friends. I manage to answer
guestions,. but [ can't ask questions.

01 can introduce myself.

Ol can't introduce mysgelf and my fiiends.

Apl'il TT 7 i2)a i) 5.0l B | -
July 57 | 1TH] [X5m3.9
February AN [ 2 1,
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Figure 4
About writing

01 can introduce myself and my friends in 5 or more sentences.

01 can introduce myself and my friends in 4 or more sentences.

871 can introduce myself in 4 o1 more sentences.

0T can write my name, where I am from and one of my favorite things in

sentences,
OI can write the letters of the alphabet.

Apri? [88] 176 | 36.%5 | 206 | 176 |s8s8]
July 471 i 32.4 | 147 ;tgsl) 0
Feb;“m' 63.6 | 219 Teal3fsl

0

Survey results about rubrics

Figure 5

Was the rubric of the speaking test
useful?

OVery useful

OUseful

ONot very useful

ONot useful at ali




Figure 6

Could you understand the criteria?

3% 9%

" OVery easily
DEasily

QA little hard

OVery hard

Table 1: Students’ comments in response to the open-ended question: “How did your English skills
change?” in the survey in February, 2013

Writing

i became able to write more English sentences. (6)

I became able to write longer sentences. (1)

I became able to write my name and my favorite things. (1)

I became able to write more words. (1)

I became able to write English words and sentences more fluently. (2)
Speaking

I became able to speak more English. {4)

I became able to introduce myself fluently and respond to others” answers. (1)
Speaking & Writing

I became able to express myself about daily life in English. (3)
1 became better at putting Japanese into English. (1)

1 became able to use more English expressions and conversation strategies. (1)
I'became able to ask more questions in English. (2)

Reading & Listening

I became able to read English sentences. (1)

I became able to understand English in detail. (2)

I became able to understand long sentences. (1)

[ became able to understand what foreigners said. (1)

Grammar

[ became able to use verbs in sentences. (1)

I became able to distinguish simple and progressive aspects. (1)
I could understand English question and negétion forms. (1)
Others

[ feel my pronunciation has improved. (1)

My English vocabulary has inereased. (1)

I'became better at English. (2)




Table 2: Students’ comments in response to the question: “How did your English skills change?” in
the interview in February, 2013 (All the names of students are pseudonynis.)

+ I became able to write slightly longer English sentences. I became able to greet in English and talk
in short sentences. I became able to ask questions more fluently (Ichiro, a high-level male student).

* I became able to speak a little more and better. I became able to talk a little in English with my
friends. I became able to greet in English and talk about daily life fluently {Goro, a middle-level male
student).

+ I became able to write longer English sentences and more words. I became able to ask more
questions. My speaking skills have improved greatly. I couldn’t use rejoinders at all in April, but after
that I could use them easily. I became able to say, “I see” or “Really?” [ became able to speak about

. various things. I got more As in the second speaking test. [ became able to speak English, thlnkmg of
the meaning (Taro, a middle-level male student).

+ [ feel my pronunciation has improved. But in the second speaking test, I paid too much attention to
what I couldn’t do in the first one, so I couldn’t concentrate on other points (Akiko, a middle-level
female student).

+ I think my speaking skills have improved because I became to able to speak more fluently than
before. I was glad that I could ask and answer in various ways in the second speaking test (Haruko, a
high-level female student).

* I became able to understand grammar better. My pronunciation has become better than in the first
term. I became able te answer correctly and respond to others’ answers (Natsuko, a high-level female
student).

Table 3: Students’ comments in response to the open-ended question: “Why were the rubrics
useful?” in the survey in February, 2013

Explanation of evaluation

I knew how I could get a good score. (4)

T knew the assessment criteria. (1)

T knew what to do in the test. (1)

I knew how many questions I should ask. (1)

I knew loudness would be evaluated. (1)

[ knew how many different verbs I should use. (1)

[ knew what and how to speak. (1)

Preparation

[ knew how to prepare for the test. (2)

[ prepared questions to ask in the test. (1)

[ could write sentences according to the criteria. (3)
Feedback

The rubrics showed me what to be improved. (4)

I knew what I could do in the test. (1)

The rubrics showed me my strengths and weaknesses. (1)
Motivation

1 practiced hard to pronounce English better. (2)

I could set my goals. (2)

The rubrics motivated me. (1)

I tried to write many sentences. (1)

If there had been no rubrics, [ would have done worse. (1)




Table 4: Students’ comments in response to the question: “Why were the rubrics useful?” in the
interview in February, 2013 (The names of students are pseudonyms.)

* The rubrics were useful because I could think what I would talk about in the speaking test according
to them (Ichiro, a high-level male student).

* As I knew what I couldn’t do in the first speaking.test, I could find what to improve in the next test
and made efforts to overcome it (Haruko, a high-level female student).

Table 5: Students’ comments in response to the open-ended question: “Was there anything difficult

to understand in the rubrics?” in the survey in February, 2013

I couldn’t understand. (1)
They were too detailed. (1)

[ want them to be easier. (2)

6. What | learned

In the questionnaire, I asked students to choose what they became able to do. It seemed that they
could realize their progress better than when they were asked how much English they could
understand or produce.

I set higher goals in the second speaking test than in the first one. It contributed to motivating
students, pushing them forward, and letting them recognize the improvement of their skills.

As students reported in the survey and interview, the rubrics produced washback effects.

7. Future issues
- Better explanation of rubrics. Showing examples seems effective.

* Developing skills to conduct better interviews.



