Action Research (Final, 2013)

Hiromi Osuka, March 30, 2014

1. Title: How should we improve Japanese students’ communication abilities?
— Effective tasks and group activities in order to teach grammar communicatively —

2. Context:
(1) Level: Junior high school 2nd year students
(2) Class size: 39 ~ 40 students X 3 classes Da JTE @a JTE and a sub JTE
(3) Time: 45~50 minutes X4 classes (per week) @a JTE and an ALT

(4) Textbook: New Horizon English Book 2 by Tokyo Shoseki
(5) Issues:
a. Attitudes

Eighth graders in Toyohashi had one English class per week for four years when they
were in elementary school consisting mainly of communication games in English. Most
students looked used to communicating with the ALT and using simple greetings in
English, but some students (about 28.4 %) said that they didn’t like learning English so
much when they entered junior high school. Last March, at the end of the previous
scholastic year, 23.3 % of students said that they didn’t like English so much. Last
April the classes were reorganized and 18.2 % of students had negative feelings about
English. Furthermore, some students have lost all motivation and often take naps

during classes.

b. Abilities

Eighth graders received 90 hours of English learning experience in their elementary
school and there seemed to be some differences in their English abilities and motivation
when they were in the seventh grade; some students liked English and were very eager
to communicate in English, but a few students had halfhearted attitudes towards

English learning because they could not understand what they were learning.

c. English teachers

There are six classes in grade 8 this year. There are two main English teachers (A and B)
and one sub-teacher C for grade 8. I am Teacher A and have three classes. The B teacher
also has three classes. Teacher B teaches my two classes as a sub-teacher twice a week. I
also teach her two classes as a sub-teacher twice a week. Sub-teacher C teaches 2 classes
twice a week. Teacher B and I have to discuss how to teach students and what kinds of

activities we should share with each other. lst Class  TA

2nd Class TA, TB or TC

3 M 1 . 3rd Class TA, TB or TC
. MYy goals- 4th Class TA, ALT

(1) My first goal is to help my junior high school students acquire communication abilities

in English through teaching grammar communicatively.

(2) My second goal is to improve students’ speaking abilities with their friends using

target sentences.

(3) My third goal is to motivate the 18.2 % of students who don't like English to enjoy

learning English.
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4. What I did

(1) To make English classes more understandable
a. Promoting reading aloud and writing English sentences which are connected to
students’ lives
b. Emphasizing English word order in all English classes
c. Integrating new sentences with ones learned before
d. Making use of effective pair work and group work (collaborative learning)

(2) To make English classes more motivating and effective for students’ learning

a. Using example sentences connected with students’ lives

b. Designing communicative activities that contain input and output activities

c. Designing communicative activities which stimulate students’ interest and motivate
students to study more

d. Creating worksheets that better enable students to acquire English communication
abilities

(3) To take measures to improve curriculum design
a. Teaching students grammar communicatively through “Focus-on-Form Instruction
(FFI)” and “Task-based Language Teaching (TBLT)”.
b. Reorganizing and regrouping the basic English sentences students have to learn
c. Collaborating on curriculum with other teachers to produce better results for more
students

d. Making use of speaking tests in order to improve students’ speaking abilities

(4) To give students chances to learn how to speak English effectively
a. Giving students chances to recite famous sayings which have grammar points
students are going to study
b. Learning from experience through saying beautiful and meaningful sentences with
effective intonation and gestures
c. Having students acquire power of expression

5. Results:

(1)Results from the surveys in April, July, and February: 118 students ( =%
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(2) Student impressions about English learning

% Students’ leading hopes for English learning (April) ( )=the total number

{Speaking)
(D I want to talk in pairs as long as possible. (14)
@ I want to talk with the ALT and my friends for more than two minutes. (6)
@ I want to get English abilities to talk with the ALT. (5)

(Listening)
D 1 try to understand English as soon as possible. (2)

{Reading)
D I want to put English into Japanese quickly. (3)
@ I want to read English sentences fluently without stopping. (2)

