Final Report Terumi Yoshida
March 30, 2013
1. Title: Integrating Language Skills in English |
2. Context:
(1) Information about the class: 1-6 class ( 15 boys and 15 girls ) 1-2 class ( 10 boys and 10 girls ),
1-3 class ( 2/3 class size, 10 boys and 10 girls )
(2) Subject: English I ( 3 lessons a week, 50 minutes for each lesson )
(3) Textbook: Power on English course I (Tokyo Shoseki)
(4) Level of the students: Low level first year students in senior high school
(5)Problems I face:

Students’ competence and interest in English are very low. Most students are poor at
English. They don’t have English vocabulary nor understand the structure of English sentences
which the students who graduated from junior high school are supposed to. They haven’t
comprehended the English grammar from junior high school. So at the beginning of the school
year they have already been very weak in English. They are poor at every English skill: reading,
listening, speaking, and writing. I need to remove their anxiety toward English learning and
build up their confidence of English learning. The textbook is too difficult for these students to

understand. This is another problem.

3. Goal:

The goal of English classes is to make a positive English environment in the classroom in order to
enhance the opportunities for students to be exposed to English and facilitate their English learning.
To put this goal into action, I conduct my English classes integrating four skills: reading, listening,
speaking, and writing, through various activities, such as pair work, group work, essay writing, and
so on. I also provide students with comprehensible, meaningful, scaffolding input to increase their
understanding toward English and at the same time I try to cultivate their confidence in English

with the help of peer cooperation.

4. What I did:
(1)The activities students did in every class:
(D Small Talk: Students talked about a topic related to each lesson in pairs.
@ Vocabulary Input: Students applied new words to other sentences which had nothing to do with
the lesson they were learning. Then they checked their answers in pairs.
@ True or False Question: Students guessed the answer before first reading. Then they checked
their answers in pairs.
@ 1st Reading: Students read the lesson in the textbook silently for the first time.
® Check New Words: New words were paraphrased in easy English. Students matched new

words with paraphrased ones as homework. Then they checked their answers in pairs.



©® 2nd Reading® Students read the passage aloud first with a teacher, next with the partner, then
individually trying to get the meaning of the content.

@ Q&A: Students answered the questions and checked the answers in pairs.

Grammar Point: I explained the grammar point in Japanese. Then students worked on some
practice examples.

© Summary: Students filled in the blanks of a paraphrased passage with key words. This could
also function as a dictation activity.

Timed Reading: Students timed their silent reading.

@ Post Reading Activity: Students wrote about a topic related to the lesson.

@ Review Test: After students learned one part of the lesson, they had words and a Q&A quiz.

When they got a low score, they were given an extra oral test individually.

(2)The special activities in each month

September: Questionnaire ( In order to know how many students had interest in English, I asked

them to answer a questionnaire about learning English.)
Communicative Class ( I had started teaching English in a new way, a communicative

way without translating the textbook.)

October: Poster Session ( Students wrote about “ My favorite cartoon” and drew a picture of it. It
was laminated and displayed on the wall in the classroom.)

November: Peer-editing ( Students read the Fun Essays of their classmates, asked questions and
wrote comments on them in a group.)

December: Fun Essay ( Students rewrote their essays after peer-editing. I requested them to make
their essays longer.

Speaking Test ( Students had a speaking test for the first time about “ The country I
want to go to.“ I showed them a criteria and a model dialogue which
included three conversation strategies: opener, rejoinder, and closing.
Most of the students worked hard on this speaking test.

Questionnaire ( Students answered a questionnaire and wrote their comments on the
activities they had in the class during the second term. )
January: Interview Activity ( Students interviewed their classmates about the New Year and
completed the interview sheet. This was a one time activity with the
ALT.)
Writing ( Students wrote an essay on “My Hero” as a winter assignment. And they
talked about it in pairs at the beginning of each class. )
February: Common Error: (I picked up some errors students made in their essays and showed them
to the students. They tried to identify the errors and correct them in a

group. )



Speaking Test: ( Students had a second time speaking test about “My Hero,” which was a
winter assignment. )

English Journal: (I gave each row a notebook to pass on to the next person after students
wrote about a topic I gave, such as “What I like,” “I feel happy when...” and
pass the notebooks to the next students in each row.

March: Extensive Reading: ( Students experienced “Extensive Reading” for the first time. We had
only 48 books for it. They were Oxford Graded Readers and Penguin books
for beginners.

