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Adapting Task-based Language Teaching in a Japanese Public Junior High School

1. Context
(1) Level: Junior high school second year students
(2) Class size: 5 classes with 18 students (We divided each class into Group A & Group B. I taught Group A, and
the other two teachers taught Group B throughout the year when the students were in the first
grade. I taught Group B for the first half year and taught Group A for the latter half, and the other
JTEs did vice versa when the students were in the second grade.)
(3) Textbook: New Horizon English Course II (Tokyo Shoseki)

2. Problems & Goals

I started my action research two years ago with the belief that communicative Language Teaching (CLT) is not
just about using communicative activities or language games. Language activities should be carefully tailored so
that they will develop learners” English communicative abilities successfully. For example, Willis and Willis (2007)
point out “Our learners are not learning English so that they can play games outside the classroom” (p. 16). Similarly,
Lee and VanPatten (2003) state "Many paired exercises differed very little from the classic ALM pattern-substitution
drills" (p.13). Having started to develop this kind of feeling by myself, I decided to refine my way of teaching and
communicative activities that I regularly use. I tried to provide more meaning-focused and enjoyable intake and
output activities for grammar introduction and practice at various stages of learning. I also tried to vary the activity
type (quiz, matching pairs, paired conversation, etc.) and the activity format (i.e., individual work, pair work, group
work, the whole dlass activity) since students could be bored with similar kinds of activities.

This report introduces what followed in the second year of my action research: my attempt to adapt
Task-based Language Teaching (TBLT) to improve communicative activities furthermore. I set my new goal as to
create and use more tasks in my lessons, adapting Willis and Willis (2007)’s definition that a task should give its
primary focus on meaning, allow students to speak freely, have connections to the real world, and have a specific
goal for students to achieve. Although TBLT has gained prominence in foreign language teaching in recent years,
little is known about how teachers actually use TBLT in their classrooms. It appears promising but also challenging
to adapt TBLT in a Japanese public junior high school context because the students are complete beginners of
English and teachers are required to use a given textbook and to prepare students for examinations and
communicative abilities at the same time. Thus, the goal of my action research this year also became an attempt to
investigate how to adapt TBLT in a way that matches the unique contextual features of Japanese public junior high
schools.

3. WhatI did

(1) Making activities more meaningful, open-ended, and goal-oriented real life tasks

(2) Sequencing tasks to make an integrated task-based lesson

(3) Giving students more freedom to express their feelings and opinions in English

(4) Teaching students more conversation strategies to improve their fluency and effectiveness in expressing their
thoughts in English communication

(5) Increasing formative, informal assessment as part of lessons



4. Results
(1) Do you like English?

I surveyed all of my students (both Group A and Group B students) in April 2009, which is right after they
became first graders of the junior high school and in March 2011, which is when they finished the second year of
English learning at the junior high school. The following are survey results of those who received my lessons
throughout the first year and another half year of their second year (Group AA, n=73) and those who received my
lessons only a half year in the second grade (Group BB, n=69).

(i) Group AA (Those who received my lessons for one and a half year)

M Yes, very much. W Yes, I do. W So-s0. m No,Idon't.

Beginning of 1nensei (April 2009)

End of 2 nensei (March 2011)

0% 20% 40% 60% 80% 100%
End of 2 nensei (March 2011) |Beginning of Inensei (April 2009)
B Yes, very much. 21 10
W Yes, I do. 23 37
1 So0-50. 19 24
B No,Idon't. 10 2

(ii) Group BB (Those who received my lessons only for a half year.)

H Yes, very much. W Yes, I do. m So-so. m No,Idon't.