{Writing)
(D 1 try to write a lot of target and main sentences of the textbook in kotsukotsunotebook. (7)
@ I try to remember and write English words. (5)
@ I practice writing sentences about which I am weak and I often mistake the spelling
without looking at the textbook. (3)

4 Skills)
(D I try to make sentences about myself using the target and main sentences in the textbook. (4)
@ 1 try to put Japanese into English. (6)
@ I try to join the communication activities positively using new sentences I learned. (3)
@ T try to write about myself using more than 7 sentences. (2)

{others)
(D I want to remember a lot of English words. (5)
@ I try to understand sentence structure and word order. (4)
@ I want to remember a lot of English words and want to talk for two minutes using them. (3)

% Students’ changes in attitude towards English learning (J: July & F: February )

{Speaking)

D I was able to talk with my friends longer than before. (11)

J | @ I came to talk with my friends more fluently than before. (8)

@ I came to talk with my friends in English a little. (5)

@ I came to say sentences fluently I could have not said well before. (3)
® I came to ask and answer minutely. (1)

(D 1 got speaking abilities a little. (4)
F | @ I came to use more sentences when I talk with my friends and it made my conversation better. (1)
@ I came to say longer sentences. (1)

(Listening)

J | @ Ifeel that I got listening abilities. (5)
@ I came to listen to along passage. (1)

(D 1 listened to English CD every day and I came to get a good score at listening tests. (3)
F | @ I came to listen to English better than before.  (3)
@ I came to put what my teacher said into Japanese. (2)

{Reading)

| J ‘ (D I came to understand English sentences used in classes. (7)
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J | @ Icame to understand the meaning of English sentences quickly. (6)
@ I came to read English sentences in the textbook quickly. (5)
(D I came to better understand main sentences in the textbook. (11)
@ After reading English sentences, I came to put them into Japanese quickly.  (7)
¥ @ I came to read English sentences in the textbook fluently.  (4)
@ 1 came to know how to read words a little by little.  (3)
(® My English pronunciation became better. (2)
® After reading a long passage, I came to understand quickly.  (2)
{Writing)
(D I got writing abilities. (5)
J @ I came to write English words without looking at the textbook. (4)
@ I came to write long sentences.  (3)
(D I came to write long words without mistaking.  (3)
F | @ Icame to write sentences in the textbook smoothly. (2)
@ I came to write long sentences. (2)
{Others)
(D I came to understand grammar and its usage. (5)
@ Through target sentences, I came to understand grammar and make use of many kinds of expression. (5)
@ I came to express myself using “be going to”. (1)
@ I came to put Japanese into English using eigonou handout. (1)
V¥ I cannot understand the contents of the textbook compared to the grade 7. (2)
3 V¥ I couldn’t talk fluently and often see model sentences at a speaking test. (1)
WV It was difficult for me to remember target sentences, so I couldn’t remember so much sentences. (1)
V¥ English is getting harder than before, so I cannot understand at all. (1)
V¥ I came to dislike English. (1)
(D I came to understand English grammar.  (4)
@ I came to remember target sentences firmly. (4)
F | ® I came to try communication activities firmly. (3)
@ I came to understand English words. (3)
® I almost came to understand grammar and understand sentences in the textbook.(2)
® I came to understand the meaning of words and make use of them in the sentences. (2)
@ 1 came to remember difficult English words for 2nd graders naturally. (2)
V¥ Ican listen to CD, but I cannot get 40 ~ 50 points at the term test. (1)
V¥ I am weak in putting Japanese into English, so I want to practice more. (1)
V¥ I came to say what I want to say in English, but I have not written them yet. (1)
V¥ The more difficult the contents are, the more things I cannot understand increased. (1)

(3) The Result of a proficiency test

Students showed a better ability of English than the students do in some another JHS.
*The average mark is showed in terms of 100

the average mark the average difference
Class A 53. 15 +11. 65
Class B 51. 45 + 9. 95
Class C 49. 40 + 7. 90
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6. What I learned:

(1) Even though the mother tongue for students is Japanese, they need a lot of meaningful vocabulary
input in order to speak or write sentences. Students need to know the situation in which the
words are used and how the words are used in what kinds of sentences. If input activities are
not enough, students would not obtain excellent results in output activities. Needless to say in
learning a second language, meaningful input activities are very important. They should be
more understandable and natural with more steps in order for lower students to better understand
the activities.  All the activities should be meaningful and enjoyable for the students.  Pictures
and new English words which are connected with students’ lives provide students with meaningful
scaffolding in order to acquire new target sentences.

