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1. Title: What students learn from their peers and how they become autonomous extensive readers

2. Context:
(1) Information about the class:
- 14 third-year students of senior high school (13 girls and one boy)
- Their previous extensive reading experience varied from three days to six months.
Only two students had extensive reading class in the previous year.
(2) Subject: English Reading (elective class), 2 lessons a week, 50 minutes for each lesson
(3) Textbook: More True Stories Level 4 (Longman), Graded Readers, Leveled Readers
(4) Level of the students: third-year students of senior high school,
(5) Problems:
- The amount of reading in regular English classes is limited and students have little opportunities
for developing reading fluency.
- Students are slow, reluctant readers.
- They have little experience of reading for pleasure.

3. Goals:
(1) Students read a large quantity of books for pleasure so that they can develop their reading fluency.
(2) Students learn from their peers through interactive ER activities and develop their reading skills.
(3) Students become autonomous readers through reflection diaries and semester reports.

4. What | did:

(1) Individual Reading and ER activities
In-class Sustained Silent Reading (SSR), Interactive Book Talk, ‘My Favorite Books’ posters

(2) ‘More True Stories’ and ER activities
‘My Best Five Stories’ posters, Mini-lessons for literature circles (Summarizer, Passage Person
and Connector), Literature Circles (Discussion Leader, Summarizer, Connector, Passage Person,
Word Master)  *Use “More True Stories” as extensive reading materials

(3) Class readers and ER activities
Reading class readers with audio CDs, Mini-lessons for literature circles (Discussion questions,
Passage Person and Connector), Literature Circles (Discussion Leader, Summarizer, Connector,
Passage Person, Word Master)

(4) Allternative Assessments
Reflection diaries, Semester reports (Reflections, Language learning history, My homerun
experience, My advice to juniors), Reading logs, Performance tests (Interactive Book Talk,
Literature Circles), ‘My Favorite Books’ & ‘My Best Five Stories’ posters



The List of Extensive Reading Activities Done in 2011

a) Sustained b) Interactive | ¢) Other Interactive Extensive | d) Home Reading
Silent Reading | Book Talk Reading Activities Projects
-Read either -3-minute -What can good readers do? | -Let’s read one or two
Apr ORT seriesor | conversation | -‘My Favorite Books’ poster | books at home! (golden
to FRL series based on 5 -‘My Favorite Stories’ poster | week in May)
June questions of (from ‘More True Stories’)
the handout
-Continue to -4-minute -Book Pass -Let’s read 1,000 words
read ORT conversation | -Book Review (FRL) at home every day or
seriesor FRL | basedon5 - Language learning history | read 5,000 words a
July series questions + -Mini-lessons for literature week.
to -Read the follow-up circles using the textbook of | -Let’s read 6,000 words
Sep starter level questions ‘More True Stories’ at home! (two weekends
of graded -‘My Favorite Stories’ poster | in Sep)
readers (from ‘More True Stories’)
-Read any -5-minute -Class reader + prediction -Let’s read 1,000 words
Oct graded readers | conversation | -Class reader + Literature at home every day or
to and leveled without Circles read 5000 words a week.
Jan readers referring to -Think aloud (From Dec to Jan)
the handout | -“My favorite book’ poster -Let’s read 10,000 words
-‘My homerun experience’ a week. (fourth week of
Jan)

5. What happened:
(1) Reading Amount
Based on the participants’ self-report, the amount of reading was computed. The amount of

reading was measured by the total number of words and the total number of books the students
read. Table 1 shows that the average numbers of words and books students have read are
186,478.45 and 142.50 respectively. Only four students read more than 200,000 words, which was
the reading amount | set for my students to read this year.

Table1l Reading Amount from April to January (N=11%*)

Mini Max Mean
Y of the words 131,470 262,940 186,478.45
Y of the books 104 174 14250

*Three out of fourteen students lost or didn’t hand in their log books.



(2) Reading Rate
The reading rates were measured in the beginning and the end of an academic year by reading
a graded reader which was approximately 900-word length. Students read the same title of a
graded reader in April and in January. The mean of reading rates improved from 121.4 wpm
(pre-test) to 158 wpm (post-test) and gained score was 36.6 wpm. All the students except two
students who had no data improved their reading rates from 8 to 77 wpm.

