
		

Guaranteed	

successes	

Non-
guaranteed	
successes	

5.	



		

Yoshida (2004)  



		

Skype	Talk	telecollabora4on	project:	Students	teaching	each	other	in	tandem	learning	
人をむすび世界につながる言語教育.	日本語教育国際研究大会,	第2分冊	(パネルセッション・口頭
発表),	pp.	136.		(2012/08/19)	
		
Meisei	Summer	School	Project:	Domes4c	and	visi4ng	uni.	students	in	collabora4ve	teacher-training	
Fukada,	Y.	(2009).	Increasing	language	learners’	opportuni4es	of	having	“authen4c”	target	
language	interac4ons	through	task-based	learning	and	its	outcomes:	Results	from	the	Meisei	
Summer	School	Project.	EDULEARNING09	Conference	Proceedings.	

		
Tokai	University’s	Ac4ve	Tokai	Local	Ambassadors	(ATLAS):	Guiding	tourists	
Gough,	W.	M.,	&	Kato,	K.	(2016).	Community	outreach	and	autonomous	learning.	In	P.	Clements,	A.	
Krause,	&	H.	Brown	(Eds.),	Focus	on	the	learner.	Tokyo:	JALT.		

		
Teaching	posi4ve	songs	to	someone	outside	of	class	
Murphey,	T.	(2014).	Singing	well-becoming:	Student	musical	therapy	case	studies.	Studies	in	Second	
Language	Learning	and	Teaching,	4(2),	205-235.	

Murphey,	T.	(2016).	Teaching	to	learn	and	well-become:	Many	mini-renaissances.	In	P.	D.	
MacIntyre,	T.	Gregersen,	&	S.	Mercer	(Eds.),	PosiCve	psychology	in	SLA	(pp.	324-343).	Bristol:	
Mul4lingual	Makers.	

	

Students can start taking small steps out of the fish bowl and 

into the open seas.  Check out these sources for inspiration. 



		

Telecollaboration project 



		

Murphey (2014; 2016)  



We	both	.	.	.		

We	both	are	.	.
	.		

We	both	have	.	.	.		
We	both	like	.	.

	.		

We	both	play	.	.	.		

We	both	do	.	.	
.		

We	both	make	.	.	.		

We	both	think	.	.	.		
We	both	[		V		]	.	.	.		



We	both	.	.	.		

We	both	are	.	.
	.		

We	both	have	.	.	.		
We	both	like	.	.

	.		

We	both	play	.	.	.		

We	both	do	.	.	
.		

We	both	make	.	.	.		

We	both	think	.	.	.		
We	both	[		V		]	.	.	.		



		

Giving	
answers	

Asking	
ques4ons	

6.	



		

If	teachers	just	spoon-feed	informa4on,	
no	crea4ve	wondering	work	has	been	
done	to	create	a	space	for	it,	and	the	
informa4on	washes	over	minds	like	water	
over	rocks.		Informa4on	is	over	rated;	
ques4ons	are	at	the	heart	of	crea4ve	
agen4ve	learning.		

Why	might	asking	ques4ons	be	beker	for	
learning	than	giving	answers?			

?			



		

If	teachers	just	spoon-feed	informa4on,	
no	crea4ve	wondering	work	has	been	
done	to	create	a	space	for	it,	and	the	
informa4on	washes	over	minds	like	water	
over	rocks.		Informa4on	is	over	rated;	
ques4ons	are	at	the	heart	of	crea4ve	
agen4ve	learning.		

Why	might	asking	ques4ons	be	beker	for	
learning	than	giving	answers?			

Murphey (2010; p. 10)  



(asking)	

(asking)	

(one-word	answer)	

(one-word	answer)	

Many	Ques4ons	Game!	
How	many	ques4ons	can	you	ask?	

Count	your	own	ques4ons	on	your	fingers	



		

Data	
from	

students	

Data	
for	

students	

7.	



Falout et al. (2016); Murphey & Falout (2010; 2012) 

Critical participatory looping 



Drawing	

Please draw a picture of a future you using English. 
What would you be doing with your English in 
future situations?　英語を使う自身の将来像がどのよう
なものか想像して書描いてみて下さい。将来、あなたは英

語を使ってどんなことをしていると思いますか。 







My	name	is	(name).	