Beginning of 1nensei (April 2009)

End of 2 nensei (March 2011)

0% 20% 40% 60% §0% 100%
End of 2 nensei (March2011) [Beginning of 1nensei (April 2009)
M Yes, very much. 12 19
M Yes, Ido. 15 23
M S0-50. 22 26
mNo,Idon't. 20 1

(2) Students’ comments about the change in their feelings toward English. (all the students; n=159)
(i) Reasons behind positive changes
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Others

Listening activities
Practice of New Words
Making one's notebook

Key Sentence Practice

Workbook

Study of Textbook Dialogs

Conversation with Classmates

Reviewing Grammar Repeatedlyin Class

Grammar Quizzes & handouts

Speaking Missions




(4) Did the following skill improve as you studied English in the second grade? (all the students; n=159)

Reading
Listening
Speaking

Writing

% 20% 40% 60% 80% 100%

B Yes, verymuch. M Yes,alittle. ®Notverymuch. ™M Notatall.

(5) What skills do you want to improve the most? (all the students; n=159)

Reading 21
Listening 34
Speaking 49

Writing 82

0 10 20 30 40 50 60 70 80 90

(6) Student Performance on Tests

Student performance on tests are presented below for Group AA (those who received my lessons throughout
the first year and another half year of their second year) and Group BB (those who received my lessons only for a
half year in the second grade). Test 1 through Test 7 was given in the first grade, while the rest was given in the
second grade.
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Testl | Test2 | Test3 | Testd | TestS | Testé | Test? | Test3 | Test? | Test10|Test11| Test12| Test13| Test14 | Test1h

Group A& | 80,18 | 7411 | 74.96 | 743 | 6562 | 69.34 | 64.84 | 5514 | 5812 | 684 | 6629 | 72.05 | 52.88 | 58.04 | 56.67
-—-- GroupBB |8201 | 7252|7541 | 74.03 | 64.03 | 67.68 | 60.13 | 54.06 | 54.17 | 65.42 | 64.84 | 70.06 | 52.01 | 55.51 | 52.81




5. WhatIlearned

(1) Students find speaking tasks (Speaking missions with their ALT; Conversation with classmates) enjoyable and
useful in learning English. Many students, even those who tend to perform poorly on written tests, enjoy having
English conversation with their classmates and have desire to develop communicative abilities in English.

(2) Students start to develop negative feeling toward English when they can’t follow English classes and/or score
poorly on tests. On the other hand, they start to develop positive attitudes toward English when they develop
better understanding of English and their test scores improve. Thus, I believe that it is important to review and
recycle the most important grammar repeatedly in class so that students can recognize what they need to know
and master them. It is also necessary to provide effective learning opportunities/ materials (speaking tasks,
handouts, a workbook, etc.) and assessment opportunities (quizzes, tests, speaking tests, etc.) so that they study
and master the most important basic grammar. Unfortunately, quite a few students procrastinate and/or won't
study if there is no pressing need to study.

(3) Students feel their receptive English skills (reading and listening skills) improved more than productive English
skills (speaking and writing skills). They wish to have more instructional support to advance their writing skills.

(4) Those who received more TBLT lessons (Group AA) showed more positive attitudes toward English and
improved their test scores over time. Thus, it seems that TBLT not only help students develop English
communicative abilities but also increase students’ motivation in learning English, which then results in the
development of grammar accuracy needed for tests and exams.

(5) Teaching conversation strategies and giving students frequent practices to engage in short conversations seems
to have developed students” confidence and fluency in communicating in English. Students enjoy and find it
exciting and amusing to use conversation strategies.

6. Future issues

(1) Including more writing tasks

(2) Concluding a series of lessons with a summative activity (e.g,, fun essay)

(3) Adding more formative assessment (e.g., evaluating pair works, presentations, and writing tasks)

(4) Realizing more collaboration among teachers

(5) Finding more effective ways of introducing grammar target of tasks (introducing grammar more inductively

and/or recycle the same task later)



Lesson Plan

“Let’s go abroad!”