Questionnaire: (Students answered a questionnaire and wrote their comments on the

activities they experienced in the class during the third term. Through their
answers I could understand their evaluations toward English activities

they had. They helped me to make my English class pertinent. )

Since the second term I have used the same handouts in the three classes I was in charge of,
but I used them differently in each class according to the level of students’ English learning
proficiency. For the lower level class, I showed the students the meaning of each English word, except
for the new words, which I explained in another handout. I also gave them the handout which had
both English with “katakana” on the left side and its translation on the right side. Then I utilized the
main handouts for the review of each part.

I didn’t conduct the same activities in all the three classes. From the perspective of English level
I decided not to implement extra activities such as Poster Session, Essay Writing, and Common
Errors for the lower level students. Doing these activities seemed to take a lot of time or was difficult
as an assignment. As for Extensive Reading, I could introduce it to all three classes one time and

conducted easy book talks in pairs.

5 Result:

When I started using this course, “Action Research”, in the second term, students might have
been confused with the changes. I changed my class drastically and suddenly in the middle of the
school year, in September. At that time I hadn’t had well-organized year plans, ideas, and
perspectives for my English classes. Before I worked on Action Research, I had conducted
teacher-centered traditional English classes. I mainly asked my students the meaning of English
words in the textbook. I sometimes had them talk in pairs and conducted some interactive activities
at most. Even when I assigned my students to create English Haiku after reading the textbook, the
activity wasn’t designed through the year plan, just for one occasion. When I changed my teaching
style, I was worried how my students would react to it. Most students accepted the new way and
joined the activities. Some of them found the way interesting and useful. The results of the

questionnaires are as follows:



Result of the questionnaire 1 (66 students in three classes in September )

1 Do you like English?

HYes BSoso ®No

(Table 1 )

2 The skills which students want to acquire first and foremost

B speaking Mlistening ®writing ®reading

(Table 2 )

3What activity do you like?

B speaking Mlistening ¥ writing Mreading Mnone

(Table 3 )

4What English activity is your weakest?

B speaking Mlistening ™ writing Mreading ®all

(Table 4 )




From the table 1 to 4:

(1) 74 % of the students don’t like English.

(2) Students are interested in first acquiring speaking and listening competence, then writing and
reading.

(3) 36% of the students like the listening activities while 17 % of them don’t like any kinds of
activities.

(4) 44 % of the students think that they are weak at writing exercises.

14E3EEE A Questionnaire about English  (Students’ comments)

Q1 FEFEIIHF & TT 2, HNTTN?
X

C TPEPEEZET L, RO RV SR K5 R TEEND, « /= FEERWIIEIT LI,
RTINS, REEORENELWVING, - HLWA, SETHEZ DD, - FFEOHEZMX L7200,
CHERER AL TE 200,  HEEERATLWNG, « XOWKRAHE RN,  WEERH 20 HbE AV,
CEHELWOSH AW S,

g

SRR LT HRNRNEETE S, FiZonnhb, mEENL, - BFETERVNL BERLXOMED HE)
TERVNS (BH) o - UERRLRZLWD (B8 o - EHLONS (R o - MEROBELVINL, - PO
RS T o TV B HEER DGRV, - HEEEZ R Z DRV D, - fGtdn L, FEFRv b, -mAENLS, -
HANEP D MER NP D, - HATHE SRR R0,

Q2 KFEFETHIZDT WD 1B L 2BBEEZBRATIEI,
1ffY 2=>% (35)

CHFEEND, cEREBOCCHEHAE LV, c FEEATICHEHMELZY, cAEALEEEEL Iy a4 D,
HEANOEFT AR L2005, - HE X DBV FRNREN NS, W TWTELY, - BN TRZS
BhB, IO,

1R E—F%> 7 (35)

CRERBICSEOTEAS DD, GET I EIIRUIENG, - BEZ EFSLEY, SAMEANLFEELIND, SEICITE
Winb, s FEILVETTRENDDL,

3fTAT 47 (29)

FRAESLOTEA I IS, c AT ATEERN,

AR —7 47 (25)

CBEEND, c MOBTEAEIFE LI, AT ATEATE, FREBRIZD,  c BEEND,

Q3TEFEDATRED > LIFE b D, FFRR L DI T D,
HEebn

IV R=27 (21) LRI D NG, BEEND,
20T AT 47 (11) « AEREOHFTIRZTEH1D, - LWL D,
3PLARVN (1 0) s TERVDLG,




AP AE—F 27 (9)

c HETHEZ D05,

CEREOETIE LTV,

SHLY—T 7 (7)