Table 2 Reading rates of Extensive Reading materials in WPM  (N=14)

WPM in WPM in

z of e\(;/ccj)rds Agril January Gain Imprg;ement
(pre-test) (post-test) )
S1 179,059 100 130 30 30%
S2 138,402 119 150 31 26%
S3 198,466 121 150 29 24%
4 - 140 171 31 22%
S5 161,814 115 154 39 34%
S6 262,940 103 180 77 75%
S7 136,872 102 152 50 49%
S8 131,470 116 171 55 47%
S9 227,365 108 138 30 28%
S10 230,869 133 174 41 31%
S11 246,770 150 168 18 12%
S12 137,214 113 - - -
S13 - 150 158 8 5%
S14 - - 129 - -
Ave* 1214 158 36.6 32%

* Average scores were calculated after excluding the data of S12 and S14.

(3) Interactive Book Talk (Pair-conversation about the book)
In April and May, students tried out 3 to 4 — minute conversation about the book they had read.

Five basic questions were given for the conversation. However, it was very difficult for them to
keep talking for three to four minutes. Their talk started in English but often ended in Japanese.

Then one speaking test (4-minute Interactive Book Talk) was given as a part of mid-term test in
June. Students made a great effort to ask and answer five basic questions, and most of them
succeeded in talking for four minutes for the first time. Even though they didn’t ask any follow-up
questions and used little conversation strategies, students finally could manage to have 4-minute
conversation. In July, reflection diaries were introduced, and students started to write many
comments on Interactive Book Talk. They noticed that Interactive Book Talk was useful for their
ER performance. They were encouraged to read more by modeling their friends and sharing the



information about the books. They also started to enjoy having conversations.

In September, a mini-lesson of follow-up questions was given. Students made a pair and they
made a list of possible follow-up questions in order to have a more spontaneous and interesting
conversation. Since then, I introduced several conversation strategies (hmm. . .that’s a difficult
questions. Let me see. ..., Sounds interesting!), which they might use in Book Talk or Literature
Circles. Gradually students managed to keep talking for five to six minutes although they had
difficulty summarizing the story as they read longer one.

When a mini-lesson for Literature Circles was given in November, the role of summarizer was
focused on. Students developed the skill of summarizing the story in Interactive Book Talk when
they were more aware of the role of summarizer in this mini-lesson.

Interestingly, as their speaking skills improved, they started to talk about not only the content of
the book but also how to read and when to read the book. That is, they started to consult about
reading with their friends and gave advice to each other in November.

(4) ‘My favorite book’ posters / “My favorite stories’ posters from ‘More True Stories’

Students wrote a book review about the best book(s) they had read and made a poster for it.
They wrote a short summary and personal comments about their favorite book(s) in either Japanese
or in English with colorful illustration on A4-size paper. Students made four posters in May, June,
September and November. In May, June and September, students made posters in Japanese. In
December, several students made posters in English.

(5) Literature Circles (LC)

From June to September, | introduced the role of Passage Person and Connector using the
stories in ‘More True Stories.” (See handout #1) Compared to graded readers, each story was short,
which was good for beginners. First, students had a pair-discussion based on the role of Passage
Person and/or Connector. In October, they tried out a full Literature circles, a student-led discussion.
This was done by using stories in “More True Stories.” These mini-lessons for LC were helpful to
get familiar with the roles of LC. When students finally tried out LC on the book ‘Let Me Out’
(2000 running words, Cambridge English Readers), they could manage to have a discussion in
English for 25 minutes.

(6) Semester Reports

Students wrote a reflection report four times a year in June, September, November and January.
Semester reflection reports consisted of questions about extensive reading activities of both in-class
and out-of —class. In addition to them, in September, students wrote their reading history (language
learning history). Four students reflected their language learning history well and wrote a long
reading history. In the first class of the second semester, students read two reading histories
(language learning history) in class and had a discussion about their own reading experience
referring to these two students’ reading history. This mid-year Language Learning History spiced
up the atmosphere of the class. As a final semester report, students wrote their ‘Homerun
Experience’ and ‘“My advice to juniors.” Students reflected both successful experiences and their
troubles (unsuccessful experience) and wrote what they learned from the experiences.



