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questions




Why might asking questions be better for
learning than giving answers?

?




Why might asking questions be better for
learning than giving answers?

If teachers just spoon-feed information,
no creative wondering work has been

done to create a space for it, and the

information washes over minds like water
over rocks. Information is over rated;
questions are at the heart of creative

agentive learning.

Murphey (2010; p. 10)



Many Questions Game!

How many questions can you ask?
Count your own questions on your fingers

‘ 4 (asking)

4 (one-word answer)

‘ 4 (asking)

4 (one-word answer)
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Falout et al. (2016); Murphey & Falout (2010; 2012)



Please draw a picture of a future you using English.
What would you be doing with your English in
future situations? ZEFEFEZFESBHDFEBNEDLS
BEOMEBLTEROTHTT L, 33k, HE1EE
BaEOTEALGTEZLTVSLERVET D,
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‘ % My name is (name).

% Hi (shadowing). What are you doing with your English

in the future?

‘ % Let me explain...

(shadowing)

§ Thank you (name) for sharing your ideas.




19. Please describe a future you using English. What would you be doing with
your English in future situations? HFEZE S BH DIFRKENED K S HDHE
BUTEVWTHTTEIW, R, BBLEERBZEEL>TEARIEZLTWVWSLE
BWXIT D,

Long answer text

20. [Your answers to the following question will be shown to other English
teachers to help them improve the ways they teach English.] Please describe how
you think your teachers can best help you develop your English skills or English
learning skills. What exactly would they do to support you and help you learn
effectively and enjoyably? [Z DERBIANDEIE IFHREBEIREZNET S/Hic, b
DREBOFEEDHBEUXT, | HRBRIDIEEDHBRIcDIREBAFILXIFHREE
ZFEAFXINZEHZDZEDLSICTNIFRDDELBITSNEINZENWTTSE
Wo FERHBIZEYR—FMU. BRBRIEDPMRENICE LUK ZRDZBIT B ICIE,
W 7ZWESTRIEVWWDTU & 5%

Long answer text




Discuss in group & Present to class:
What are the 3 most important ideas?
Why are they important?

What students imagine What students want

for their future from their teacher
1 1
2 2.
3 3.
4 4.
5 5.
c c




Perfecting

preparation

Invoking

improvisation




Engaging
the
test

Engaging
the
learners




Students can practice paper-
based tests in active,
communicative ways. Check
out JALT’s Pan-SIG online
publications for this paper.

I | Falout, J. (2005). Focused tasks to
proceduralize TOEIC® learning strategies.
In T. Newfields, Y. Ishida, M. Chapman, &
M. Fujioka (Eds.), Proceedings of the
2004 JALT Pan-SIG Conference (pp.

38-44). Tokyo: JALT.




Create,
Cooperate,

Debate

Collaborate
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