Let	me	explain	.	.	.		

(shadowing)	
	
Thank	you	(name)	for	sharing	your	ideas.	

Hi	(shadowing).		What	are	you	doing	with	your	English	

in	the	future?	





1.	

2.	

3.	

4.	

5.	

6.	

7.	

8.	

9.	

	

	

What	students	imagine	
for	their	future	

1.	

2.	

3.	

4.	

5.	

6.	

7.	

8.	

9.	

	

	

What	students	want	
from	their	teacher	

Discuss in group & Present to class: 
What are the 3 most important ideas?  

Why are they important? 



		

Perfec4ng	

prepara4on	

Invoking	

improvisa4on	

8.	



		

Engaging	
the	
test	

Engaging	
the	

learners	

9.	



		

Falout,	J.	(2005).	Focused	tasks	to	
proceduralize	TOEIC®	learning	strategies.	
In	T.	Newfields,	Y.	Ishida,	M.	Chapman,	&	
M.	Fujioka	(Eds.),	Proceedings	of	the	
2004	JALT	Pan-SIG	Conference	(pp.	
38-44).	Tokyo:	JALT.	

Students can practice paper-
based tests in active, 

communicative ways.  Check 

out JALT’s Pan-SIG online 

publications for this paper. 



		

Debate	
Create,	

Cooperate,	
Collaborate	

10.	



References 

1.	Me	as	student	à	We	as	classmates	
			
Self-only	focus	vs.	Task	focus	vs.	Helping-others	focus	
Robinson,	M.	D.,	&	Tamir,	M.	(2011).	A	task-focused	mind	is	a	happy	and	producGve	mind:	A	processing	
perspecGve.	In	K.	M.	Sheldon,	T.	B.	Kashdan	&	M.	F.	Steger	(Eds.),	Designing	posi*ve	psychology:	
Taking	stock	and	moving	forward	(pp.	160-174).	Oxford,	England:	Oxford	University	Press.	

		
Ideal	Classmates:	freewriGng,	drawing	pictures,	pair	rotaGon,	loop	student	ideas,	whole-class	discussion	
Fukada,	Y.,	Fukuda,	Y.,	Murphey,	T,	&	Falout,	J.	(in	press).	CollaboraGvely	visualizing	possible	others.	
JALT	LD	SIG.	

Murphey,	T.,	Falout,	J.,	Fukuda,	T.,	&	Fukada,	Y.	(2014).	Socio-dynamic	moGvaGng	through	idealizing	
classmates.	System,	45,	242-253.	

	
2.	Big	classes	à	Small	classes	
		
Assign	seaGng	by	different	groups	each	week,	present	within	small	groups,	video	self	with	own	phone	
Tensai,	T.	L.	(2016).	Teaching	oral	communicaGon	to	large	classes.	The	Language	Teacher,	40(5),	33-35.	
	
3.	Rank	and	file	sea4ng	à	Circular	sea4ng	
		
Ways	and	reasons	to	use	circular	seaGng	
Falout,	J.	(2014).	Circular	seaGng	arrangements:	Approaching	the	social	crux	in	language	classrooms.	
Studies	in	Second	Language	Learning	and	Teaching,	4(2),	275-300.	

	
	



References 
4.	Eschewing	errors	à	Making	mistakes	
			
Fixed	mindset	vs.	Growth	mindset	
Dweck,	C.	S.	(2000).	Self-theories:	Their	role	in	mo*va*on,	personality,	and	development.	Philadelphia:	Psychology	Press.	
Dweck,	C.	S.	(2006).	Mindset:	The	new	psychology	of	success.	New	York:	BallanGne	Books.	
Ryan,	S.,	&	Mercer,	S.	(2012).	Implicit	theories:	Language	learning	mindsets.	In	S.	Mercer,	S.	Ryan,	&	M.	Williams	(Eds.),	Psychology	for	

language	learning:	Insights	from	research,	theory	and	prac*ce	(pp.	74-89).	Basingstoke,	UK:	Palgrave	Macmillan.	
		