(7) Reflection Diaries and Newsletters
In April and May, students wrote monthly journals and only one newsletter was issued. Then

they wrote a mid-semester report in June. Nobody mentioned about the peer influence on their
reading performance. | thought students needed more reflections and more interactive activities in
order to promote their peer-learning. Then, in June and July, two activities were introduced,; 1)
mini-lessons for literature circles 2) writing reflection diary and sharing their comments in
newsletters. Surprisingly, students started to write things they had learned from their peersin a
reflection diary. About 20 newsletters were issued based on their reflection diaries. (See handout
#2) By reading newsletter, students learned from comments of their peers as well.

Comments from Reflection Diaries

A) ‘Interactive Book Talk’ and Peer Influence

<book information>

Students were more interested in what their peers were reading and ‘Book Talk’ can provide the

information about students’ reading experience.

1 Falif FRL Z7 a7, ~7 OFEH 5 Levels 7t T, T 2<KEBH LAZE I IO TR ED LA
JVETWNETZUY,

2. TOERDEZREL LAVPEHML ZENTE, BT THINARTmA e BT,

3. BODSRRATUVRWRZFN L THH 9 &, TORDHL IWMEbh->TE T, BLHATHIZNW 2o TES,

<rediscovery of the contents >

Students rediscovered the interesting points of the book they have read before from their peers.

4. BRUTAY DR—D % RAED & XE, BB T TICHRATATHUHEFO L B0 LITED ZENIFELALET,
HHRZH< EZ2OR_R—VDOREDMEDSTE T,

<encouragements >

Students were encouraged to read more when they saw their peers enjoy reading.

5. TeX SAFATHD AR NS & BarbatER TULLhE snd,

6. 7oK SAFRBETATODNERD & BAbTDANIRCNTHH TN 2> TR,

< comprehension reading skills>

Students learned how to enjoy reading the book from their peers.

7 EFLAT, UIFEPNL TN L EZ ARV ITR L CGEETOBR LW LR o7z, FFICH,
FoELIMEDD LIS,

8. WAWARZ LEB XN BHATND ANNZNNG, B bEARBICHA TS & JnE otz

< the motivation toward having conversation >

Students found that sharing their reading experience in English exciting, which motivated to speak in

English.

9. Lo LAGETIEL Q& E ST,

10. AOELFEL TS &, FEh~OEFERN2< IRoTET,

1L A, SEEAGRE Y & EITUELPRUTLTUVZ L, DDA TRAGEZ 2> T &, 4RI BEED

REE o1 Elabo o bARYSITE Lo Tz,



<{conversation strategies >

Students learned how to talk in ‘Book Talk’ from their peers.

12.Book Talk Ti&, 7'V > MIIFZRWVERZFFIZRTNT 5 Z LI X o TH LVIERNTX 5 L loTe,

13. Book Talk DFEDHIT, HAFOMBARWEEENNTE /2L & TOHGEOE®RA R < & ZOHFEE 270
LEoT

14. Book Talk T7 DF-HGE TR EN Vb b UAFE L CWzD T ZWVied & iEo 7z, FABMHRREET
VDG, 72 53< No Japanese Chii L720 Y,

15, AT O34 Book Talk O & ZHeE TRl LT <AL T, FADFI B ZRNEFE L b - T TT I e d
Bolz, RHLERDOES TSI EE VAT v — bl TR TE 5 512720 72

16. 'ERIT 27203 T<, Fio, BIIZEA LT T\ BRARERARLV LV LT, ZIbalia /RS T

W< Z &t Book Talk TidkEITH S LB~

B) ‘Newsletters’ and Peer Influence
<Sharing the reading experience >
Students learned what they had leaned from pair-sharing.
1 BARENENAST b—=0 LA TWD AT E DD ole, RolX VT L BHOE ST 2 L7 EAFELA D
LTIl D lpd L o7,
2 [BARTHOLEELS] T TBREIFEODTEZAREI MOFLVERNTE D) L0 ) Z LIt
LTz, AICATH A~ ADBEZNE) ZLIZE 5T KVESABIZAS TS L, BH LANTT,
3. FILARZHATY, B EHARDBEZNESTZY | BRUIAD DX—UNESTD | ZOARDBIFE 72D
BRANZRDDEND ZEBIED LD T ERINoT,
4. BAIROARL NaeHBT, 2THIWIHIFRLBDLOMEMIRI I oTo, BAPARERTTH L&, HFITHEL
SMEDD L DI LTV,
<How to read and when to read >
Students learned how to read and when to read books from their peers.
5. FEEBUSZV VR LADTIRWKREHALBGIORIRN BEE e LW, HLD ATy,
6. ROIDEHZ AT A T4 T L7z LTWDIREE, AEFRA THIAICASTIRWOT, ENE>TED
AIEEE RN ERFINT, FAbZ0i#n 728 o7z,
7. FOEOTRUTGASTREC T 8260 ZEITRUEL, £5 7252 L TROLFUTHID A TEVEL
{FEHDH L BT,
8. TR, BBBEELATND Z L, FEOREMZ TR LN ORHHEL &,
<near peer roles>
Students were encouraged to read more by seeing the model students.
9. AEEN 5 HaEnk LT, FRL ZFiE LTV =0 ORT O Stage9 & 2itA T Z &y AT & o
72 L, LRSS TE ! o TlEo T2,
<encouragement>
Talking about the goal and reading experience with their peers encouraged them to read more.
10. Book Talk A & LAkt a#E LE ) Z&T [botMAEA ) LIS LR, BNCbHTUTED R
HLEoT,