C T T LITEIE N,

CDNOMEEL TR, LW D,

cHATEES D Z ENFETEND, - BIRADNL R THREREE

WonDd, - HEEOBWERR DL EHE LD, - 1EEEDITHE Cx 500,

EFRHOD

Mo A47 407 (27)

2 AE—F 7 (15)

3NLY 2= (9)

4 r£E (6)

S5NLY—F 47 (5)

CFBEZTWRIPOR0ING (ZH) o - RPBRIPEZ DR,
« AL MBI, - I,
CEEPRDNPLRNING, - HEVFEL THRVMND,
Tl - BEX D OB,
CHRETMES > TV LO0GNHR0NE, - HEVHVTHRNNG, -« EREZ L)
Do - HoTWAHIENRHTHBREIZDI LR,
cTERVDD, - DHRVIZ, cFERIZW,  BEEZEATHROLRPDL,

cFORNMND,

Speaking Test

100

80
60

H Good

40 -

H So so

20 -

Shadowing

I did better

Not good

(122students )

This graph shows the two results from self-evaluation sheet.

(DI repeated what the partner said. ( shadowing) (2)I did betterr this time than the last time.

+ 65 students wrote that they succeeded in shadowing even though this was the first speaking test for

them to be required to do shadowing. 41 students thought that they did pretty well in shadowing.

-+ 83 students regarded their performance as better one than that of the last time. 26 students found

their performance

pretty good.

The comments of the students on the speaking test

- Speaking test is useful for English learning. >t -1 realized the harder I practiced speaking English

the more fluently I was able to speak English. 5 - I could speak more clearly and fluently this

time than the last time. (6) - I remembered some English words. >¢ I upset a little when my

partner said “Pardon?” 3¢ + I could do shadowing! (7) + I want to memorize much longer English

sentences. * I enjoyed speaking English. - I noticed that memorizing English was very useful.

I should have practiced much harder beforehand. - It was difficult for me to memorize the

dialogue but I thought it was useful for learning English. - I want to speak English more. + I'm

glad to speak English.




Result of the questionnaire 2 (About 57 students in 3 classes in December and in March * 27 students in 1-6 class )

Useful So-so Useless

December March | December | March December | March
1No Translation * 10 4 15 20 2 3
2Pair Work 18 20 35 31 5 6
3Vocabulary Input 31 25 27 26 0 6
4T/F Question 26 27 32 29 2 1
5Summary 29 27 28 27 0 2
6Poster Session * 11 12 4
TEssay Writing * 9 18 0
8Writing 22 25 9
9Group Work * 10 16 1
10Common Error * 6 18 3
11Extensive reading * 9 15 3
12Conversation Strategy 27 23 7
13Speaking Test 27 17 28 34 4 6
(Table 5)

Very eagerly Not very eagerly Not at all

December | March December | March December | March
[ participated in

14 14 36 36 8 6

English class ---
(Table 6)

More Same Less

December | March December | March December | March
I can read 31 31 27 25 2 1
I can speak 23 26 36 30 1 1
[ can listen 28 27 30 30 2 1
[ can write 27 28 31 28 2 1
(Table 7)
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6. What I learned:

+ Students want to acquire speaking and listening skills to communicate in English successfully
though they are weak at learning English and sometimes too shy to talk with their partners in
English.

*Many students are weak at writing activity as they think it difficult to write English words correctly.
One reason is that the English spelling doesn’t quite correspond to its phonics. Some students
seem to mistake a writing activity for note taking.

 Students regard listening and writing activities as difficult because they haven’t been exposed to
these kinds of opportunities so much.

+ Generally students enjoyed pair work or small talk activity, but some of them didn’t try to speak

with their partners because of their relationships with classmates.

- As for speaking test, many students tried hard to memorize their own sentences and spoke fluently.

One particular student who had never practiced conversation during the class accomplished the
speaking test in the end. Several students who were weak at English didn’t do their best to learn

their sentences by heart. Most students evaluated that their performances improved at the



second speaking test.