(2) JHS English teachers often have great difficulty managing the different learning abilities of junior
high school students; some students cannot even understand what they learned in the seventh
grade. Students’ pair activities sometimes stop functioning because of the difference of abilities.
It’s important for teachers to plan who partners up and how to divide students into groups. To
my regret, even high level students cannot give full play to their abilities in a speaking test when
they pair with lower students.

(3) What kinds of activities are more useful and effective for English learning?  Bingo or information
gap activities? Students like games in which they compete with their friends. Their
competitive sprit improves their language acquisition. But as students grow, they need activities
which can give them intellectual and psychological satisfaction. For example, in Communicative
Activity “We call him KimutaKu (0,” students really enjoyed talking with their friends using “call”
which needs the object and the complement. Talking about their nicknames made them excited
and created a better atmosphere among students. Why did this simple activity make students feel
happy? In daily life, Japanese students cannot decide their nickname by themselves but their
friends decide what to call them. I think that they were happy to decide their nicknames by
themselves. A girl student said, “After learning classmates’ nicknames and calling them by their
nicknames, I felt that we became better friends than before.”

(4) This school year, I tried to have students learn famous proverbs or sayings because I've wanted to
teach students something important for their lives through English learning. In addition to this,
I've wanted to have students acquire powerful expressions when they might say something in
English. 1 hope students use expressive words or phrases when they talk about their ideas in
English. At the beginning of this trial, I put emphasis on four points; eye contact, voice, gesture,
and pause. Students were really enjoying these activities and trying to work out how to speak
effectively. Many students have become self-conscious of saying things in English. Japanese
students are not good at speaking English with gestures and effective intonation or leaving a space
effectively. Especially Japanese students cannot control vicarious emotions, so they cannot speak
English emotionally. The students learn the required sentences but are far from speaking them
with vicarious emotion. Reciting beautiful and meaningful sayings is very useful for students to
learn how to speak English effectively. Through saying meaningful sentences students were able
to learn how to let their friends know what is important with their gestures, eye contact, or effective
intonation.

(5) Students have to learn Japanese grammar and English grammar at the same time. Both
grammatical terms are very similar, so students confuse English grammatical terms with Japanese
ones. For example, the English grammatical term “auxiliary verb” is completely different from
the Japanese grammatical term “auxiliary verb” even though both of them use the same kanji.
Teachers should put emphasis on such kinds of differences in order for students not to confuse
English terms with Japanese ones.

(6) JHS students cannot be satisfied with only trying games or quizzes. They need to be satisfied
with their intellectual desire.  Teachers should work out activities which satisfy student concerns
and interests. They are very interested in what their friends and teachers do and think. = They
know how interesting and exciting it is for them to learn about their friends and teachers through
new key sentences. Teachers should work out activities which make students excited and
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enthusiastic.

7. Further issues:

(1) The number of students that don’t like English has not yet decreased. There are one or two
students facing down on the desk during English classes in each class They have different kinds
of problems about learning or their lives. Teachers have to think about how to motivate them, but we
cannot solve these problems easily. Exciting activities, better partners or supportive
environments cannot work well. It is a critical problem for JHS teachers to motivate 3 L students

(low ability, low confidence, low motivation) even if they use motivational aspect activities.

To

make matters worse, a few 8th graders have a lot of mental and physical problems, so their learning
attitude is poor.  Teachers often have to give tough comments to them so that the quality of classes
falls. To tell the truth, their motivation also falls. My students are also not exceptional.
Teachers must create effective input and output activities which can satisfy those kinds of students.

