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1. Context:

1) Level: Junior high school 1st year students

2) Textbook: New Horizon 1(Tokyo Shoseki)

3) Problems:
There are three problems | faced this year. The first problem is to the taking of another
English teacher in the middle of school year. The second problem is the assessment
process with co-teachers. And the third one is the limited class hours I am having with
the first year students.

Coming back to the same school | used to work after one year leave of absence, |
started to teach the first year students from the second term. | was a little nervous about
the situation that | have to meet new students from the middle of the school year since |
have never had such an experience. | gradually put into practice communicative
activities, pair work and group work. Despite the anxiety, the students got familiar with
my teaching before long.

Even though the students can handle new teaching, the English teachers cannot
handle new syllabus in the middle of school year. Soon I realized that it is impossible to
conduct the same lesson plans with two other English teachers. Being told that we
three teachers always do not have to have the exact same assessment criteria, we reached
a consensus that we separately plan the lessons and assessment. It means that we can do
whatever we want with our classes. So, | decided to focus on communicative actives in
which student can use new grammar items in a natural way and learn useful vocabulary
as well.

Once | started communicative activities, problems of limited class hours occurred.
Three classes in a week is not enough to have them acquire all four skills of reading,
writing, listening, and speaking. The students had a chance to learn some English at
elementary school; however, the focus was mainly on listening and speaking. They were

feeling more challenged towards reading and writing rather than listening and speaking.



It was necessary for them to have time for writing during the class rather than making
writing homework. In such situation, time management was a crucial problem for
students to build balanced skills in English. Moreover, the skills should be integrated
for better acquirement.
2. Goal:
My goal of teaching this year is to balance the activities in class hours and have students
acquire all the four skills in an integrated way.
3. What | did:
1) Communicative activities to introduce or review grammar and vocabulary knowledge.
2) Introduce some reading materials other than textbook to increase input.
3) Use rubric to show students clear goals.
4) Introduce conversation strategies for timed-conversation using target grammar structure.
4. Results:

Results of survey on 61 students (2 classes)
1) Do you like English?

Sep. Mar.
5 Yes, very much. 45.9% 41.0%
4 Yes. 34.4% 39.3%
3 Ican’tdecide. 11.5% 14.8%
2 No, Idon’t. 3.3% 1.6%
1 I hate English. 4.9% 3.3%
2) Do you enjoy English class?

Sep. Mar.
5 Yes, very much 50.8% 24.6%
4 Yes. 37.7% 54.1%
3 Ican’t decide. 8.2% 16.4%
2 No, I don’t very much. 3.3% 3.3%
1 Idon’tenjoy at all. 0.0% 1.6%
3) Do you understand the English class?

Sep. Mar.
5 I can fully understand the class. 9.8% 13.1%
4 | am okay. 54.1% 49.2%
3 | can manage. 29.5% 27.9%
2 I have a little trouble. 1.6% 6.6%
1 TIcan’t keep up the class at all. 4.9% 3.3%




4) Do you want to be able to use English?

Sep. Mar.
5 Yes, I strongly think so. 34.4% 50.8%
4 Yes, | think so. 45.9% 34.4%
3 Ican’t decide. 11.5% 6.6%
2 No, I don’t think so that much. 4.9% 8.2%
1 No, I don’t think so at all. 3.3% 0.0%
5) Do you think it is necessary to master English in the future?

Sep. Mar.
5 Yes, I strongly think so. 36.1% 45.9%
4 Yes, | think so. 45.9% 41.0%
3 Ican’tdecide. 11.5% 11.5%
2 No, I don’t think so that much. 4.9% 1.6%
1 No, I don’t think so at all. 1.6% 0.0%
6) Which skill do you want to improve the most? (multiple answers allowed)

Sep. Mar.
5 Listening 54.1% 70.5%
4 Speaking 73.8% 82.0%
3 Reading 45.9% 77.0%
2 Writing 75.4% 67.2%
1 Test (Entrance exam) 60.7% 75.4%
7) How much English can you use?
[Listening] How much do you understand when you hear English?

Sep. Mar.
5 All of the part | learned 32.8% 29.5%
4 Half of the part I learned 52.5% 54.1%
3 Alittle of the part I learned 6.6% 11.5%
2 Only self-introduction and greeting 1.6% 1.6%
1 Only alphabet and simple words 4.9% 3.3%
0 Idon’tunderstand at all. 1.6% 0.0%
[Speaking] How much can you say in English?