C) ‘Literature Circles’ and Peer Influence

<Conversation Strategies>

Eye-contact

W TAarEs hedbnobhdhsEAROERMRZRT 725,

12. 74ar 27 bekdl, TOZN—=TRHLWERRIZRS LBoTe, AFTULRIZ, LD —T 8%
VBB Z o TWZRNT D L, BLE I EoTe, FAEIAARISENTERAGEE 20T TldaniT &, iz
ZIHNI O, ANDHZE L THENZD | —AREMIE -0 LTEARL L5 > T BWC o723 5072 8 i
o7,

13.allEnglish CT&E /T E, T IKKRET, mbIMEINETHLEE ST E, A HIET A 227 MIA
ZOIT TR THILD, HARDWOIHZ LTIT, LA —RIZR< 22T,

14. FUTFELET A a2 7 R TERODT, INA—T D1 FENZ,

Gesture

15. V= AF ¥ —HID AND EFBFIHURZ T2 2 ENEL<D0D, FHZ, N SABREfEoTHTWied &
o7,

Offering other words

16.R AL KIAD NSABN-STNS EZIZ, done? &7 nofamily? & AT THTH I o7,

17. O BIRWEGE (emotion) ZDEHS AT Tz, E L -7z,

18. Discussion Leader DEZRCoT, AL /N—O NPT Z &N ETHEE L o7z, KENTH - EBhiT7uy,

19. FKEOERNEZ D0, D UHAGEEE->TLESTOT, ...means ~ 72 EHGEAfE->TOETZLY,

Agreeing

20.K A3 Me, too! & Ui L CWDT & o7z, Tthinkso, too. B 2% K 512720 7240,

Asking the same question

21. How about you?% 7= < S AffE~7=, discussion leader DBH5 7 L—X,

Clarification

22.N & AU’ Do you know what | mean? % J < fi> T =D T, BAbfEx 5L 91T L7z,

23. Do you know what | mean? | know what you mean.7 & OSFENEH CTEX 720 b Ko7z L, ZOFREEEH = &
THEONENE HITES BFFTE | RS DAL

24, BREEN L TEX T LESTITE, b9 —HHEBE L TEXD I ENTE,

<Use of Easy English>

25. Ao TWDHEECH LA L L 5 & TIUSHRIBD AL BoT,

26. HELWHEEAE S O TIde< | MHARBEETOM Y 07 <GET L BRAREL TN TEE LAV BEED E

N btz

<Enjoyment>

27. BULLRDHZ L b RFIZE o7z,

28. BGETHASTND Z LB HDITKRE T E, HLroT,

<Good Discussion Questions>

29. If you were John, which would you like, Nolan oradog? ™ X 512, —REHAZEMO L S5 TYH, L<EXD LHL
WERTTWAWARERS 2, b L BROITEWVOIEMIZESOERAS O Z LI 50T, WVER
72



30. I N—T DHIILIEZRT LT, BRI LI ADRETHREL TEL TV ER LW E BT, OFEFH
SHDBZFIRARTHE, A —=DNZFHRD EEDNEHHEZ R < D 2 LAZVTY, Discussion
Questions 1% Discussion 3~% 728 Questions T3, H4>? Discussion Questions {Zxf L T4 g H /D E L2 (i
LTk L)