1. Level: Junior high school second year students
2. Class size: 5 dlasses with 18 students
3. Textbook: “Unit 2: Emi goes abroad” in New Horizon English Course II (Tokyo Shoseki)
4. Goal & Objectives:

1) Students can use English to talk about future plans

2) Students can ask others to show something

3) Students can describe sightseeing spots

4) Students can understand the meaning and usage of “be going to”

5) Students can understand such sentence structures as SVOO and SVOC
5. Procedure

(1) Day one: The introduction to Starting Out

e Learning the meaning and usage of “be going to” (affirmative)

e Task 1: Making a travel plan (Ss read a travel brochure and decide which country they want
to visit. They have short conversations, talking about their own travel plans with others)
| I'm going to visit Mexico during summer vacation. I'm going to stay there for seven days. '
Imgoingtorideacamelandseepyramids. :

(2) Day two: Starting Out & Dialog
(a) The continuation of Starting Out

e  Review of the previous lesson

*  Understanding and reading aloud the textbook dialogne
. A: Do you have any plans for the “Golden Week” holidays?

. B: I'm going to visit Lake Towada by plane.
 C:'m going to go to Easter Island. And I'm going toleave tomorrow! |
(b) The introduction to Dialog
e Learning and practicing how to use “be going to” in interrogative sentences

e  Practice asking each other about travel plans

. A: What are you going to do during summer vacation?

' B: I'm going to visit Mexico.

A: How long are you going to stay?

. B: (I'm going to stay there) for seven days.

. A: What are you going to do there?

 B:Imgoing torideacameland see pyramids.
(3) Day three: The continuation of Dialog

e Review of the previous lesson (“be going to” in interrogative sentences)

e Learning and practicing how to go through passport control with the textbook dialogue

(Learning the SVOO structure)
. A: Show me your passport, please. : B: Sure. Here you are.

. A: What's the purpose of your visit? | B: Sightseeing,

. A: How long are you going to stay? . B: For three days.
_A:OKEnjoyyourstay. ~ iBThamkyow

e Task 2: Passport Control (Ss go through passport control, showing their passports to the



ALT who acts as an immigration officer.)
(4) Day four: The introduction to Reading for Communication 1 (Today)
e Review of the previous lesson
e Learning how to describe sightseeing spots (Learning the SVOC structure)
o Task 3: Let's go sightseeing (Ss hypothetically visit famous travel spots in foreign countries)
(5) Day five: Reading for Communication 1 & 2
(a) The continuation of Reading for Communication 1
¢ Understanding and reading aloud the text
(b) The introduction to Reading for Communication 2
e Understanding and reading aloud the text
(6) Day six: Reading for Communication 3, Listening Plus 2
e Review of the previous lesson
¢ Reading for Communication 3 (Additional practice of describing sightseeing spots)
e Listening Plus 2: Listening to airport and in-flight announcements
6. Today’s lesson plan
(1) Explanation of today’s class
(2) Review of the SVOO structure
(3) Learning how to describe sightseeing spots (Learning the SVOC structure), height, and weight
' Look at that! People call it Nana-chan ningyo.
It's 6 meters tall.
IseOllograms.
(4) Practice describing local sightseeing spots in pairs
(5) Task 3: Let's go sightseeing.

- Ss hypothetically visit famous travel spots in foreign countries (Students make groups of four. One of
the students in a group reads information about a sightseeing spot and explain that to the other group
members. One of the group member write down information on the worksheet as a representative.)

(6) Summarizing today’s class
- Each group presents in front of the class, and others check answers.
(7) Self-evaluation & reflection



2 TFE5SEE

SRV —
Class

1. TEEIPFSTIN'? ROZNZNIRSEFZSDR DT, A TIESV

No.