Sep. Mar.
5 All of the part I learned 24.6% 27.9%
4 Half of the part I learned 47.5% 49.2%
3 Alittle of the part I learned 19.7% 18.0%
2 Only self-introduction and greeting 6.6% 1.6%
1 Only alphabet and simple words 0.0% 3.3%
0 Idon’tunderstand at all. 1.6% 0.0%




[Reading] How much do you understand when you read English?

Sep. Mar.
5 All of the part I learned 31.1% 42.6%
4 Half of the part I learned 50.8% 42.6%
3 Alittle of the part I learned 14.8% 9.8%
2 Only Self-introduction and greeting 1.6% 3.3%
1 Only alphabet and simple words 0.0% 1.6%
0 Idon’t understand at all. 1.6% 0.0%
[Writing] How much can you write in English?

Sep. Mar.
5 All of the part | learned 19.7% 24.6%
4 Half of the part I learned 49.2% 54.1%
3 Alittle of the part I learned 24.6% 14.8%
2 Only self-introduction and greeting 1.6% 1.6%
1 Only alphabet and simple words 1.6% 4.9%
0 Idon’t understand at all. 3.3% 0.0%
8) What do you want to do in the class? (multiple answers allowed)

Sep. Mar.
Communicative activities 21.3% 27.9%
Translation of the textbook 47 5% 50.8%
Grammar explanation & drills 42.6% 14.8%
Composition 34.4% | 31.1%
Practice of pronunciation 39.3% 32 8%
English songs 3.39% 4.9%
Picture books, graded readers 16.4% 39.3%
Video taking 0.0% 4.9%
Quizzes 34.4% |  41.0%
Interview test 8.2% 6.6%
Speech 4.9% 8.2%

9) Comments (March)
O I enjoyed reading stories from “Very Easy True Stories.” (8)
O Ithink it is important for us to learn conversation strategies. (7)
O 1 want printed translation of the textbook. (It was useful to have printed
translation of the textbook.) (6)

O | enjoyed communicative activities very much. (5)



It was fun to read ORT. (5)
| enjoyed timed-conversation in pairs. (4)

| was uncomfortable to do pair work with boys and girls. (3)
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I need more grammar explanation. (3)

What I learned:

Unlike the first term in which most of students are still ambitious and enthusiastic about
English learning, more students start feeling anxious about English in the second term. They
learn more new words in each class, and grammar items get complicating lesson by lesson.
The term tests get harder, and many students couldn’t get as good score as they did in the
first term. In such a situation, many students gradually lose fun feeling and confidence
towards English. When | closely looked at the survey sheets of the students, | noticed that
the students who say they understand the English class or they can use English fairly well
are stating that they like English or they enjoy English class at the same time. Likewise,
students who have difficulty to understand English tend to answer they do not like English
or cannot enjoy the English class. It is crucial to have students have confidence by
acquiring basic grammar and vocabulary knowledge steadily so that they can maintain the
positive attitude towards English. | believe that communicative activities have students
recycle the knowledge they have already have and try out the use of new knowledge, and
this process helps students acquire English in a fun way.

Therefore, there is a suspicious aspect about this result since | have seen many slower
students enjoying activities including communicative activities and reading. | presumed that
the students might have thought that they have to take good grade in the end to fully enjoy
learning. | have to improve the way of assessment so that the students can be motivated
towards learning.

Another interesting point among this survey result was about Q9, “Which skill do you
want to improve the most?” If I take the points above into consideration, it can be assumed
that they would answer they want to improve writing skill because the term tests they have
are mainly based on writing. Despite this assumption, it found out that they think they need
more speaking than writing skill. ~ This result was encouraging for me to plan the speaking
activities and speaking tests from now on.

Noticeably, the number of students who answered they want to improve reading skill



also increased. It is a welcome change when skill integration was aimed. | presume that the
reason of this result was due to introducing ORT and Very Easy True Stories. They enjoyed

reading very much and noticed the importance of reading at the same time.

Future issues:

Through the half year of conducting communicative language teaching, there are several
points | want to improve. The first issue is about assessment practice. | tried to use rubric
for assessing students writing this year. By using the rubric for both students’
self-assessment and teacher’s actual assessment, it is possible to show students what they
should do for the better grade. | found out that rubric is useful for better quality of outcome.
| also used rubric for self-assessment of speaking. It should have been more effective if |
conduct conversation test based on the rubric. The practice of speaking test is essential to
motivate the students more towards communicative activities and timed-conversation. It is
also necessary to improve the criteria in rubric.