3L ADHOfRZE RAELN D, TZHUTONWTE S 2] LW IHEML TODF0N T, AKOHORFHESZ 7
DL, DHUTINL, BTV EEST,

32. FEND role B HTL B AL 23—D Questions 1%, B4y Cacle & ITBNDR2 072 b DIEN Y T
T2V, FRRIZIER L GELE > TS DIZENEE 720, L, Jon7Zo726 8B L7-0, #ilxiX
If you were John and you were shouting in a bathroom, what would you do next? &\ 5 BRI ZAFRIEN RN T 72
STehb (725138 1] LBl BRI EBRWinh, SHBZ 200 LT,

33. Discussion Question (Zxf L Tdh 2 TAAZR E1ED BERAH L TAT, GELA I DB, WANWARE RN
D ERY LB,

34. FEZWOREIET 27222 Vv Connector 726 OERITHEY 23572, Connection | XA R ENENHSDZ & %
FETOTHAV, BV ER3s,

35. Do you need love? &9 Connector DERTL o 7 VIRERIZN B, Y EnoT-,

36. BEADPNANAHTL HERITmE AV, B0, If you were John, how would you escape from the bathroom? sE.A/
5V ETHEN BERLTTEZROL72EBE LAVWVEZNHTEY EnnizdTEhoTz,

6. What | learned
(1) Interactive extensive reading helped build a learning community, which supported students’
extensive reading performance and promoted peer-learning.

(2) Individual reading developed their reading fluency. Interactive extensive reading activities developed
various reading skills. According to the students’ learning stages, both activities should be offered.

(3) In Literature Circles, students learned different reading strategies by focusing on different roles. In
addition, they shared their reading process by sharing their emation, their life-experiences and their
values. As a result, they developed not only their reading skills but broadened their values.

(4) Reflection Diaries showed that students learned a lot from their peers. They can have more
opportunities to learn from their peers when students are engaged in the interactive and collaborative
activities.

(5) Reflection Diaries and newsletter were powerful tools for learning. Both students and a teacher can
reflect and share what students have learned and what they need to learn. As they noticed that they
could learn from their peers as well as learn by themselves, they actively participated in collaborative
activities. They also became more and more autonomous readers.

(6) Speaking skills plays an important role in interactive activities. This year, students didn’t learn much
from their peers in April and May. During this period, only ‘Interactive Book Talk’ was given as an



interactive extensive reading activity. However, since students hadn’t developed their speaking skills
by learning conversation strategies in the previous year, they couldn’t manage to have a conversation.
If students had had chances to improve their speaking skills in English Writing class last year, for
example, their peer-learning could have promoted more from the beginning.

(7) The roles of a teacher in extensive reading are an observer, an advisor, a coach and a designer. As an
observer, I monitor students’ ER performance carefully. As an advisor, | give good advice to students
as a more experience extensive reader especially when they cannot keep reading or they cannot
enjoy reading. As a coach, | give mini-lessons and scaffolding activities. I also give some reflections
for students to notice what they have learned and what they haven’t learned. As a designer of the
learning environment in a classroom, | decide what interactive extensive reading activities should be
offered and when and how they should be offered according to the students’ learning stages.

Lesson Plan (Extensive Reading class in July)
Objectives of today’s lesson
Students can
1) enjoy reading self-selected materials
2) bring a book they’ve read at home and talk about it in pairs
3) ask follow-up questions when they have “Interactive Book Talk”
Activities
1. Newsletter and small talk: (5 minutes)
Students share the reflection their classmates wrote down. Then Teacher introduces one book by
showing some pages from the book.
2. Interactive Book Talk (18 minutes)
Step 1: Before the class, students are required to read at least one book and bring the book(s) in
class.
Step 2: In pairs, they introduce the book they’ve read by asking questions.
Q1: Who are the main characters?
Q2: When did it happen?
Q3: Where did it happen?
Q4: (Please show me your favorite page. )What happened?
Q5: Do you like this story? Why or why not?
Step 3: Students change their partners and have ‘Interactive Book Talk.’
<notes>
*Teacher encourages students to use Conversation Strategies and follow-up questions when they
have a conversation.
*This kind of interaction with peers can provide a good source of information about books, and it
also helps build a reading community in a classroom.
3. Sustained Silent Reading (SSS): (17 minutes)
Step 1: Students select the books they want to read and read them at their desk.