Name

1| 12800 o ETEHE b BE /505 d BEOHELeE)
F | oxmomn 0 ETEFE  b.FE /DD d BEOHECoE

\EDIND/2EDMD | o ETEIFE b FE . 505 d. BEOFECE
2 | 23D o ETEHE b HE . /O5 d HEOFELeG)
| omaorno o ETEFE b BE . dO5  d BEDEELwE)

2. 1 FOMHNSSBETIC, TS U CEDKIBTIFEDEA D DO UICH,, ZNIESLTTINY
DNDEF T, TN EFIITHATZSN,

<SFEHBOEEEZDIER> (Bl : EARATSENNIN LIS TEITND, TEEMNFEITE>TED)

3. HEEEWEI PRI TID, —BOEHNSIEC, 1. 2. 3EHF2ENT AT,
() AWOTRMB2NS () SEREETRVELWS () EFECEEDLIATIOE WS
() BMRTCRERIZSONUMS () SEEDROEICERNDE0S () 20i

4, FEEOFBORFFICONT, BRTIZS),
(1) ZFRLBNC, 5EB82E > TEKID,
a. [d = <. ECT? FER - ZREHED - BRFFFR - BISHE - 2DAth ( )
b. L\N\Z T WIS 7? ( )
(2) ZHEFE E®HFTAL - IVD=)- I FTANIOMER /—MED, D-D) (& SBAETETHULH,
a. L\DETEL b. I2VVEWTES C. HEDTEIN oI d. 2ATSISNoIC
(3) REVSSCE XA T BREX - FHEX - BEXONFDFISE) 13 1O TNEIDY
a. KOO TUVS b. VVELWON DTNV ¢ HEDLLODSIR  d. ERADDSIELN
(4) CNE CICHTEZETEL. ENKBUNEZTUNEINY
a. [FEAEDETED b. FEONDEEEL ¢ FEONDEBORKE  d. EFEIFEACEKRS
BREDDIDHNOND BREDD0DENND  HHBITE TR NHSIENL S50
(5) BEECTHIEENMRND SIZERODBRIBOANIL. ENSL WD TNFIDY
a. 5955 T b Do<KDIETE-—ATWT ¢ BATESZE WS, d R TELAITBRAEDSIHBITE,
BEHRENN% BEREIN% EREIL V2L WND SRR



. TD1FT ROAIENS SUMBOTZERBUNEIDY

2% GIN) | a. ETEEOE b DUBOE . BEOBUENSE  d. SIEOBRNSIE
2TV @) | o ETEEUE b VUBUE ¢ BEOBURHSE o RREEN =
J=F4V0 G | o ETEHUE b VUBUE ¢ HEOBUBHOE o RREED
STV @) | o ETEEOE b DUBORE  c. BEDEUENSE  d. SIEOBENIE

S, BICBREUZV\DIIEABIDTID, FE. ZNERIEITTHICE. ESUEENNERBNEINY,

U aIc, O&DII%—~

AE=FVT GEIH) / IZZVT @D / V=TT GEN) / 51740 ED)

ESUIEBLWN?

. ROFENS, ZSEONEABIIDICENS B EIEFEUIED, 1 ~5DPNSEATOZDIFTIES)),

T EEned HEY ES
®iof-  Riof- Eaml farfdateof: Barfibet:
@ BEECTRIISSCEEEDRUEBIDCE | 1 2 3 4 5
@ EDOFv—N—REEOIEEAXDR)EE | 1 2 3 4 5
@ DSRAA—hEHEETEI CE 1 2 3 4 5
@ Niol 5tEEDIEE) (Jwyav, |NUR-FEESEE | 1 2 3 4 5

&)

6 BRIBOARIOME

©® RUJL - EEEDIVD—)L - IR 1

@ J—HED (T8 - ED

Za-JE—KDO—D

NN NN
W | W | w| w
S S
o | O | O] O

0,
0‘0

12

R
4

8. BN DISRDITRTEAISIZCE, HiITUFIUNER > TNRTERTTID, 2DFV. ZOEHZHZ TR,

2




9. RRICOECE, HJREICONTBBRICENTZa), Ef BT\, B2, KFEN\DE0AH
ANad)

OThank You very much!