(2) Only 56.8 % students enjoyed learning English. I couldn’t motivate more than 80 %. This is
why output and input activities I planned for them seemed to be monotonous and didn’t appeal to
them. Most activities couldn’t make students excited and satisfied so much. I have to study
students’ interests more and should prepare activities that satisfy students’ intellectual curiosity
and motivate students to try hard.

(3) As a small type of presentation, I've made use of famous sayings. This activity gave students
opportunities to think about how they show or tell their feelings.  But students could not make use
of this activity when they tried the speaking tests. They couldn’t talk with their partner or the
ALT with gestures or facial expression because they were too nervous to talk naturally. Students
need to practice more in order to speak naturally.

(4) I made 38 original handouts for eighth graders for the first time after an interval of 10 years. I've
not taught eighth graders for a long time. Using the handouts in the classes, I felt that I would
have to revise them many times from now on. Watching students’ reaction and activities, I found
many faults and points I must revise in the handouts. Through trial and error, they will be perfected.

(5) Students like learning grammar through communicative activities, but they are poor at reading
through a lengthy article. They cannot show a good result on a long-passage reading ability test.
Communicative activities enable students to acquire grammar effectively, but they are not enough to
acquire reading abilities which enable students to read a passage of substantial length. It’s
important for teachers to think about how to unite communicative activities with reading activities.
It’s a very critical problem for students to get a good mark at questions for entrance examinations

which consist of a passage of unbelievable length.

(6) Students have to acquire about 1,200 new words over the course of three years. They are bored
by learning a lot of new words at a time for each Unit and moreover they have to learn new
meanings for words they have learned before. = The simpler the words are, the more meanings they
have. Teachers should think about how to enrich students’ vocabulary. There is not enough
time for JHS students to try graded reading. Testing vocabulary regularly cannot solve this

problem.

A Lesson Plan ( March, 2014)

1. Level: Junior High School second year students
2. Class size: 3 classes with 39 ~ 40 students
3. Textbook: New Horizon English Course Book 2 ( Tokyo Shoseki ): Unit 7 “My Favorite Movie”
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4: Goal: Students can make use of sentences using comparative sentences

Students can express themselves using comparative sentences
5. Objectives

+ Language Function:
To have students understand the sentences in which “the comparative degree” is used
To have students understand the sentences in which “the superlative degree” is used

To have students understand the sentences in which a “as ~ as ...” is used
« Communicative Function:

To have students talk about their daily lives using “the comparative degree”
To have students talk about their daily lives using “the superlative degree”

To have students talk about their daily lives using a “as ~as ...”
6. Procedure
(1) Day one: Starting Out & Communicative Activity “I'm taller than you! @’
@O 2-minute small talk for warm-up
@ Enjoy saying "AENEANEEENHLNESH B
@ Practicing of new words of Starting Out
@ Communicative Activity “I'm taller than you! @’

® Self-evaluation for the communicative activities

(2) Day two: Starting Out & Communicative Activity “English is more difficult than math ’
@O 2-minute small talk for warm-up
©@ Enjoy saying "AENZAONEENHLANES B
@ Review of Communicative Activity “Im taller than you! @” (Step 5)
Reporting sentences students wrote in Step 5 in class
@ Listening to the CD looking at the picture card about “Starting Out”
® Comprehension Check of “Starting Out”
® Checking “®5alE21 1
(@ Reading
a. Model reading b. Phrase reading e. Pair reading f. Reading check
®Taking notes of new key sentences of “Starting Out”
©@ Trying “Substitution, Listen, Speak” to page 40
Practicing of new words of “Dialog”
@ Communicative Activity “English is more difficult than math, @ (Step 1,2)

(3) Day three: Dialog & Communicative Activity “English is more difficult +than math,
@O 2-minute small talk for warm-up
@ Enjoy saying "AEEANBEEZNHLNGFS B
@ Review reading of Starting Out
@ Communicative Activity "English is more difficult than math, (Step 3, 4)
® Self-evaluation for the communicative activities
©® Listening to the CD looking at the picture card about “Dialog”
(D Comprehension Check of “Dialog”
Checking “%&:BfiE 211>
©@ Reading a. Model reading b. Phrase reading e. Pair reading f. Reading check
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(0Taking notes of new key sentences of “Dialog”