Lesson Plan: Unit 6
Takemi Moricka

1. Level: 1st graders of junior high school
2. Class size® 35 students
3. Textbook: New Horizon (Tokyo Shoseki)

4. Goal
Students can introduce their friends or family and talk about the introductions with their
pariner. '

5. Objectives:
(1) Students can introduce their friends or family.
(2) Students can ask questions and answer the questions asked by their partner.

(3) Students can use rejoinders.

6. Procedures

Dayone: Partl

Daytwo:  Part1l

Day three! Part2

Day four: Part2

Day five:  Part 3

Day six: Part 3

Day seven: Revision and practice

Day eight:  Assessment

7. Today's lesson plan (Day one)
(1) Oral introduction
(2) Communicative activity
a. Write about students themselves.
b. Practice the dialog.
¢. Activity in pairs

d. Write English sentences.

8. Assessment (Day eight)
(1) Speaking test in pairs
(2) Self-evaluation

(3) Teacher’s comments



Class 1-( ) No.( ) Name

Unit 6-1 Kevin plays basketball,

A: Hello. T'm fwelve years old. How old are you? (H47zi2 T TI»7)

.w“ I'm thirteen years old.

T play basketball. What do you play?
A: T play rugby.

I like English. What do you like?

B: I like Japanese.

I want g new game. What do you want?
A: I want a new bag.

Nice talking with you.

A You, too.

What's your first name?
BHIID (FTD) BRNEMTT N ?

Pardon (me)?
B —EE TS EEN,

How do you spell .2
...... BEIPTDTIATTN?

4

Name =30 AR—Y

frEryEE #HLvHOD

You

kA FE—DEREXRTED.
(1) Kevin is twelve years old. He plays basketball. He likes Japanese.

He wants a new game.




Class 1-( Y No( ) Name

2FHRE—F AT TA 'REVEEERALSS &E #HEp.50) No.l

B 2 ADATIES I B4R

LI LML &,

Slap | Hi-OREE-BREOANNEEE, TORBFERLAEIZRAI—2ESS

Thank you.

Step 2 - RAS—-2RERMRL, AE—-FELEZH. HELEBS

Kris SE£ORIT, BTFCTAE—F X5 7R METVET.
A BC Y& A H{ ) OFEORERE

FANSHETIZ UEFINT, RTRYARET 5,
XEMBE (Kvis 4 BHET3IEb55,

FORRAY—EFEY— MET R TETFICH S, 8l 2 — b % Kris 40T,
GHBs— PEFA MEBKEfERS,)
A&B: Hello.
Kyis: How are you?

A&B: I'm fine, thank you.
(2 — b % Kuis S 1389 Here you are.

=% Ay¥—t
Kris: Please start.

(Kris S5 &/~ b H—iC I ZHRAY—2AEANS, AE—F 2T 3)

®

B: (AZAIZ1DEMTS) Doeshe/she..?/Ishe/she ".? / What does he/she .? 7z&

A (BEAOEMICEAS) Yes, he/she does. / No, he's/she's not. He's/She's ...... b2 Pad
(3FELED
B: (AZADEXIZRIETR) We, too, / Good, / Isee, / Redlly? 5&

(ASAlzbHI 1L UWE@-WV Does he/she .2 / Is he/she .2 / What does he/she .2 i1 &

Al (BEADOBRIZEAZS) Yes, he/she does. / No, he's/she's not. He's/She's ...... T
(3HED
B: (ASADEAIIRIGTH) We, too./ Good. / Isee. / Redlly? 2

T -

" Kris:  Now, your turn.

(Kris gt & /80— M F—IE RS —2 REANE, AE—FETD)

w

Al (BEAIZLDHEMTS) Does he/she .7 / Is he/she .2 / What does he/she .2 75&

w

(AZLOEBITEALD) Yes, he/she does. / No, he's/she's not. He's/She's ..... i
‘ : , (3BLALT)
Al (BEADEXILEETS) Ne,too./ Good. / Isee. / Really? &

(BElzb> 1| DKM 5) Does he/she .2 / Ts he/she .2 / What does he/she .2, 72 &

B: (AZADEBIIEZS) Yes, he/she does. / No, he's/she's not. He's/She's ... pxiad
. . (3FELED
A (BIADEBEARKETS) Me, too. / Good. / Isee. / Really? ind
F4Zwiaby
Krist  Thank you very much. You're finished.
A&B: Thank you,

LS — MIERBEBEAT 20T, RAF—EIH-o THEILRS. #E TR —2RHT S,



Rubric for the speaking test in the second term

The student was able to introduce his/her family member or
A | friend in detail using 5 or more types of verbs as well as adding

modifiers or reasons why.

Contents of the The student was able to introduce his/her family member or

self-introduction friend using 4 or more types of verbs.

The student was able to introduce his/her family member or

friend using 3 or more types of verbs.

C | The student could only use 2 types of verbs or less.

The student was able to use proper English pronunciation all
throughout.

2 | Pronunciation ) ) ._
The student had just enough proper English pronunciation.

The student had very strong katakana English pronunciation,

The student was able to ask the questions both times using

correct grammar.

Accuracy of The student was able to ask questions once using correct

questions grammar.

The student was not able to ask questions using correct

grammar.

The student was able to respond immediately without restating

>

Accuracy of the answer.

responses The student was able to respond correctly.

The student was not able to respond correctly.

Reaction to The student was able to use 2 types of rejoinders.

5 response of The student was able to use 1 type of rejoinder.

Q@i |w

partner The student could not respond.

The student could be clearly understood when they were

>

speaking.

Loudness of The student’s voice was loud enough to where enough

voice information could be gathered to understand their point.

The student’s voice was so low where nothing could be

understood.
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