+ From their comments I noticed that the students who were rather good at English or had
worked hard in English class wrote positive comments and that they found the
communicative activities without translation useful for English learning. On the other hand,
the students whose English proficiency was very low gave me severe comments on my English
class. They had a negative attitude toward English learning. I needed to find a way to reach
those students and got them involved actively in English class. I also found it difficult to
provide almost all the students with comprehensible input under the conditions where each
student’s English level varied. Some students were very weak at English to the extent that
they couldn’t read English words nor tell “b” from “ d .” I recognized that I needed to make a
handout which included scaffolding instructions with plenty of hints for lower level students.

+ In December students gave me favorable comments on the new style of English class as it was
new to them and drew their attention. But gradually they might have got bored with the same
style and thus gave me a low evaluation in March. The students who had a positive attitude
toward English learning gave continued high evaluations while the students who were weak
at English learning gave negative evaluations. 1 didn’t succeed in changing the lower students’
attitude into favorable one regarding English learning.

+ I noticed that peer-teaching occurredbetween upper level students and lower level students during
pair activities, group work, and speaking tests. I'd like to make the most of their mutual teaching

in the class.

7. Future issues

In order to implement communicative English classes effectively, I will make a concrete yearly
teaching plan and a practical can-do list for next year. I would also like to create criteria which show
the achievement of the four skills to let the students realize their own improvement in English
learning through one year.

I need to create a teaching method which provides comprehensible input without Japanese
translation for the students whose English competence is low and get them involved in autonomous
English learning. What is more, I will support and nurture the students’ mutual teaching and

learning, and make the most of it in the class.
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Lesson Plan: Lesson 9 “Matsui Hideki on the World Stage — A Dream Come True”

Level: First year, Senior High School
2. Class size: 30 ( 15 boys and 15 girls )
Textbook: Power on English course I (Tokyo shoseki)
Lesson 9 “Matsui Hideki on the World Stage — A Dream Come True”
4. Goal & Objectives:
(1) The students try hard to understand the story through 4 skills without translation,
helping and interacting with one another.
(2) The students get to know Matsui’s personality and how he became a big star.
(3) The students can understand the new vocabulary and grammatical features.

(4) The students can write and speak about “My hero.”

5. Procedure of the activity
(1)Day one: Pre-reading
(2)Day two and three: Part 1
(4)Day four and five: Part 2 ( This period )
(6)Day six and seven: Part 3
(8)Day eight and nine:  Part 4

(10)Day ten: Post-reading Writing Activity “My Hero”
(11)Day eleven: Speaking Test “My Hero”
(12) Day twelve: Extensive reading and English journal

Day 1@ As a pre-reading exercise, each student thinks about his/ her own hero and talks about
him/ her in pair.
Students look at the pictures in the textbook and imagine the story.
Day 2~9: Students do some activities included in the handout of each part.
Small talk, Review the previous lesson, Vocabulary Input, T/F Question, New Words,
Quick Reading, Q&A, Reading Practice, Grammar Point, Grammar Practice, Quick
Reading 2, Summary, Your impression
Day 10: Students write about “My Hero.”
Day 11: Students have Speaking Test in pairs about “My Hero”
Day 12: Extensive reading and Book Talk ( Each student reads an easy picture book according to
his/her English ability and interest.)
Introduction of English Journal ( Each student writes more than three sentences
about the topic I gave the students ideas such as “What I like,” “I feel happy when...” and

requested them to pass the notebook to the next student in each row.
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Lesson 9 Part 2 “A Dream Come True”

@ Small Talk
1Who is your hero/ heroine ?

® Review
Do you remember the content of part 1?7 Try to remember and write two things.

Japanese ok.

ArHi,....

B:Hi,.. . How are you doing?

A , how about you?

B:

A:Let’s talk about two things we remember. What do you remember?

B:I remember... and How about you?
A:l remember... and . That’s all.

Nice talking with you.
B:You, too.

@ Vocabulary input
Fill in the blanks with the words listing below.
1. Aya ( ) single She doesn’t want to marry anybody. kAL D
2. We enjoyed ( )ing a dart at school festival. k H—
3. Tom ( ) by his teacher because he didn’t do his homework.
4. People ( ) Tom’s courage. He saved a child. * B
5. Linda is a ( ) and polite girl. sk ALEIE LU
6. The president can ( ) himself. He is always cool.
calm remains admired was scolded  control throw

W7, FETWDH, EELRE, oz, H#l+2 &iF5
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LoP2- @
Play Jyanken. Winners say English and losers translate into Japanese. When you have

finished, change the role....

@T/F Questions
Guess the story and write T for true and F for false.