Second, | would like to develop communicative activities more in which students can
use English in an integrated way. | tried to create activities for beginner level of first year
students with very limited vocabulary and grammar knowledge, and found out that they are
effective not only for learning new grammar and vocabulary but also for recycling the
knowledge the students already have . The communicative activities | plan are sometimes a
little complicated because | want to create more realistic situation. However, the students
enjoyed using the grammar items in the activities despite the concerns about the complexity.
I would like to keep creating more fun and useful communicative activities.

Finally, 1 would like to improve the way of taking survey from the students for the
action research. Teaching and writing this final report for the first time in two years, | feel
even more keenly the importance of action research. | conducted the survey only in
September and March, but the change of the result among these seven months taught me a
lot of beneficial things for more effective teaching for the next year. To show the intention
of my teaching to students, and to know the students better, | need to improve the way of

survey, and change the questions in the survey.



Lesson Plan

1. Textbook: New Horizon 1 (Tokyo Shoseki) Unit 6 “Ms. Green’s Family”
2. Objective:
To understand the use of third person singular “s”
To write and talk about the picture of the family
3. Procedure:
Day 1: Partl(p.50,51) Introduction of “s” Introducing conversation strategies
Day 2: Part 2 (p.52) Introduction of question “Does ~?” and negative “doesn’t).
Day 3: Part 3 (p.53)
Day 4: Communicative activity “This is my family”
Day 5: Communicative activity “This is my family” part 2
4. Communicative activity “This is my family” [Day 4& 5]
Day 4
1) bring a photo of their family.
2) choose two people in the photo to talk about and write three sentences about each person.
3) exchange the writing in pairs and make comments each other (in Japanese)
Day 5
4) engage in timed-conversation in pairs about the photo and composition. Rotate the seats
and repeat conversation 2-3 times.
5) make a presentation about the photo in a group of 5-6.

6) self-evaluation



Let's learn conversation strategies!
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Hil How are you doing? [How ya doing?]
ZNICXITBDEZTD

Pretty good. / Good. / Fine.

Thank you.
BFCHUBEEZESRI EE

How about you?
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Nice talking with you.
ZNICXIIDEZT

You too.
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1. Make eye contact.

BFOBZHTHEZD.

2. Speak clearly.

BLEUULRNTIE>ENDFEZ D,

3. Smilel

XEAC ! ©

[BARIEMZRNZEIN ?] What do you have for breakfast?

Example

A: Hi, (T'm A O%8E).

B: Hi, (I'm B M&E0). How are you doing?
A: Pretty good. How about you?

B: Good.

What do you have for breakfast, A D&g1?

A: T have rice and miso soup. How about you. B D&E?

B: I have cereal.

Nice talking with you.

A: You too.
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Let’s talk! EAIL éfﬁ‘gﬂ L&D
= who, what, how, where 7’2 E DR EEVVEDBEICE > TLNDAICDNWTEB LKL D,

Step 1 RDIXIBTEZEELVEIL, REBTHENDDAZTFEZX D,
1. BREICS>TVDADHSONELES,

2. ECITEATNDDONELS EE,

3. BEZEJLE

4, FHZzECE (FETCDBEEIFHZELNTE OK)
5. EABRTENFERDNEES,

Step 2 RFEEIDEZSDMAYFERTZALD,

*RA>Y bk ZD1 %
B<AMDACENDE T, B<BEBEZEALD, ECSVVCBEZEEEN<TE OK,

FHEOIHIK, NECRE, FEEDZS - - FheE\ 2D, TSR EZENZD UKD,
WROBE - BEZECD, TSI Ez2BUZO UKD,
BARE, BESOB LA, RIFSAD, WECTDBE - ECITEFEATNDDONET D,

*MN1U R ZD2%
Conversation strategies (£5EM%) & LEFICE>T, BFEAL—X[C UKD,

HLNIOE/BERERIHBS |Isee. That sgreat. Nice. Really? 7&&

BCZBDOITRE Pardon”? Sorry?

BHDRRODDHNED Hi. 'm ~. / Nice talking with you. / You, too.

FREEOICCEICDNTSOICERZLLD, DAY FTEDEE>ENNK !
B A He likes karaoke.

B: Does he sing well?

A. Yes, heis a good singer. &

Step 3 TIIEFBICHKBLTHEID | Let’s talk!
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