(4) Day four: Reading for Communication (p. 76 and p.77) &
Communicative Activity "HoHy Is mu best friend@”
@O 2-minute small talk for warm-up
© Enjoy Saying "AENMZEANEEEZNHLNHES B
@ Review reading of Starting Out and Dialog
@ Review activity of ‘English Is more difficult +than math, (Step 5)
@ Taking notes of new key sentences of “Dialog”
® Trying “Your Turn”
® Practicing of new words of “Reading for Communication” (p.76 and p.77)

(D Communicative Activity “Hotty is my best friend!@’ (Step 1 ~3)

(5) Day five: Reading for Communication (p. 60 and p.61)
& Communicative Activities "Hotty is my best friend! @
@ 2-minute small talk for warm-up
@ Enjoy Saying "AEEANERENHLNSFS W
@ Review reading of Starting Out & Dialog
@ Review Practicing of new words of “Reading for Communication” (p. 76 and p. 77)
(® Communicative Activity "Hotty is my best friend! @ (Step 4, 5)

(6) Day six: Reading for Communication (p. 76 and p. 77) and
& Communicative Activities "Hotty is as cool as Hokki! Today’s lesson
@ Enjoy Saying "AENEANBEENHLNESH B
@ Review Practicing of new words of “Reading for Communication” (p. 76 and p. 77)
® Communicative Activities "Hoty is as cool as Hokki! ’ (Step 1~3)
@ Listening to the CD looking at the picture card about “Reading for communication”
(® Comprehension Check of “Reading for communication”
® Checking “®5alE2 1
(@ Reading a. Model reading b. Phrase reading e. Pair reading f. Reading check

(6) Day seven: Reading for Communication (p. 76 and p. 77) and
& Communicative Activities "HoHy is as cool as Hokkil (367

@ Enjoy Saying "AHENZEANEFRENHLNSFS W
@ Communicative Activities "Hotty is as cool as Hokki! ’ (Step 4)
@ Review Reading of “Reading for Communication”
@ Questions and answers about “Reading for Communication” in groups
(® Taking notes of new key sentences of “Reading for Communication”
® Review (p. 78)

(7) Day eight: Listening Plus 7 & “Let’s try quizzes! @

D 2-minute small talk for warm-up



@ Enjoy Saying "AENEZEAANERENHLHSFS
@ Review Reading of “Reading for Communication”
@ Trying Listening Plus 7

@ Trying “Let's try quizzes! @

7. Today’s Lesson
(1) Enjoy Saying "AHECHEANEEREZNHLNESH W'
(2) Review Practicing of new words of “Reading for Communication” (p. 76 and p. 77)
(3) Communicative Activities "HoHty Is as cool as HokKi! @” (Step 1~3)
@
+ Students look at the pictures and put some Japanese phrases into ( ) listening to Teacher.

After listening to Teacher, students think about peculiarity common to the three sentences.

Hotty is cool.  Hokki is cool, too. Hotty is as cool as HokkKi.
My bike is new. Your bike is new, too. My bike is as new as your bike.

Soccer 1s interesting. Baseball is interesting, too. Soccer is as interesting as baseball.

@ [step 2|

«+ Students choose a suitable word among three words and say the complete sentences many times

looking at the pictures in the handout.

® [Step 3|

+ Students make 10 sentences using “as ~ as ...”. They put their friends’, teachers’, favorite
singers’ or sports players’ names into both ( ). They have to make sentences
connected with their daily lives.

+ Students make groups of four or three and say the sentences they made in turn.
+ Some students say the sentences in class.
(4) Noticing grammar points
+ Students try to understand new grammar points
(5) Listening to the CD looking at the picture card about “Reading for communication”
(6) Comprehension Check of “Reading for communication”
(7) Checking “®i8f 211>
(8) Reading
a. Model reading b. Phrase reading e. Pair reading f. Reading check
8. Assessment
(1) Substitution:

Making sentences by using “the comparative degree” ( 15 mins.)
Making sentences by using “the superlative degree” (15 mins.)
Making sentences by using “as ~ as ...” (15 mins.)