Guess	the	picture	goal:	incredibly	creaGve	incorrect	answers	(fun	and	safety	in	errors)	
Maclauchlan,	K.	(2016).	Embracing	failure:	The	missteps	to	success.	In	P.	Clements,	A.	Krause,	&	H.	Brown	(Eds.),	Focus	on	the	learner.	

Tokyo:	JALT.	
	
5.	Guaranteed	successes	à	Non-guaranteed	successes	
		
Fish	bowl	learning	vs.	Open	seas	learning	
Yoshida,	K.	(2004).	The	fish	bowl,	open	seas,	and	internaGonal	English	(pp.	11).	KOTESOL	Proceedings.	
		
Skype	Talk	telecollaboraGon	project:	Students	teaching	each	other	in	tandem	learning	
人をむすび世界につながる言語教育.	日本語教育国際研究大会,	第2分冊	(パネルセッション・口頭発表),	pp.	136.		(2012/08/19)	
		
Meisei	Summer	School	Project:	DomesGc	and	visiGng	uni.	students	in	collaboraGve	teacher-training	
Fukada,	Y.	(2009).	Increasing	language	learners’	opportuniGes	of	having	“authenGc”	target	language	interacGons	through	task-based	

learning	and	its	outcomes:	Results	from	the	Meisei	Summer	School	Project.	EDULEARNING09	Conference	Proceedings.	
		
Tokai	University’s	AcGve	Tokai	Local	Ambassadors	(ATLAS):	Guiding	tourists	
Gough,	W.	M.,	&	Kato,	K.	(2016).	Community	outreach	and	autonomous	learning.	In	P.	Clements,	A.	Krause,	&	H.	Brown	(Eds.),	Focus	on	

the	learner.	Tokyo:	JALT.		
		
Teaching	posiGve	songs	to	someone	outside	of	class	
Murphey,	T.	(2014).	Singing	well-becoming:	Student	musical	therapy	case	studies.	Studies	in	Second	Language	Learning	and	Teaching,	

4(2),	205-235.	
Murphey,	T.	(2016).	Teaching	to	learn	and	well-become:	Many	mini-renaissances.	In	P.	D.	MacIntyre,	T.	Gregersen,	&	S.	Mercer	(Eds.),	

Posi*ve	psychology	in	SLA	(pp.	324-343).	Bristol:	MulGlingual	Maiers.	
	
	
	

	



6.	Giving	answers	à	Asking	ques4ons	
		
Why	might	asking	quesGons	be	beier	for	learning	than	giving	answers?	
Murphey,	T.	(2010).	CreaGng	languaging	agencing.	The	Language	Teacher,	34(4),	8-11.	
	
7.	Data	from	students	à	Data	for	students	
		
CriGcal	parGcipatory	looping	(CPL)	
Falout,	J.,	&	Murphey,	T.	(2010).	Loop	it!	Student	parGcipatory	research.	In	A.	M.	Stoke	(Ed.),	JALT2009	
Conference	Proceedings	(pp.	259-274).	Tokyo:	JALT.	[Awarded:	A	Taste	of	JALT	2009]	

Murphey,	T.,	&	Falout,	J.	(2010).	CriGcal	parGcipatory	looping:	Dialogic	member	checking	with	whole	
classes.	TESOL	Quarterly,	44(4),	811-821.	

Murphey,	T.,	&	Falout,	J.	(2012).	CriGcal	parGcipatory	looping:	An	agencing	process	for	mass	customizaGon	
in	language	educaGon.	Linguis*k	Online,	54(4),	85-95.	

	
8.	Perfec4ng	prepara4on	à	Invoking	improvisa4on	
	
9.	Engaging	the	test	à	Engaging	the	learners	
	
Falout,	J.	(2005).	Focused	tasks	to	proceduralize	TOEIC®	learning	strategies.	In	T.	Newfields,	Y.	Ishida,	M.	
Chapman,	&	M.	Fujioka	(Eds.),	Proceedings	of	the	2004	JALT	Pan-SIG	Conference	(pp.	38-44).	Tokyo:	
JALT.	

	
	
	
	
	
	

References 