1. Matsui played in the National High School Baseball Championships three times.

( )
2. In his last game, he had no chance to hit a home run. ( )
3. Many people admired Matsui’s calmness. ( )
4. When he was a junior high school student, he got angry and threw a bat on the
ground. ( )
5.Matsui’s high school coach scolded him in public. (
6 He can control himself in a game. ( )

Open your textbook and read part 2 silently.

Then Check your answer with your friend like the following:

At Let’s talk about question No.1. Is it true or false?

B: I think it’s true/ false. How about you?

A: T think so, too. /I don’t think so. I think it is true/ false.
B:Let’s talk about question No.2. Is it true or false?

A: 1 think it is...

®Check New Words Please look at the handout @

®Quick Reading 1
Read part 2 silently and time your speed by yourself.  ( seconds)

Class No. Name
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Lesson 9 Part 2

@DQ & A

Do you understand the content of Part 2?

Let’s make sure whether you understand it or not.

Now let’s answer the following question in English.

1 Why was Matsui admired by many people?

Check your answer with your friend like the following.
A: Let’s talk about question No.1.

Al think so, too. /I don’t think so. I think...
B:Okay, let’s talk about question No.2.

Why was Matsui scolded by his junior high school coach?
A think... How about you?

®Reading practice

Let’s practice reading the textbook. First with your teacher slowly, second with your
teacher again faster, third with your friend together slowly, fourth with your friend
faster and finally with your friend without your textbook.

@Grammar Point
He had gotten angry and had thrown a bat on the ground.

w|EZETE T + 1 @BEBLFETES
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@@Practice
1 FARFIZWEZRIZIT e A ViE b SHTLE - Tz,
When I got home, Hikaru ( already/ left/ had ).

2FNF 21 FIZR D ETHWAMNIKITAZ LT 2 &30 FHATLI,
I (I/ had/ twenty-one/ traveled abroad/ before/ was never ).

3FMFIARTCEET DITHEF T,
I (am/ at/ good/ in/ not/ public/ speaking).

AZDOXOFITHMEEZHEL L AR LERNVE L,
The ( of/ control/ herself/ girl/ lost ) when she heard the news.

@Quick Reading 2
Try to read as fast as possible. ( seconds )
@Summary

Matsui played in the National High School Baseball Championships (1 ) times.
He was intentionally walked (2 ) times in the last game. But he remained
3 ) because he learned how to (4 ) himself. And many people
5 ) it. Later one American sports writer later wrote, “He seems to follow the
way of the (6 ).” Matsui’s junior high school coach (7 ) him
in (8 ) when he got angry and (9 ) a bat on the ground. It was a
great lesson for him. From that day on, he decided never to (10 ) control of

himself in a game again.”
@Impression Which part is favorable for you in this part?

Let’s talk about your favorite part in pairs.

Class No. Name
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¥iE o Homework Submitted date: September 18, Tuesday

Please answer the following questions.

1 What is your favorite cartoon? ( Tell me the title. )

Word box

love 78%%, adventure E[&
''''''''''''''''''''''''''''''''''''''''''' detective ¥£{H, mystery 25U —
action H%[31,science fiction 28Rl
fantasy 2%4H, legend {&ilk

horror 75—, historical &5

4 Why do you like it ?
Because

words

300,000,000~

i
MONKEY:D- LUEEY
o= sl

Class No. Name
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Speaking Test “My Hero” .JR ﬂ N n F»
Q1Who is your hero/ heroine?

“Who is your hero/ heroine?”
B: My hero/ heroine is

A: Your hero/ heroine is . (shadowing DS o7-Z L 2#V KT)

“What does he/ she do?”

B: He/ She is

A: He/ She is . (shadowing D E -7 Z & 2V KT)

“Why is he/ she your hero/ heroine?”
B: Because

A: Oh, I see./ Sounds fun./ That’s great... (rejoinders) DOZREEIE

B: “Who is your hero/ heroine ?”
A: My hero/ heroine 18

B: Your hero/ heroineis . (shadowing D= -7~ Z & Z# v EY)
“What does he/ she do?’
A: He/ She is

B:He/Sheis ... . (shadowing@FEDOE o/ Z L&HYVIKT)
“Why is he/ she your hero/ heroine?”
Al Because
B: Oh, I see./ Sounds fun./ That’s great... (rejoinders) DORXSE
. Nice talking with you! (closer) #& VD D
A: You, too!

Class No. Name
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