Step 2: After reading, they write a reading log. In their log book, students write the date, the title,
the level, the total number of the words, rating and a short comment.
<notes>
*SSS can give students time to read a book. Everyone in the classroom is reading different books.
*SSS can also give Teacher a chance to observe individual students’ reading. Who is a slow reader?
What level of books are they reading? Teacher gives advice to students if necessary.
*The Three Golden Rules are introduced in our class;
1) No dictionaries while reading. 2) Skip over difficult words.
3) Stop reading when it is boring or too difficult.
*Students record the dates, the titles, the publisher and level and a brief comment in Japanese. They
also total the number of words they read every after reading one book. By totaling the words,

both students and a teacher can estimate the students’ English (reading) levels easily.

4. Pre-reading (5 minutes)
Students look at the picture and the title of Unit 11. They predict the story in pairs.
<note>
*Students read the story of Unit 11 based on two roles of Passage Person and Connector.
(Handout#1)
5. Reflection (5 minutes)

Students write a short reflection at the end of the class. They reflect on their reading experiences in
and out-of class by describing 1) the amount of reading, 2) class activities (interesting / useful) 3)
what they learned in class and what they learned from their friends 4) problems in Happy Reading
(Handout #2)
<note>
*It takes more than 5 minutes to finish writing their reflection. Thus, students finish writing it
out-of class and hand it in on the next day.

Handout #1

Passage Person

Story

The Passage Person’sjobisto ......

1
2.

3.
4.
5.

KRR D, BB OFIGIIR S T 2R U ET, 2ERAEL X 9,

HHT L. ROT—~, BHAITOWTOBIREY S0 L, ZOX h—I—7T, HET, FIRIIE-T
oA 2 OROE T,

IR, TOHERATEOD, FEETHHLET,

AR, AT ADNWT I =T DA L=l VB EED £77,
Reading Circle discussion TH 4y passage Zat L, AL/ 3—Za A F ROV ERM LY LET,

Passage |3 1 BE&IZ72 > TND 2 EMNZNTTA, 1—2XTH XNTT, TNARAEIHIT

@ important @ informative @ surprising @ funny @ confusing @ well-written



Passage Reason for choosing the passage

Page

Line

Page

Line

Page

Line

Questions

Connector
Story

The Connector’s jobisto ....
L AREGFALNR D, ROWMRE AROMHREDOIRN AR LET, 2[EFHAEL XD,
2. ORMNVEIORST, BB ORER, FHEAGER EHTRAORER, b L IZBEOHFTOHBR
FRELFEODTET,
3. AROWRLBADIZHOMANRED LD ITHEODN TN D70, SGEETHIALE T,
4. FHRIZ, TN—T DR IR VEREED £,
5. Reading Circle discussion "C 43¢ connection Z7it L, AL /3—Za Ay hasRDTZDEMLIZY £,
LIFOER%Z2%2 L C, Connection Z Ho1FTL 7ZE0y,
Events: k=
1) RUC XS RHRERHART, £72TBHRT-OMO BWNTEZ Y F L7z,
2) AROHPDEARZ LR, BEOMFTO LAk FE BN LET )
Characters: 35 \#)
1) BEAOHED, BTG, Flidb A8 LS E 3,
ZIUTRE?  EARBUTREO DO DT N?
2) BHNHOLOBEIERZ LRIV, RIUL S RGFFOICo72 2 Ei3d 0 972y £2id FILE
D IRRERERCE 2 i T D N A i TOET Dy,
My Connection:

Question




Handout #2

ReflectionReport  Happy Reading Y
1. Tveread ( ) books by July 8. #&tZ2FNT< 2SN, o
T've read ( )words by July 8. EGta2EHNTIZSNY,

2. S HOEZEZONT

English Used ( ) % (pair-talk) Interesting Useful

1. Newsletter 123 45 12 3 45

2. Book Talk 12345 123 45

3. Happy Reading 12 345 12 345

123 45 123 45

4. Pre-reading (True Stories)

3. SHOETHATI 13?2

JGEMD EAR T LU0 Lichy, BRI,

4. Happyreading |ZTETWETDY, AT ?

< Assignments >
-Happy Reading: E4Zi% 1 H 1000 LA L, AF& 7oK EGeaafilt £ 9,
- More True Stories : Unit 11 (Passage Person DO&EIT 2 k& 4, HIHLRGET !

Connector M&EIT Connection 2 E N TL 5, FEFET!)

Class(  )No( ) Name ( )