(2) Composition:

Making sentences by using “the comparative degree” (15 mins.)
Making sentences by using “the superlative degree” (15 mins.)
Making sentences by using “as ~ as ...” (15 mins.)



Unit 7 My Favorite Movie — R for C (p. 717)

k Hotty is as cool as HoKKi! (r «orc)

Class( ) No.( ) Name(

ROWBERBIDS, BFEDEIRFLELSHEI L&D, ZORABICHTREEDLDIC
C ) OPICEIIEZBERNVET, T2, 3DOXICHBISCLEPTLLS,

(1) My —RBmyF—& ( Do
(2) FAOBEEHBE>HBEDEEHGEE ( D
(3) Hyh—RBHRE ( e
2l ®oxD ( ) DEHD, XICEIBEERATOTEAZLLD., 5T 558
TEZFETHOE/EBLEL LS.

(1) Hotty is as ( cool, cooler, the coolest ) as Hokki.

(2) My bike is as ( new, newer, the newest ) as your bike.

(3) Soccer is as ( interesting, more interesting, the most interesting ) as baseball.
(4) Hotty is as ( old, older, the oldest ) as Makun.

(5) Naomi is as ( beautiful, more beautiful, the most beautiful ) as Kikuyo.

(6) Hokki is as ( old, older, the oldest ) as Katsuya.

(7) Hokki gets up as ( early, earlier, the earliest ) as his wife.

. RDEXD ( ) ICEZBITDIHBEDEZEES, BT UERE),
(1) ( ) is as easy as ( ).
(2) ( ) is as difficult as ( ).
(3) ( ) is as interesting as ( ).
(4) ( ) is as exciting as ( ).
(5) ( ) is_as tall as ( ).
(6) ( ) is as cool as ( ).
(7) ( ) is as cute as ( ).
(8) ( ) gets up as early as ( ).
(9) ( ) can run as fast as ( ).
(10) ( ) can sing as well as ( ).

Hotty is cool. Hokki is cool, too.
Hotty is [as cool as| Hokki. Bk ( )
Hotty can run as fast as| Hokki. =tk : ( )

A is as [cool as B.iZ ( ) LVSERTT, [ |odicipas - @liEo
( ) Zf#\ET, Ais_not as|cool as B. % ( ) LD ERTT,




. BIMDOXDICES T RDOIRBICDNT DB DO TCUVN\DDDENIC & Do
BIXDESICRFELT, ROEB REHESB BONBRICEEDHFELELS

(Ex.) A: Science is as difficult as math. *  Let's see. / Well
B: XxWell, I think so, too. Um,...
Science is as difficult as math. * % Great! /
(I don’t think so. Science isn’t as difficult as math.)

Oh, really?
A: k% Oh, I see.

That sounds nice.

*RODICERELTEETEEL), (Ex.) science= math, science>math, science<math

items impression | 1.&57= ( )| 2. 3. 4,

1. science /

math difficult

2. music /

PE. exciting

3. swimming

. hard
/running

4. watching TV
/ reading fun
comic boks

5. beefsteak

/ sushi delicious

v A A 7

Saying (" AEMZEAANEFRENHLNSEGS

@)

(0
There’'s away todo it better —find it.

> X R

[NDE>TEoESELDND — ZOTEEEOFL. | Thomas Edison

Z50W <A D
Sy

[FADE &> EUCRIRIRDDRCDEFTEIDRNENDICLTINSTLLD ! ] 1]

B i Class( ) No.( )  Name( )
i) =] 2 F QONBENOREIR - ROV E - PH-IE2E

Eye Contact p-r-avso- . 45T E

Voice BEBBOASE

Attitude EvREHOEEE (XBAE)

Understanding szanzse

as [Rif as Z{EOIEXDEELD

Filler (ODEC &) DBV

> > >> > > > Mm

W W W™/
OOOOIOIOO

Usefulness CDT =03 —bDRIIBE
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